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New Course Proposal
Date Submitted: Mon, 25 Nov 2019 18:48:11 GMT


Viewing: OCC THER 650 : Enabling Occupations: Introduction
Last edit: Mon, 25 Nov 2019 18:48:10 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Trigsted, Stephanie M
E-mail
strigsted@wisc.edu
Phone
608/262-8730


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
650


Is this course crosslisted?
No


Course Title
Enabling Occupations: Introduction


Transcript Title
Enabling Occ: Intro


Course Description
Provides an introduction to theory development in occupational therapy, activity analysis, functional mobility and one model of
occupational therapy practice. Application of knowledge of gross human anatomy to assess movement in the context of occupation.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
2


Is this a topics course?
No


Repeatable
No


Does this course need a scheduled two-hour final exam for fall and spring offerings?
Yes


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 650 Enabling Occupations: Introduction does not duplicate current content in the Department of Kinesiology. Any potential
content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders) has
been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and the respective
courses making up that program. Each health science program is subject to outside accreditation requirements thus necessitating an
independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Explain the process of theory development in occupational therapy and its desired impact and


influence on society
Graduate


2 Provide recommendations and training in techniques to enhance functional mobility, including
physical transfers, wheelchair management, and mobility devices


Graduate


3 Recall primary characteristics of the Person-Environment-Occupation (PEO) model of
occupational therapy


Graduate


4 Discuss activity analysis in the context of personal occupations. Graduate
5 Identify how various functional movements relate to occupational performance. Graduate
6 Recall various anatomical structures and medical terminology. Graduate
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7 Demonstrate introductory assessment, including palpatory skills, related to anatomical
movements and structures.


Graduate


8 Appreciate the physical body as a diverse, self-healing mechanism and value the power of
physical contact as a tool for healing


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 650 Intro to Enabling Occupations (1).pdf


Key: 13246







 
 


OCC THER 650  
Enabling Occupations: Introduction 
Summer 1 
 
2 Credits 
Course is 2 credits and requires 90 hours of active learning.In class time will be approximately 
45 hours. In this course students will engage in reading, lectures, learning activities, quizzes, 
written assignments, and class discussions facilitated by the course instructor.   
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Lecture/ Discussion 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
 Provides an introduction to theory development in occupational therapy, activity 
analysis, functional mobility and one model of occupational therapy practice. Application 
of knowledge of gross human anatomy to assess movement in the context of 
occupation.  







 
 
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate 
 
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
 


1. Explain the process of theory development in occupational therapy and its desired impact 
and influence on society (B.2.2.) 


2. Provide recommendations and training in techniques to enhance functional mobility, 
including physical transfers, wheelchair management, and mobility devices (B.4.13) 


3. Recall primary characteristics of the Person-Environment-Occupation (PEO) model of 
occupational therapy 


4. Discuss activity analysis in the context of personal occupations. 
5. Identify how various functional movements relate to occupational performance. 
6. Recall various anatomical structures and medical terminology. 
7. Demonstrate introductory assessment, including palpatory skills, related to anatomical 


movements and structures.  
8. Appreciate the physical body as a diverse, self-healing mechanism and value the power of 


physical contact as a tool for healing 


ASSIGNMENTS 
Assignment Due Date Percentage of Grade 


Course Participation Weekly 10% 
Assignment 1 End of Module 2 20% 
Skills Check 1 Module 5 10% 
Skills Check 2 Module 6  20% 
Skills Check 3 Module 8 20% 


Final Course Assignment End of Module 8 20% 
Total  100% 


 
Assignments are organized within eight modules and each module lasts approximately 1 week. 
 


Course Participation – 
 
Weekly active course participation is required. Active participation means focusing on 
course content while in the classroom, attending to course exercises and assigned tasks, 
effectively utilizing resources, interacting with classmates, TA, and the instructor to 
maximize learning. Classroom activities focus on surface anatomy palpation, observational 
skills, positions of muscle stretch or elongation and muscle shortening, manual resisted 
contractions: isometric, concentric, eccentric, evaluation of muscle strength and joint range 
of motion, passive range of motion, and functional activity application. Pre and post-class 
exercises are also required.  
 







Assignment One (Introduction to Activity Analysis) –  
 


The purpose of this assignment is to familiarize students with the concept of activity 
analysis. Students will select one daily occupation, and identify at least five components 
of the occupation. Students will appropriately relate the activity components to functional 
movements of the human body. This will be written up as a 3-5 page analysis.   
 
Learning outcomes addressed in this assignment include: 
-Identify how various functional movements relate to occupational performance. 
-Discuss activity analysis in the context of personal occupations. 
 


 
Skills Check 1 –  
 


Students will demonstrate accurate understanding of AROM, PROM, use of a 
goniometer, upper extremity landmarks and palpation. 
 
Learning outcomes addressed in this assignment include: 
-Recall various anatomical structures and medical terminology. 
-Demonstrate introductory assessment, including palpatory skills, related to anatomical 
movements and structures.  
 


 
Skills Check 2 –  
 


This assignment will support student learning of evaluation techniques in Manual Muscle 
Testing. 
 
Learning outcomes addressed in this assignment include: 
-Recall various anatomical structures and medical terminology. 
-Demonstrate introductory assessment, including palpatory skills, related to anatomical 
movements and structures.  
 
 


 
Skills Check 3  
 


Students must demonstrate learning of functional movement and mobility evaluation and 
intervention techniques including transfer training, wheelchair management and use of 
mobility devices 
 
Learning outcomes addressed in this assignment include: 
-Recall various anatomical structures and medical terminology. 
-Demonstrate introductory assessment, including palpatory skills, related to anatomical 
movements and structures.  
-Provide recommendations and training in techniques to enhance functional mobility, 
including physical transfers, wheelchair management, and mobility devices (B.4.13) 
 


 







Final Course Assignment – Person-Environment-Occupation Case 
 
Students will apply theoretical concepts learned throughout the course to a specific case, 
with an emphasis on the Person-Environment-Occupation Model of Practice and Activity 
Analysis.   


 
Learning outcomes addressed in this assignment include: 
-Recall primary characteristics of the Person-Environment-Occupation (PEO) model of 
occupational therapy 
-Identify how various functional movements relate to occupational performance. 
 


 
 


Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 







94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Pendleton, H. M., & Schultz-Krohn, W. (2018). Pedretti’s occupational therapy practice 
skills for physical dysfunction. St. Louis, MO: Elsevier.  
 


• Biel, Andrew. (2014). Trail guide to the body : a hands-on guide to locating muscles, 
bones and more. Boulder, CO: Books of Discovery. 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 


• N/A 
 
RULES, RIGHTS & RESPONSIBILITIES 


• Technology may be used to obtain information or utilize resources for classroom 
purposes only. Cell phone usage and all forms of social media are not allowed during 
class. Cell phones may be used for emergencies or during breaks.  


• See the Guide’s Rules, Rights and Responsibilities   
 


 
ACADEMIC INTEGRITY 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  
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COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
Introductions, Human Movement and 
Occupation 
 
Module Learning Objectives:  


• Build a strong, supportive, fun learning 
community 


• Identify and recall movements of the  
extremities 


• Demonstrate PROM and appropriate 
cuing of AROM 


• Identify functional activities pertaining 
to upper extremity joint motion 


• Introduce theory development in 
occupational therapy 


Textbooks: 
• Biel, 2014, pp. 19-33 


 


• Introductions 
• Online Knowledge Check 
• Movement and Functional Activities  
• Facilitating Range of Motion 
• Functional Movement Grid Exercise 
 


Module 2:  
Palpation and Activity Analysis 
 
Module Learning Objectives:  


• Accurately identify anatomical 
structures via palpation and state the 
purpose of developing palpation skills 
for clinical occupational therapy 
practice  


• Gain confidence and competence 
using physical touch to assess diverse 
bodies 


• Identify functional activities pertaining 
to the head, neck and trunk 


• Identify how various functional 
movements relate to occupational 
performance 


• Discuss activity analysis in the context 
of personal occupations 


• Explain the process of theory 
development in occupational therapy 
and its desired impact and influence 
on society  


Textbooks: 
• Biel, 2014, pp. 5-8, 26, 47, 169, 176, 177, 198, 199-220 


 


• Upper Extremity Landmarks exercise  
• Palpation Activity  
• Theory Development in OT Exercise 
• Assignment 1: Activity Analysis (due 


at end of module) 







Module 3:  
Goniometry and Upper Extremity Function: 
Shoulder & Elbow 
 
Module Learning Objectives: 


• Accurately identify anatomical 
structures via palpation 


• Perform goniometry to assess upper 
extremity joint range of motion on 
different bodies 


• Recall goniometry procedure and 
normal range of motion for a given 
joint of the upper extremity 


• Identify functional activities pertaining 
to motions of the wrist and hand 


• Accurately perform PROM on the wrist 
and hand 


Textbooks: 
• Pendleton & Schultz-Krohn, 2018, pp. 493-500 


 
 
 


• Goniometry of the shoulder, elbow 
and forearm 


• Passive Range of Motion of the wrist 
and hand  


• Goniometry study sheet 
 


Module 4:  
Goniometry and Upper Extremity Function: 
Forearm, Wrist & Hand 
 
Module Learning Objectives: 


• Accurately identify anatomical 
structures via palpation 


• Perform goniometry to assess upper 
extremity joint range of motion at 
forearm wrist and hand 


• Identify functional activities of the 
forearm, wrist and hand 
 


Textbooks: 
• Pendleton & Schultz-Krohn, 2018, pp. 500-508 


 


• Goniometry of the hand, wrist and 
forearm 


• Identify range of motion associated 
with various activities of daily living 


• Goniometry Grid Review Exercise 


Module 5:  
Goniometry and Palpation Skills Check 


• Demonstrate proficiency in 
goniometric assessment of range of 
motion of the upper extremity, 
including identifying appropriate 
placement of goniometer and average 
normal range of motion for each joint 


• Demonstrate proficiency in identifying 
structures of the trunk, neck and upper 
extremity via palpation 


• Recall various anatomical structures 
and medical terminology. 


• Demonstrate introductory assessment, 
including palpatory skills, related to 
anatomical movements and structures.  


Textbooks: 
• Biel, 2014, Palpation Trails (in-class) 


 


• Skills Check 1: Goniometry Skills 
Check (in class) 


• Palpation Trails Exercise (Biel, 2014) 







Module 6:  
Manual Muscle Testing (MMT) of the Shoulder 
and Elbow 


• Explain the purpose and process of 
manual muscle testing as it relates to 
functional activities 


• Apply knowledge of anatomical 
structures and palpation skills to 
strength tests of the shoulder and 
elbow 


• Evaluate muscle strength and assign 
appropriate muscle grade given a 
strength scenario 


Textbooks: 
• Pendleton & Schultz-Krohn, 2018, pp. 521-522 


•  Skills Check 2 Muscle Grades Quiz 
(in class) 


• Overview of manual muscle testing 
(MMT) of the shoulder and elbow 


• MMT Student Teaching Exercise 


Module 7:  
Functional Muscle Movements and Manual 
Muscle Testing (MMT) of the Forearm, Wrist, 
and Hand 


• Demonstrate proficiency in manual 
muscle testing techniques for the 
forearm, wrist, and hand 


• Identify muscle function associated 
with various activities of daily living 


• Provide recommendations and training 
in techniques to enhance functional 
mobility, including physical transfers, 
wheelchair management, and mobility 
devices  


Textbooks: 
• Review Pendleton & Schultz-Krohn, 2018, pp. 521-522 


 


• Student-Teach MMT Exercise 
• Enhancing Functional Mobility 


Exercise 


Module 8:  
Final Skills Check and Person-Environment-
Occupation-Participation (PEO) model 


• Demonstrate proficiency in manual 
muscle testing of the upper extremity, 
including appropriate testing positions 


• Recall various anatomical structures 
and medical terminology. 


• Recall primary characteristics of the 
Person-Environment-Occupation 
(PEO) model of occupational therapy 


• Identify how various functional 
movements relate to occupational 
performance. 
 


 •  Skills Check 3 (in class) 
• Assignment: Final Course 


Assignment (Due at end of module) 


 
 





		OCC THER 650_ Enabling Occupations_ Introduction

		OT 650 Intro to Enabling Occupations (1)

		Required Software
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Name
Trigsted, Stephanie M
E-mail
strigsted@wisc.edu
Phone
608/262-8730


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Fall 2020 (1212)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
651


Is this course crosslisted?
No


Course Title
Clinical Conditions I


Transcript Title
Clinical Conditions I


Course Description
An in-depth look at the most common clinical diagnoses relevant to occupational therapy practice with an adolescent and adult
population. Covers diagnoses particularly found in physical disability contexts.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
1


Is this a topics course?
No


Repeatable
No


Does this course need a scheduled two-hour final exam for fall and spring offerings?
Yes


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an in-depth look at clinical diagnoses relevant to occupational therapy practice.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 651 Clinical Conditions I does not duplicate current content in the Department of Kinesiology. Any potential content
overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders has been
reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and the respective
courses making up that program. Each health science program is subject to outside accreditation requirements thus necessitating an
independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Recognize primary characteristics of various medical and surgical conditions relative to


occupational therapy practice.
Graduate


2 Identify how different medical conditions impact occupational performance. Graduate
3 Demonstrate sound judgment in regard to safety of self and others and adhere to safety


regulations throughout the occupational therapy process as appropriate to the setting and
scope of practice. This must include the ability to assess and monitor vital signs (e.g., blood
pressure, heart rate, respiratory status, and temperature) to ensure that the client is stable for
intervention.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.
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Please upload a syllabus.
OT 651 Clinical Conditions 1.pdf


Key: 13247







 


 


OCC THER 651 
Clinical Conditions I 
Fall I 
 
1 Credit 
Course is 1 credit and requires 45 hours of active learning. In this course students will engage in 
reading, online lectures, e-learning activities, quizzes, written assignments, and asynchronous 
and synchronous online class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: Course is online and uses synchronous and asynchronous  


  discussion methods. 
 
Instructional Mode: Online 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available online regularly to check messages and engage in 
synchronous and asynchronous discussions.  You may arrange an individual appointment with 
the course instructor or send questions via email.  Email is most effective for questions that are 
relatively simple (e.g., verifying factual information).  If your questions relate to conceptual 
issues (e.g., explaining course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 







An in-depth look at the most common clinical diagnoses relevant to occupational therapy practice with an 
adolescent and adult population. Covers diagnoses particularly found in physical disability contexts. 
 
 
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
 


1. Recognize primary characteristics of various medical and surgical conditions relative to 
occupational therapy practice. 
 


2. Identify how different medical conditions impact occupational performance. 
 


3. Demonstrate sound judgment in regard to safety of self and others and adhere to safety 
regulations throughout the occupational therapy process as appropriate to the setting and 
scope of practice. This must include the ability to assess and monitor vital signs (e.g., blood 
pressure, heart rate, respiratory status, and temperature) to ensure that the client is stable 
for intervention. (B.3.7) 


 
 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Discussions Bi-weekly 20% 


Assignment One End of Module 2 20% 
Quiz One End of Module 4 20% 


Assignment Two End of Module 6 20% 
Quiz Two End of Module 8 20% 


Total  100% 
 
Assignments are organized within eight modules and each module lasts approximately 2 weeks. 


 
Discussions –  
As an online course, discussions will occur primarily through asynchronous forums in the 
Canvas LMS, with periodic synchronous scheduled discussions with peers and the course 
instructor. 
 


All modules will include on-line asynchronous discussion questions. Each student is 
required to post at least one primary comment that represents his/her position and/or 
thoughts about the discussion question. This primary post should reflect thoughtful 
reflection on the discussion questions, incorporation of reading content or newly acquired 
knowledge and some level of synthesis. The deadlines for posting are in the course 
schedule section of the syllabus.   
 







As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


Rubric for Asynchronous Discussions 


 
6pts  


Initial Post  
  
6 pts- Outstanding Contributor -posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response. 
Introduces new content as applicable in addition 
to course content needed to support opinions 
and ideas presented.  
  
4 pts – Good Contributor - posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response.  
  
  3 pts- Adequate Contributor – Posted on 
time.  
Contributions reflect satisfactory preparation. 
Ideas offered are sometimes substantive, 
provide generally useful insights but seldom 
offer a new direction for the discussion.  
  
  1 pt – Unsatisfactory Contributor – Posts 
reflect inadequate preparation.    Ideas are 
seldom substantive and provide few insights.  
Comments do not encourage further response.   
  


4pts  Response Posts to peers (at least two)  
4 pts- Outstanding Contributor -posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response. 
Introduces new content as applicable in addition 
to course content needed to support opinions 
and ideas presented.  
  
3 pts – Good Contributor - posted on-time, 
professional communication and appropriate 







references, integrates learning from course, 
thought provoking, invites further response.  
  
  2 pts- Adequate Contributor – Posted on 
time.  
Contributions in class reflect satisfactory 
preparation.  


  Ideas offered are sometimes substantive, 
provide generally useful insights but seldom 
offer a new direction for the discussion.  
  1 pt – Unsatisfactory Contributor – Posts 
reflect inadequate preparation.    Ideas are 
seldom substantive and provide few insights.  
Comments do not encourage further response.   


 


 
 


Assignment One (Title) – Client Safety Assessment 
 


The purpose of this assignment is to familiarize students with considerations of safety 
when intervening with clients. This assignment will especially focus on the safety of the 
client related to physiological measures (for example: vital signs). Students will have the 
opportunity to recall and demonstrate clinical reasoning related to client physiological 
assessment, within a clinical case. 
 
Learning outcomes addressed in this assignment include: 
 
Recognize primary characteristics of various medical and surgical conditions relative to 
occupational therapy practice. 
 
Demonstrate sound judgment in regard to safety of self and others and adhere to safety 
regulations throughout the occupational therapy process as appropriate to the setting 
and scope of practice. This must include the ability to assess and monitor vital signs (e.g., 
blood pressure, heart rate, respiratory status, and temperature) to ensure that the client 
is stable for intervention. (B.3.7) 
 


 
Quiz One (Title)– Primary Characteristics of Clinical and Surgical Conditions I 


 
Through this assessment, students will: 
 
Recognize primary characteristics of various medical and surgical conditions relative to 
occupational therapy practice. 
 


Assignment Two (Title)– Medical Conditions and Occupational Performance 







 
This assignment will allow students to identify how occupational performance is 
impacted by various medical and surgical conditions. Students will have the opportunity 
to create an educational product highlighting a specific condition. The product will be 
designed for a specific audience, and the product will identify how occupational 
performance is impacted by the condition. 
 
Learning outcomes addressed in this assignment include: 
 
Identify how different medical conditions impact occupational performance. 
 
 


Quiz Two (Title) – Primary Characteristics of Clinical and Surgical Conditions II 
 


Recognize primary characteristics of various medical and surgical conditions relative to 
occupational therapy practice. 


 
GRADING  
Course grading is based on the successful completion of all assignments, and is broken down 
according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 







Required Textbooks (Available Online) 
 


• Pendleton, H. M., & Schultz-Krohn, W. (2018). Pedretti’s occupational therapy practice 
skills for physical dysfunction. St. Louis, MO: Elsevier.  


 


Recommended Textbooks (Available Online) 
 


• Atchison, B., & Dirette, D. P. (Eds.). (2017). Conditions in occupational therapy: effect 
on occupational performance (5th ed.). Philadelphia, PA: Wolters Kluwer. 
 


• Case-Smith, J., & O’Brien, J.C. (Eds.). (2015). Occupational therapy for children and 
adolescents (7th ed.). St. Louis, MO: Mosby-Elsevier. 
 


• Cooper, C. (Ed.). (2014). Fundamentals of hand therapy: clinical reasoning and 
treatment guidelines for common diagnoses of the upper extremity (Second edition). St. 
Louis, Missouri: Elsevier Mosby. 
 


• Smith-Gabai, H. & Holm, S.E. (2017). Occupational therapy in acute care. Bethesda, 
MD: American Occupational Therapy Association, Inc. 
 


• Reed, K. L. (2014). Quick reference to occupational therapy (3rd ed.). Austin, TX: Pro-
Ed. 
 


• Stedman. (2011) Stedman’s Medical Dictionary for the Health Professions and Nursing 
(7th ed.). Baltimore, MD: Lippincott Williams & Wilkens. 
 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 


• N/A 
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the semester, 
or as soon as possible after a disability has been incurred or recognized. Faculty [I], will work 
either directly with the student [you] or in coordination with the McBurney Center to identify 
and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the profound 
ways their identity, culture, background, experience, status, abilities, and opinion enrich the 
university community. We commit ourselves to the pursuit of excellence in teaching, research, 
outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/





COURSE SCHEDULE 


Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
PRACTICE MODELS AND ADLUT CHRONIC 
CONDITIONS 
 
• Discuss how medical conditions are 


represented in the ICF, the PEO, and the 
OT Practice Framework 


• Recognize major characteristics and 
presentation of common chronic 
conditions of adulthood (i.e. heart disease, 
diabetes, chronic lung disease, chronic 
kidney disease, and influenza)  


• Recall normal values related to client 
physiological assessment 


Textbooks: 
• Atchison & Dirette, 2017, pp. 166-173 
• Pendleton & Schultz-Krohn, 2018, pp. 2-4, 1118-1128 
• Smith-Gabai & Holm, 2017, pp. 103-104, 125-128, 131-133, 154-156, 


165-169 
E-articles (posted in Canvas): 
• AOTA (2014). Occupational Therapy Practice Framework: Domain 


and Process (3rd Edition). American Journal of Occupational Therapy; 
68(Supplement_1):S1-S48. Doi: 10.5014/ajot.2014.682006. 


• World Health Organization Geneva. (2002). Towards a Common 
Language for Functioning, Disability and Health: ICF. Retrieved from: 
https://www.who.int/classifications/icf/icfbeginnersguide.pdf?ua=1 


Discussion Prep: 
• E-articles and Pendleton & Schultz-Krohn, 2018, pp. 2-4 


• Asynchronous discussion topic: ICF, PEO, OT 
Practice Framework 


• Explore CDC website and publications: 
https://www.cdc.gov/chronicdisease/resources/
publications/aag.htm 


• Explore physiological norms related to 
respiration, pulse rate, lab values, blood 
pressure, blood oxygen level, temperature, 
alert and orientated (a x o)  


• Clinical Presentation of Conditions 


Module 2:  
AUTOIMMUNE CONDITIONS; BURNS; 
AMPUTATION 
 


• Recall the primary physiological 
characteristics of autoimmune 
conditions, burns, and amputation 


• Demonstrate clinical reasoning related 
to physiological assessment, within a 
clinical case 


Textbooks: 
• Pendleton & Schultz-Krohn, 2018, pp. 1048-1062, 1083-1090 


 
Discussion Prep: 
• Review Textbook Readings 


• Asynchronous discussion topic: Consider 
presentation and occupational impact of 
various conditions 


• Explore MedlinePlus: Autoimmune Disorders: 
https://medlineplus.gov/ency/article/000816.ht
m 


• Explore NINDS Fact Sheets: Myasthenia 
Gravis, 
https://www.ninds.nih.gov/Disorders/Patient-
Caregiver-Education/Fact-Sheets/Myasthenia-
Gravis-Fact-Sheet 


• Assignment One DUE Sunday at 11:59 PM 
 


Module 3:  
SHOULDER AND UPPER EXTREMITY 
CONDITIONS 
 


• Recognize primary physiological 
characteristics of common upper 
extremity conditions (i.e. rotator cuff 
injury, frozen shoulder, 
elbow/wrist/hand tendinopathies, 
peripheral nerve conditions) 


• Identify occupational impact of various 
upper extremity conditions 
 


Textbooks: 
• Cooper, 2014, pp. 219-224, 237-248, 276-300, 383-391 


E-articles (posted in Canvas): 
• Pollock, C. (2015). The daily life of a hand transplant recipient. In The 


Science of Reconstructive Transplantation  
Discussion Prep: 
• Review Textbook Readings 


• Asynchronous discussion topic: Consider 
presentation and occupational impact of 
various upper extremity conditions 


• Explore medical advances in shoulder and 
upper extremity surgery 
 


Module 4:  Textbooks: • Asynchronous discussion topic: Presentation 
and occupational impact of various orthopedic 
surgeries 



https://www.who.int/classifications/icf/icfbeginnersguide.pdf?ua=1

https://www.cdc.gov/chronicdisease/resources/publications/aag.htm

https://www.cdc.gov/chronicdisease/resources/publications/aag.htm

https://medlineplus.gov/ency/article/000816.htm

https://medlineplus.gov/ency/article/000816.htm

https://www.ninds.nih.gov/Disorders/Patient-Caregiver-Education/Fact-Sheets/Myasthenia-Gravis-Fact-Sheet

https://www.ninds.nih.gov/Disorders/Patient-Caregiver-Education/Fact-Sheets/Myasthenia-Gravis-Fact-Sheet

https://www.ninds.nih.gov/Disorders/Patient-Caregiver-Education/Fact-Sheets/Myasthenia-Gravis-Fact-Sheet





CANCER; LYMPHEDEMA; JOINT 
REPLACEMENT SURGERIES 
 


• Recall primary physiological 
characteristics of various cancer 
diagnoses, lymphedema, and 
orthopedic surgeries 


• Describe movement precautions 
associated with specific orthopedic 
surgeries 
 


• Pendleton & Schultz-Krohn, 2018, pp. 1004-1011, 1017-1025, 1134-
1136 


Discussion Prep: 
• Review Textbook Readings 


• Padlet: Common Cancer Types from National 
Cancer Institute: https://www.cancer.gov/types 


• Explore National Cancer Institute: 
Lymphedema: https://www.cancer.gov/about-
cancer/treatment/side-
effects/lymphedema/lymphedema-pdq#_1 


• QUIZ ONE (opens Friday at 12:00 AM and 
closes on Sunday at 11:59 PM) 


 


Module 5:  
SPINAL CORD INJURY 
 
• Recall primary physiological 


characteristics of spinal cord injury 
• Memorize common medical issues that 


often accompany spinal cord injury 
• Identify medical needs within a clinical 


case of an individual with a spinal cord 
injury  


Textbooks: 
• Pendleton & Schultz-Krohn, 2018, pp. 904-910 


E-articles (posted in Canvas): 
• Staats, Z. (2014). The role of occupational therapy in bowel and 


bladder management in clients with spinal cord injury and disease. 
SIS Quarterly: Physical Disabilities;37(2). Bethesda, MD: AOTA Inc. 


Discussion Prep: 
• Review Textbook Readings and E-article(s) 


• Asynchronous discussion topic: Case 
Presentation of Spinal Cord Injury 


• Explore: NINDS-Spinal Cord Injury 
Information Page: 
https://www.ninds.nih.gov/Disorders/All-
Disorders/Spinal-Cord-Injury-Information-
Page 


• Explore Medical Advances in Spinal Cord 
Injury 


• Explore: NINDS-Spasticity Information 
Page: 
https://www.ninds.nih.gov/Disorders/All-
Disorders/Spasticity-Information-Page 


 
Module 6:  
CEREBRAL VASCULAR ACCIDENT; 
TRAUMATIC BRAIN INJURY 
 
• Recall the primary physiological 


characteristics of cerebral vascular 
accident (CVA) and traumatic brain injury 
(TBI) 


• Recognize common characteristics related 
to the clinical presentation of CVA and TBI 


Textbooks: 
• Pendleton & Schultz-Krohn, 2018, pp. 809-815, 841-856 


Discussion Prep: 
• Review Textbook Readings 


 


• Asynchronous discussion topic: Case 
Presentation of TBI resulting from a CVA 


• Assignment Two DUE Sunday at 11:59 
PM 
 


 


Module 7:  
AMYOTROPHIC LATERAL SCLEROSIS; 
NEUROCOGNITIVE DISORDERS; DEMENTIA; 
ALZHEIMER’S DISEASE 
 


• Recall the primary physiological 
characteristics of Dementia, 
Alzheimer’s Disease, and Amyotrophic 
Lateral Sclerosis 


• Recognize the clinical presentation of 
Dementia, Alzheimer’s Disease, and 
Amyotrophic Lateral Sclerosis 


Textbooks: 
• Pendleton & Schultz-Krohn, 2018, pp. 872-887 


E-articles (posted in Canvas): 
• WHO (2017). Global Action Plan on Public Response to Dementia 


2017-2025, Retrieved from World Health Organization Website: 
https://www.who.int/mental_health/neurology/dementia/action_plan_2
017_2025/en/ 


Discussion Prep: 
• Review Textbook and E-article reading 


• Asynchronous discussion topic: Case 
Presentation of Dementia 


• Explore: WHO-Key Facts-Dementia: 
https://www.who.int/news-room/fact-
sheets/detail/dementia 


• Padlet: Common neurocognitive disorders 
and case presentation of ALS 
 



https://www.cancer.gov/types

https://www.cancer.gov/about-cancer/treatment/side-effects/lymphedema/lymphedema-pdq#_1

https://www.cancer.gov/about-cancer/treatment/side-effects/lymphedema/lymphedema-pdq#_1
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Module 8:  
PARKINSON DISEASE; MULTIPLE 
SCLEROSIS; GUILLAIN-BARRE 
 
• Recall the primary physiological 


characteristics of Multiple Sclerosis (MS), 
Guillain-Barre, and Parkinson disease  


• Recognize the clinical presentation of 
Multiple Sclerosis (MS), Guillain-Barre, and 
Parkinson disease 


Textbooks: 
• Pendleton & Schultz-Krohn, 2018, pp. 889-898 


E-articles (posted in Canvas): 
• Reich, D. S., Lucchinetti, C. F., & Calabresi, P. A. (2018). Multiple 


Sclerosis. New England Journal of Medicine, 378(2), 169–180. 
https://doi.org/10.1056/NEJMra1401483 


 
Discussion Prep: 
• Review E-articles 


 


• Asynchronous discussion topic: Case 
Presentation of Parkinson disease 


• Padlet: Common characteristics of MS and 
Guillain-Barre  


• Explore NINDS Fact Sheet: Guillain-Barre, 
https://www.ninds.nih.gov/Disorders/Patient-
Caregiver-Education/Fact-Sheets/Guillain-
Barr%C3%A9-Syndrome-Fact-Sheet 


• Explore NINDS Fact Sheet: ALS: 
https://www.ninds.nih.gov/Disorders/Patient-
Caregiver-Education/Fact-Sheets/Amyotrophic-
Lateral-Sclerosis-ALS-Fact-Sheet 


• QUIZ TWO (opens Friday at 12:00 AM and 
closes on Sunday at 11:59 PM) 
 


 
 
 



https://doi.org/10.1056/NEJMra1401483
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OCC THER 652: CLINICAL CONDITIONS II
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
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5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Mon, 25 Nov 2019 19:04:41 GMT


Viewing: OCC THER 652 : Clinical Conditions II
Last edit: Mon, 25 Nov 2019 19:04:40 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Trigsted, Stephanie M
E-mail
strigsted@wisc.edu
Phone
608/262-8730


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
652


Is this course crosslisted?
No


Course Title
Clinical Conditions II


Transcript Title
Clinical Conditions II


Course Description
An in-depth look at the most common clinical diagnoses relevant to occupational therapy practice with a focus on pediatric and
mental health practice settings.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
1


Is this a topics course?
No


Repeatable
No


Does this course need a scheduled two-hour final exam for fall and spring offerings?
Yes


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an in-depth look at the most common clinical diagnoses relevant to occupational therapy practice.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 652 Clinical Conditions II does not duplicate current content in the Department of Kinesiology. Any potential content
overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders has been
reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and the respective
courses making up that program. Each health science program is subject to outside accreditation requirements thus necessitating an
independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Recognize primary characteristics of various clinical and surgical conditions relative to


occupational therapy practice om mental health and pediatric settings.
Graduate


2 Identify how different pediatric and mental health clinical conditions impact occupational
performance.


Graduate


3 Demonstrate sound judgment in regard to safety of self and others and adhere to safety
regulations throughout the occupational therapy process as appropriate to the setting and
scope of practice. This must include the ability to assess and monitor vital signs (e.g., blood
pressure, heart rate, respiratory status, and temperature) to ensure that the client is stable for
intervention.


Graduate
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Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 652 Clinical Conditions 2 (1).pdf


Key: 13245







 


 


OCC THER 652 
Clinical Conditions II 
Summer II 
 
1 Credit 
Course is 1 credit and requires 45 hours of active learning. In this course students will engage in 
reading, online lectures, e-learning activities, quizzes, written assignments, and asynchronous 
and synchronous online class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: Course is online and uses synchronous and asynchronous  


  discussion methods. 
 
Instructional Mode: Online 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available online regularly to check messages and engage in 
synchronous and asynchronous discussions.  You may arrange an individual appointment with 
the course instructor or send questions via email.  Email is most effective for questions that are 
relatively simple (e.g., verifying factual information).  If your questions relate to conceptual 
issues (e.g., explaining course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 







An in-depth look at the most common clinical diagnoses relevant to occupational therapy practice with a 
focus on pediatric and mental health practice settings.  
 
 
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
 


1. Recognize primary characteristics of various clinical and surgical conditions relative to 
occupational therapy practice in mental health and pediatric practice settings. 
 


2. Identify how different pediatric and mental health clinical conditions impact occupational 
performance. 
 


3. Demonstrate sound judgment in regard to safety of self and others and adhere to safety 
regulations throughout the occupational therapy process as appropriate to the setting and 
scope of practice. This must include the ability to assess and monitor vital signs (e.g., blood 
pressure, heart rate, respiratory status, and temperature) to ensure that the client is stable 
for intervention. (B.3.7) 


 
 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Discussions Bi-weekly 20% 


Assignment One End of Module 2 20% 
Quiz One End of Module 4 20% 


Assignment Two End of Module 7 20% 
Quiz Two End of Module 8 20% 


Total  100% 
 
Assignments are organized within eight modules and each module lasts approximately 2 weeks. 


 
Discussions –  
As an online course, discussions will occur primarily through asynchronous forums in the 
Canvas LMS, with periodic synchronous scheduled discussions with peers and the course 
instructor. 
 


All modules will include on-line asynchronous discussion questions. Each student is 
required to post at least one primary comment that represents his/her position and/or 
thoughts about the discussion question. This primary post should reflect thoughtful 
reflection on the discussion questions, incorporation of reading content or newly acquired 
knowledge and some level of synthesis. The deadlines for posting are in the course 
schedule section of the syllabus.   







 
As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


Rubric for Asynchronous Discussions 


 
6pts  


Initial Post  
  
6 pts- Outstanding Contributor -posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response. 
Introduces new content as applicable in addition 
to course content needed to support opinions 
and ideas presented.  
  
4 pts – Good Contributor - posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response.  
  
  3 pts- Adequate Contributor – Posted on 
time.  
Contributions reflect satisfactory preparation. 
Ideas offered are sometimes substantive, 
provide generally useful insights but seldom 
offer a new direction for the discussion.  
  
  1 pt – Unsatisfactory Contributor – Posts 
reflect inadequate preparation.    Ideas are 
seldom substantive and provide few insights.  
Comments do not encourage further response.   
  


4pts  Response Posts to peers (at least two)  
4 pts- Outstanding Contributor -posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response. 
Introduces new content as applicable in addition 
to course content needed to support opinions 
and ideas presented.  
  







3 pts – Good Contributor - posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response.  
  
  2 pts- Adequate Contributor – Posted on 
time.  
Contributions in class reflect satisfactory 
preparation.  


  Ideas offered are sometimes substantive, 
provide generally useful insights but seldom 
offer a new direction for the discussion.  
  1 pt – Unsatisfactory Contributor – Posts 
reflect inadequate preparation.    Ideas are 
seldom substantive and provide few insights.  
Comments do not encourage further response.   


 


 
 


Assignment One (Title) – Client Safety Assessment in Pediatric and Mental Health Settings 
 


The purpose of this assignment is to familiarize students with considerations of safety 
when intervening with clients. This assignment will especially focus on the physical 
safety of the therapist and clients. This exercise will highlight conflict resolution, de-
escalation techniques, safe space development, and facility safety. Students will have the 
opportunity to recall and demonstrate clinical reasoning related to client physiological 
assessment, within a clinical case. 
 
Learning outcomes addressed in this assignment include: 
 
Recognize primary characteristics of various medical and surgical conditions relative to 
occupational therapy practice. 
 
Demonstrate sound judgment in regard to safety of self and others and adhere to safety 
regulations throughout the occupational therapy process as appropriate to the setting 
and scope of practice. This must include the ability to assess and monitor vital signs (e.g., 
blood pressure, heart rate, respiratory status, and temperature) to ensure that the client 
is stable for intervention. (B.3.7) 
 


 
Quiz One (Title)– Primary Characteristics of Clinical and Surgical Conditions I 


 
Through this assessment, students will: 
 







Recognize primary characteristics of various clinical and surgical conditions relative to 
occupational therapy practice. 
 


Assignment Two (Title)– Clinical Conditions and Occupational Performance 
 


This assignment will allow students to identify how occupational performance is 
impacted by various clinical and surgical conditions. Students will have the opportunity 
to create an educational product highlighting a specific condition. The product will be 
designed for a specific audience, and the product will identify how occupational 
performance is impacted by the condition. 
 
Learning outcomes addressed in this assignment include: 
 
Identify how different clinical conditions impact occupational performance. 
 
 


Quiz Two (Title) – Primary Characteristics of Clinical and Surgical Conditions II 
 


Recognize primary characteristics of various clinical and surgical conditions relative to 
occupational therapy practice. 


 
GRADING  
Course grading is based on the successful completion of all assignments, and is broken down 
according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 







<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks (Available Online) 


 
• Brown, C., Stoffel, V.C., & Munoz, J.P. (2019). Occupational therapy in mental health; 


A vision for participation (2nd ed.). Philadelphia, PA: F.A. Davis 
 


• Case-Smith, J., & O’Brien, J.C. (Eds.). (2015). Occupational therapy for children and 
adolescents (7th ed.). St. Louis, MO: Mosby-Elsevier. 
 


 


Recommended Textbooks (Available Online) 
 


• Atchison, B., & Dirette, D. P. (Eds.). (2017). Conditions in occupational therapy: effect 
on occupational performance (5th ed.). Philadelphia, PA: Wolters Kluwer. 
 


• Cooper, C. (Ed.). (2014). Fundamentals of hand therapy: clinical reasoning and 
treatment guidelines for common diagnoses of the upper extremity (Second edition). St. 
Louis, Missouri: Elsevier Mosby. 
 


• Pendleton, H. M., & Schultz-Krohn, W. (2018). Pedretti’s occupational therapy practice 
skills for physical dysfunction. St. Louis, MO: Elsevier.  


 


• Smith-Gabai, H. & Holm, S.E. (2017). Occupational therapy in acute care. Bethesda, 
MD: American Occupational Therapy Association, Inc. 
 


• Reed, K. L. (2014). Quick reference to occupational therapy (3rd ed.). Austin, TX: Pro-
Ed. 
 


• Stedman. (2011) Stedman’s Medical Dictionary for the Health Professions and Nursing 
(7th ed.). Baltimore, MD: Lippincott Williams & Wilkens. 
 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 







• N/A 
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the semester, 
or as soon as possible after a disability has been incurred or recognized. Faculty [I], will work 
either directly with the student [you] or in coordination with the McBurney Center to identify 
and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the profound 
ways their identity, culture, background, experience, status, abilities, and opinion enrich the 
university community. We commit ourselves to the pursuit of excellence in teaching, research, 
outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/





COURSE SCHEDULE 


Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
PRACTICE MODELS AND ADLUT MENTAL 
HEALTH 
 
• Discuss how clinical conditions, including 


mental health, are represented in the ICF, 
the PEO, and the OT Practice Framework 


• Recognize major characteristics and 
presentation of common adult mental 
health conditions 


Textbooks: 
• Atchison & Dirette, 2017, pp. 69-76 
• Brown et. al., 2019, pp. 29-32, 169-177, 182-188, 197-204, 225-230 


 
E-articles (posted in Canvas): 
• AOTA (2014). Occupational Therapy Practice Framework: Domain 


and Process (3rd Edition). American Journal of Occupational Therapy; 
68(Supplement_1):S1-S48. Doi: 10.5014/ajot.2014.682006. 


• World Health Organization Geneva. (2002). Towards a Common 
Language for Functioning, Disability and Health: ICF. Retrieved from: 
https://www.who.int/classifications/icf/icfbeginnersguide.pdf?ua=1 


Discussion Prep: 
• E-articles and textbook reading 


• Asynchronous discussion topic: ICF, PEO, OT 
Practice Framework, and mental health 


• Explore CDC website and publications: 
https://www.cdc.gov/chronicdisease/resources/
publications/aag.htm 


• Explore conflict resolution, de-escalation 
techniques, safe space development, and 
facility safety  


• NIH-National Institute of Mental Health-Anxiety 
disorders: 
https://www.nimh.nih.gov/health/topics/anxiety-
disorders/index.shtml 


• Padlet: Clinical presentation of conditions 


Module 2:  
PEDIATRIC MENTAL HEALTH; SUBSTANCE 
ABUSE; ADDICTION; SUICIDE 
 


• Recall the primary characteristics of 
pediatric mental health, substance 
abuse, addition and suicide 


• Demonstrate clinical reasoning related 
to therapist and client safety within a 
clinical case 


Textbooks: 
• Brown et. al., 2019, pp. 154-159, 238-242, 385-399 


E-articles (posted in Canvas): 
• Arbesman, M., Bazyk, S., & Nochajski, S. M. (2013). Systematic review 


of occupational  therapy and mental health promotion, prevention, and 
intervention for children and youth. American Journal of Occupational 
Therapy, 67, e120–e130.  


• Cogan, A. M. (2014). The issue is—supporting our military families: A 
case for a larger role for occupational therapy in prevention and mental 
health care. American Journal of Occupational Therapy, 68, 478-483.  


• Lane, S. J. & Bundy, A. C. (Eds.). (2012). Emotional and Behavioral 
Disorders . In Kids can be kids: A childhood occupations approach (pp. 
507-524). Philadelphia, PA: F.A. Davis. 


Discussion Prep: 
• Review Textbook Readings 


 


• Asynchronous discussion topic: Consider 
presentation and occupational impact of 
various conditions 


• Resource selection from National Institute of 
Mental Health: Suicide Prevention: 
https://www.nimh.nih.gov/health/publications/su
icide-prevention-listing.shtml 


• Assignment One DUE Sunday at 11:59 PM 
 


Module 3:  
NEONATAL CONDITIONS AND PEDIATRIC 
GENETIC CONDITIONS 
 


• Recognize primary characteristics of 
common neonatal and pediatric 
genetic conditions  


• Identify occupational impact of various 
neonatal and pediatric conditions 
 


Textbooks: 
• Case-Smith & O’Brien, 2015, pp. 595-635, 832 (Brachial Plexus) 


E-articles (posted in Canvas): 
• Children’s Hospital of Wisconsin-Genetic Disorders: 


https://chw.org/medical-care/fetal-concerns-center/conditions/infant-
complications/genetic-disorders 


• Vergara, E., Anzalone, M., Bigsby, R., Gorga, D., Holloway, E., 
Hunter, J., ... & Strzyewski, S. (2006). Specialized knowledge and 
skills for occupational therapy practice in the neonatal intensive care 
unit. The American Journal of Occupational Therapy, 60(6), 659. 
 


Discussion Prep 
Review Textbook Readings and E-Articles 


• Padlet-Provide information about a 
pediatric genetic condition using the 
following webpage: https://ghr.nlm.nih.gov/ 


• Asynchronous discussion topic: Consider 
presentation and occupational impact of 
pediatric genetic conditions across the 
lifespan 
 


 


Module 4:  
CEREBRAL PALSY 
 


Textbooks: 
• Case-Smith & O’Brien, 2015, pp. 793-796  


 
E-articles (posted in Canvas) 


• Asynchronous discussion topic: CP through the 
lifespan 


• QUIZ ONE (opens Friday at 12:00 AM and 
closes on Sunday at 11:59 PM) 


 



https://www.who.int/classifications/icf/icfbeginnersguide.pdf?ua=1

https://www.cdc.gov/chronicdisease/resources/publications/aag.htm

https://www.cdc.gov/chronicdisease/resources/publications/aag.htm

https://www.nimh.nih.gov/health/topics/anxiety-disorders/index.shtml

https://www.nimh.nih.gov/health/topics/anxiety-disorders/index.shtml

https://www.nimh.nih.gov/health/publications/suicide-prevention-listing.shtml

https://www.nimh.nih.gov/health/publications/suicide-prevention-listing.shtml

https://chw.org/medical-care/fetal-concerns-center/conditions/infant-complications/genetic-disorders

https://chw.org/medical-care/fetal-concerns-center/conditions/infant-complications/genetic-disorders

https://ghr.nlm.nih.gov/





• Recall primary characteristics of 
cerebral palsy (CP)  


• Consider occupational impact of CP 
across the lifespan 


• Lane, S. J. & Bundy, A. C. (Eds.). (2012). Neuromotor Disorders. In 
Kids can be kids: A childhood occupations approach (pp. 465-470). 
Philadelphia, PA: F.A. Davis. 


 
Discussion Prep: 
• Review Textbook Readings and E-articles 


Module 5:  
NEURODEVELOPMENTAL CONDITIONS 
 
• Recall the primary characteristics of 


neurodevelopmental conditions 
• Recognize common characteristics related 


to the clinical presentation of 
neurodevelopmental conditions 


Textbooks 
• Case-Smith & O’Brien, 2015, pp. 321-325 


 
E-articles (posted in Canvas): 


• Medline Plus: Intellectual Disability: 
https://medlineplus.gov/ency/article/001523.htm 
 


Discussion Prep: 
• Review Textbook Readings and E-article(s) 


• Asynchronous discussion topic: Case 
Presentation of neurodevelopmental 
conditions 


Module 6:  
LEARNING NEEDS AND INTELLECTUAL 
DISABILITY 
 
• Recall the primary characteristics of 


various learning needs and intellectual 
disabilities 


• Recognize common characteristics related 
to the clinical presentation of learning 
needs and intellectual disabilities 


 
E-Articles: 
• Chapparo, C., & Lane, S. J. (2012) Learning Disabilities and 


intellectual disabilities: Why is this so hard for me: Ch. 28. In Lane, S. 
J., & Bundy, A. C. (Ed.), Kids can be kids (1st ed., pp. 525-548). 
Philadelphia: F.A. Davis Company.  
 


• Poulasen, A.A. (2011) Children with attention deficit hyperactivity 
disorder, developmental coordination disorder, and learning 
disabilities: Chapter 11 in Bazyk, S. (Ed.) Mental health promotion, 
prevention, and intervention with children and youth (1st ed., pp. 231-
265). Bethesda: AOTA Press. 


 
Discussion Prep: 
• Review E-articles 


 


• Asynchronous discussion topic: Intellectual 
disability and impact on occupation 
 


 


Module 7:  
AUTISM 


• Recall the primary characteristics of 
Dementia, Alzheimer’s Disease, and 
Amyotrophic Lateral Sclerosis 


• Recognize the clinical presentation of 
Dementia, Alzheimer’s Disease, and 
Amyotrophic Lateral Sclerosis 
 


Textbooks: 
• Case-Smith & O’Brien, 2015, pp. 766-792 


E-articles (posted in Canvas): 
• Baranek, G.T., Little, L.M., Parham, D., Ausderau, K.K., & Sabatos-


DeVito, M. (2014). Sensory features in autism spectrum disorders. In 
Volkmer, F. R., Paul, R., Klin, A., & Cohen, D.J. (Eds.), Handbook of 
autism and pervasive developmental disorders: Diagnosis, 
development, neurobiology, and behavior (5th ed.). New Jersey: 
Wiley. 


Discussion Prep: 
• Review E-article 


• Asynchronous discussion topic: Case 
Presentation of Autism through the lifespan 


• Assignment Two DUE Sunday at 11:59 
PM 
 


Module 8:  
LOW VISION AND BLINDNESS 
 
• Recall the primary characteristics of 


various conditions resulting in low vision 
and/or blindness  


Textbooks: 
• Case-Smith & O’Brien, 2015, pp. 747-758  
 


E-articles (posted in Canvas): 
• Medline Plus: Vision Impairments and Blindness: 


https://medlineplus.gov/visionimpairmentandblindness.html 
 


Discussion Prep: 
• Review Text and E-articles 


 


• Asynchronous discussion topic: Case 
Presentation of low vision in clients of all ages 


• Padlet: World sign languages 
• Explore: American Foundation for the blind: 


https://www.afb.org/blindness-and-low-
vision/eye-conditions/low-vision-and-legal-
blindness-terms-and-descriptions 


• QUIZ TWO (opens Friday at 12:00 AM and 
closes on Sunday at 11:59 PM) 
 



https://medlineplus.gov/ency/article/001523.htm

https://medlineplus.gov/visionimpairmentandblindness.html

https://www.afb.org/blindness-and-low-vision/eye-conditions/low-vision-and-legal-blindness-terms-and-descriptions

https://www.afb.org/blindness-and-low-vision/eye-conditions/low-vision-and-legal-blindness-terms-and-descriptions

https://www.afb.org/blindness-and-low-vision/eye-conditions/low-vision-and-legal-blindness-terms-and-descriptions





• Recognize clinical characteristics of 
working with client experiencing blindness 
and/or low vision 
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New Course Proposal
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Viewing: OCC THER 710 : Professional and Leadership Skills 1: Foundations
Last edit: Mon, 25 Nov 2019 19:47:42 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Trigsted, Stephanie M
E-mail
strigsted@wisc.edu
Phone
608/262-8730


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Fall 2020 (1212)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
710


Is this course crosslisted?
No


Course Title
Professional and Leadership Skills 1: Foundations


Transcript Title
Prof and Lead Skills 1: Found
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Course Description
Addresses the foundations and basic tenets of occupational therapy; and explores the process, domain and parameters of practice.
Topics include the history and development of the profession; occupational therapy organizations; certification and licensing;
behaviors and responsibilities of occupational therapists; professional ethics; liability; and guidelines and laws governing practice.
The Occupational Therapy Practice Framework and selected models, approaches and theoretical frames of reference are explored.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
2


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to address the basic tenets of occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 710 Professional and Leadership Skills 1: Foundations does not duplicate current content in the Department of
Kinesiology. Any potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and
Communication Disorders has been reviewed by the respective program directors who have provided support to the new degree
program (EL-OTD) and the respective courses making up that program. Each health science program is subject to outside
accreditation requirements thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Explain the process of theory development in occupational therapy and its desired impact and


influence on society.
Graduate


2 Apply, analyze, and evaluate the interaction of occupation and activity, including areas of
occupation, performance skills, performance patterns, context(s) and environments, and client
factors.


Graduate


3 Demonstrate activity analysis in areas of occupation, performance skills, performance patterns,
context(s) and environments, and client factors to formulate the intervention plan.


Graduate
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4 Demonstrate knowledge of the use of technology in practice, which must include: a) Electronic
documentation systems b) Virtual environments c) Telehealth technology


Graduate


5 Demonstrate knowledge of the American Occupational Therapy Association (AOTA)
Occupational Therapy Code of Ethics and AOTA Standards of Practice and use them as a
guide for ethical decision making in professional interactions, client interventions, employment
settings, and when confronted with personal and organizational ethical conflicts.


Graduate


6 Promote occupational therapy by educating other professionals, service providers, consumers,
third-party payers, regulatory bodies, and the public.


Graduate


7 Apply, analyze, and evaluate scientific evidence, theories, models of practice, and frames of
reference that underlie the practice of occupational therapy to guide and inform interventions
for persons, groups, and populations in a variety of practice contexts and environments.


Graduate


8 Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation- based
interventions to address client factors, performance patterns, and performance skills.


Graduate


9 Analyze and evaluate occupational therapy history, philosophical base, theory, and sociopolitical
climate and their importance in meeting society’s current and future occupational needs as well
as how these factors influence and are influenced by practice.


Graduate


10 Identify and evaluate the systems and structures that create federal and state legislation and
regulations and their implications and effects on persons, groups, and populations, as well as
practice and policy.


Graduate


11 Provide care and programs that demonstrate knowledge of applicable national requirements for
credentialing and requirements for licensure, certification, or registration consistent with federal
and state laws.


Graduate


12 Demonstrate knowledge of how the role of a professional is enhanced by participating and
engaging in local, national, and international leadership positions in organizations or agencies.


Graduate


13 Identify and develop strategies for ongoing professional development to ensure that practice is
consistent with current and accepted standards.


Graduate


14 Explain to consumers, potential employers, colleagues, third-party payers, regulatory boards,
policymakers, and the general public the distinct nature of occupation and the evidence that
occupation supports performance, participation, health, and well-being.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 710 Syllabus.pdf


Key: 13254







 
 


OCC THER 710 
Professional and Leadership Skills 1: Foundations 
Fall 1 
 
2 Credits 
Course is 2 credits and requires 90 hours of active learning. In this course students will engage 
in reading, lectures, learning activities, quizzes, written assignments, and asynchronous and 
synchronous class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: One 50 min lecture and one 2-hour lab each week 
Instructional Mode: Lecture/ Discussion 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
 Addresses the foundations and basic tenets of occupational therapy; and explores the process, 
domain and parameters of practice.  Topics include the history and development of the 
profession; occupational therapy organizations; certification and licensing; behaviors and 
responsibilities of occupational therapists; professional ethics; liability; and guidelines and laws 
governing practice.  The Occupational Therapy Practice Framework and selected models, 
approaches and theoretical frames of reference are explored.   







 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
(Bold are primary) 
Upon course completion, the student will be able to:  


1. Explain the process of theory development in occupational therapy and its desired 
impact and influence on society. (B.2.2)  


 
2. Apply, analyze, and evaluate the interaction of occupation and activity, including 


areas of occupation, performance skills, performance patterns, context(s) and 
environments, and client factors. (B.3.2) 


 
3. Demonstrate activity analysis in areas of occupation, performance skills, 


performance patterns, context(s) and environments, and client factors to formulate 
the intervention plan. (B.3.6) 


 
4. Demonstrate knowledge of the use of technology in practice, which must include: a) 


Electronic documentation systems b) Virtual environments c) Telehealth technology 
(B.4.15) 


 
5. Demonstrate knowledge of the American Occupational Therapy Association (AOTA) 


Occupational Therapy Code of Ethics and AOTA Standards of Practice and use 
them as a guide for ethical decision making in professional interactions, client 
interventions, employment settings, and when confronted with personal and 
organizational ethical conflicts. (B.7.1) 


 
6. Promote occupational therapy by educating other professionals, service providers, 


consumers, third-party payers, regulatory bodies, and the public. (B.7.3) 
 
7. Apply, analyze, and evaluate scientific evidence, theories, models of practice, and 


frames of reference that underlie the practice of occupational therapy to guide and inform 
interventions for persons, groups, and populations in a variety of practice contexts and 
environments. (B.2.1) 


 
8. Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-


based interventions to address client factors, performance patterns, and performance 
skills. (B.4.2) 


 
9. Analyze and evaluate occupational therapy history, philosophical base, theory, and 


sociopolitical climate and their importance in meeting society’s current and future 
occupational needs as well as how these factors influence and are influenced by practice.  
(B.3.1) 


 
10. Identify and evaluate the systems and structures that create federal and state legislation 


and regulations and their implications and effects on persons, groups, and populations, as 
well as practice and policy. (B.5.4) 


 







11. Provide care and programs that demonstrate knowledge of applicable national 
requirements for credentialing and requirements for licensure, certification, or registration 
consistent with federal and state laws.  (B.5.5) 


 
12. Demonstrate knowledge of how the role of a professional is enhanced by participating and 


engaging in local, national, and international leadership positions in organizations or 
agencies. (B.7.2) 


 
13. Identify and develop strategies for ongoing professional development to ensure that 


practice is consistent with current and accepted standards. (B.7.4) 
 
14. Explain to consumers, potential employers, colleagues, third-party payers, regulatory 


boards, policymakers, and the general public the distinct nature of occupation and the 
evidence that occupation supports performance, participation, health, and well-being. 
(B.3.3) 
 


 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Discussions Weekly 10% 


Quizzes Weekly 5% 
Lab Activities  Weekly 10% 


Professional Development 
Portfolio 


TBD 10% 


Slagle Lecture  TBD 15% 
Unit 1 Exam-Online TBD 10% 
Model of Practice  TBD 10% 


OTPF Case Synthesis  TBD 20% 
Unit 2 Exam-Online TBD 10% 


Total  100% 
 
Group Discussion –  
Discussions will occur primarily through asynchronous forums in the Canvas LMS, with periodic 
synchronous scheduled discussions with peers and the course instructor. 
 


All modules will include on-line discussion questions. Each student is required to post at 
least one primary comment that represents his/her position and/or thoughts about the 
discussion question. This primary post should reflect thoughtful reflection on the 
discussion questions, incorporation of reading content or newly acquired knowledge and 
some level of synthesis. The deadlines for posting are in the course schedule section of 
the syllabus.   
 
As well, it is required that each student make one other comment/reaction/question 
regarding the posts of colleagues that contribute to an interactive dialogue and 
discussion.  


 







Rubric for Asynchronous Discussions: 


 
Point Value 


 
Grading Criteria 


2 Initial Post—Submitted on time; communication is professional and 
uses appropriate references; integrates learning from course, is 
thought-provoking, invites further response, and introduces new 
content as applicable in addition to course content as needed to 
support opinions and ideas presented. 


2 Responses to Peer—Respond to at least 1 post with substantive, reflective 
content by the deadline. Shows respectful responsiveness to peers, introducing 
new ideas or perspectives that enhance overall learning.   


Total for each 
module: 4 points 


 


 
Assignments:  
Professional Development Portfolio –This is an assignment that encourages students to 
explore the continuing education, licensure and certifications requirements for practice.  
Students will complete the ATOA generic abilities assessment, write 2-3 professionalism goals, 
develop a professional development plan, and develop an organizational system to manage 
professional information needed in the course of their career.  (B.7.4., B.5.5.) 
 
Slagle Lecture–Students will analyze a historic Elanor Clarke Slagle lecture and determine its 
relevance to current practice. Student are required to analyze and discuss its place within OT 
history and how the sociopolitical climate of the time influenced the lecture. (B.3.1.) 
 
  
Model of Practice Group Project -In groups of 3 or 4, students will prepare a write-up and 
presentation on an assigned model of practice.  Students are required to analyze, evaluate and 
apply the model to two cases (induvial and group/population) within two different 
contexts/environments. (B.2.1.)   
  
Occupational Therapy Practice Framework (OTPF) Application Assignment –This requires 
students to apply the OTPF ideas and concepts learned in class to a given case. Students will 
evaluate and analyze the interaction between the client (client factors, performance skills, 
performance patterns), the occupation, and environment. (B.3.2., B.3.6.)   
  
Lab Participation: All students will participate in lab and complete weekly assignments to be 
turned in at the end of lab.  
  
Class Participation/Discussion: Students are expected to come prepared and ready to attend 
and participate in all class and on-line discussions.  Reading assignments should be completed 
prior to class and student should be ready to discuss and give opinions on content read.  Each 
week students will participate in an on-line discussion and responses should be posted prior to 
class.   
  







Exams and Quiz: 
 
Unit I and Unit II Exam: will cover material in lectures, labs and readings. Exams will be taken 
on-line and items may include case studies and short answer, multiple choice, fill in the blank or 
matching questions.   
  
Weekly Quiz:  Students will take a 2-point quiz at the start of each class that will be used 
asses understanding of weekly readings/materials. 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 







GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Cole, M.B., & Tufano, R. (2019). Applied theories in occupational therapy: A practical 
approach (2nd ed.). Thorofare, NJ: SLACK Incorporated.  (new edition out Nov.15th) 


• Sames, K. M. (2015). Documenting occupational therapy practice (3rd ed.).  Upper 
Saddle River, NJ: Pearson-Prentice.  


 
Recommended Textbook 


•  


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 







 
OTHER COURSE INFORMATION 
• Students are required to become members of the Wisconsin Occupational Therapy 


Association (WOTA) or a state organization of your choice.  WOTA student memberships 
are $20 per year.    


• https://wota.memberclicks.net/member-benefits 
• Students are strongly encouraged to join SOTA, (Student Occupational Therapy 


Association), Diverse OT, Community Connections, and international occupational therapy 
associations, attend selected meetings, and network with occupational therapy 
practitioners. 


 
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
• See: https://guide.wisc.edu/undergraduate/ - rulesrightsandresponsibilitiestext 


 
ACADEMIC CALENDAR & RELIGIOUS OBSERVANCES 


• See: https://secfac.wisc.edu/academic-calendar/#religious-observances 
 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 



https://wota.memberclicks.net/member-benefits

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

https://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/ 



http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/





COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
Professional Identity and Professionalism  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: 
 
 
 
 
 
 LEARNING OBJECTIVES  


• B.7.3. 


 
Textbooks: 
•  


E-articles (posted in Canvas): 
• American Occupational Therapy Association (2014) 


Occupational Therapy Practice Framework: Domain and 
Process, 3rd Edition American Journal of Occupational 
Therapy, 68, S1-S48 


• Canadian Practice Profile (2012) 
• J. Hordichuk, A. J. Robinson and T. M. Sullivan (2015). 


Conceptualizing professionalism in occupational therapy 
through a western lens. Australian Occupational 
Therapy Journal, 62, 150-159 


Discussion Prep: 
• What is your definition of OT? Why do you think it's 


important to have your own "go to" definition of OT? 
How does OT benefit consumers and society? 


 
• In-class quiz 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• AOTA- Profession Overview Quiz 
• Re-word OT definition based on 


formal definitions presented in class 
• “What is OT?”- verbal practice 


 


Module 2:  
History and Development of the Profession 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• Cole and Tufano Ch. 1 


E-articles (posted in Canvas): 
• Watch: https://youtu.be/DbCwf2CzGvw 


o Video Guide  
• Lamb, Amy J. (2017). Unlocking the Potential of 


Everyday Opportunities. AJOT: American Journal of 
Occupational Therapy, 71(6), doi:7106140010p1-
7106140010p8 


Discussion Prep: 
• Choose a decade in the 20th Century and answer the 


following: What were the major historical events (2-3 
events) effecting the US during this decade?  If you 


 
• In-class quiz 
• In-class discussion: past, present, 


and future health trends and 
sociopolitical events that have and 
will shape OT 


•  
 
 
 
 
 
 
 
 



https://youtu.be/DbCwf2CzGvw





 
 
 
 
Lab: History Lab 
 
 
 
 
 LEARNING OBJECTIVES  


• B.3.1. 


were an OT during this decade, where would you 
choose to be practicing and why? 


 
 
 
 
 
• Interactive History Timeline  
• Create Infographic summarizing the 


development of profession and 
paradigm shifts  


 
 
 
 


Module 3:  
Occupational Therapy Practice Framework-
Domain 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: OTPF Domain Application 
 
 
LEARNING OBJECTIVES  


• B.2.1., B.4.2., B.3.1.,  


 
Textbooks: 
• Cole and Tufano Ch. 2 
• Sames Ch. 4 


E-articles (posted in Canvas): 
• American Occupational Therapy Association (2014) 


Occupational Therapy Practice Framework: Domain and 
Process, 3rd Edition American Journal of Occupational 
Therapy, 68, S1-S48 


Discussion Prep: 
• Each discussion group will investigate 2 health related 


professions and compare and contrast their scope of 
practice with OT 


o Speech, and Recreation Therapy 
o Psychology and Nursing 
o Physical Therapy and Rehab Psychology 
o Vocational Rehab and Child Life Specialist  
o Counseling Psych and Art Therapy 
o Music Therapy and Board-Certified Behavior 


Analyst  


• Everyone answer: Why is OT a better fit for you?  Use 
examples from the websites to support your comments. 


 
• In-class quiz 
• In-class discussion: students will 


report out on their health-related 
professions  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Case-study: Students will analyze a 


case using the OTPF 


Module 4:   
Textbooks: 


 
• In-class quiz  







Occupational Therapy Practice Framework-
Process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: OTPF Process Application 
 
 
 
 
 
 
LEARNING OBJECTIVES  


• B.2.1., B.4.2., B.3.1., 


•  
E-articles (posted in Canvas): 
• American Occupational Therapy Association (2014) 


Occupational Therapy Practice Framework: Domain and 
Process, 3rd Edition American Journal of Occupational 
Therapy, 68, S1-S48 


• American Occupational Therapy Association (2010) 
Standards of practice for occupational therapy. 
American Journal of Occupational Therapy 


• American Occupational Therapy Association (2014) 
Scope of Practice Document 


• Mroz, T. M., Pitonyak, J. S., Fogelberg, D., & Leland, N. 
E. (2015). Client centeredness and health reform: key 
issues for occupational therapy. American Journal of 
Occupational Therapy, 69(5), 6905090010p1-
6905090010p8. 


 
Discussion Prep: 
• After reading Mroz, T. M., Pitonyak, J. S., Fogelberg, D., 


& Leland, N. E. (2015) consider your observation/work 
experiences with OTs.  How client centered was the 
practice you were observing?  Support your conclusion 
with specific examples and content from the article. 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Conceptual Model of the OTPF: 


students create a visual 
module/conceptual model of domain 
and process or a model that depicts 
the domain and process together. 


• Students work in pairs to obtain an 
occupational profile on a partner 
using AOTA's Occupational Profile 
template 


 


Module 5:  
Professional World, National, and State OT 
Organizations: Domain, Jurisdiction, and 
Credentialing  
 
 
 
 
 
 
 


 
Textbooks: 
•  


E-articles (posted in Canvas): 
• Web resources: Students will spend time on looking at 


each website listed in general as well as specific area 
noted 


o NBCOT website http://www.nbcot.org/ 
(Links to an external site.) 


 
• In-class quiz 
• OT Day at the Capitol  



http://www.nbcot.org/

http://www.nbcot.org/





 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab:  Guest-Laura Nagel  
WOTA representative 
 
 LEARNING OBJECTIVES  


• B.5.4., B.7.2. 


o AOTA website http://www.aota.org/  In 
particular: https://www.aota.org/Education-
Careers/Students.aspx  


o Skim the ACOTE Standards: 
https://www.aota.org/~/media/Corporate/File
s/EducationCareers/Accredit/Standards/2011
-Standards-and-Interpretive-Guide.pdf 


 
• WOTA: http://www.wota.net/  
• Department of Safety and Professional Services: 


http://dsps.wi.gov/Home  -In particular OT Chapter 2- 
https://dsps.wi.gov/Pages/RulesStatutes/OT.aspx  


• WFOT Website: http://www.wfot.org/ 
• Review: https://www.aota.org/Advocacy-Policy/State-


Policy.aspx 
 


Discussion Prep: 
• Write a brief summary of why joining AOTA and 


attending the conference is a good idea for occupational 
therapists to do annually. Take note of how much it 
costs for students to go to the AOTA conference in 


Module 6:  
Advocacy and Policy  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
•  


E-articles (posted in Canvas): 
• AOTA resources: https://www.aota.org/Advocacy-


Policy.aspx 
• Healthcare reform: https://www.aota.org/Advocacy-


Policy/Health-Care-Reform.aspx 
• AOTPAC: https://www.aota.org/Advocacy-


Policy/AOTPAC.aspx 
• Watch: https://youtu.be/cK-WpMxRQc8 
• Watch: https://youtu.be/BIds82oXtv4 


 
Discussion Prep: Review one federal affair update and 
summarize the update  
https://www.aota.org/Advocacy-Policy/Congressional-
Affairs/Legislative-Issues-Update/2019.aspx 


 
• In-class quiz 
• Virtual Hill Day Participation- send 


letters to representatives  
• PAC Madness (fundraising) sign up 
 


 



https://www.aota.org/%7E/media/Corporate/Files/EducationCareers/Accredit/Standards/2011-Standards-and-Interpretive-Guide.pdf
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Lab: Guest: Able Safer 
AOTA Senior Legislative Representative 
 
 
 LEARNING OBJECTIVES  


• B.5.4., B.7.2. 


 


Module 7:  
Overview of Theoretical Basis and Foundation 
of Occupational Therapy  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: Applied Theory 
 
 
LEARNING OBJECTIVES  


• B.2.1., B.2.2., B.4.2. 


 
Textbooks: 
• Cole and Tufano Ch. 3, 4, 5 
• Hinojosa, Kramer, & Brasic Royeen Ch. 3   


E-articles (posted in Canvas): 
• Towns, E., & Ashby, S. (2014). The influence of practice 


educators on occupational therapy students’ 
understanding of the practical applications of theoretical 
knowledge: A phenomenological study into student 
experiences of practice education. Australian 
Occupational Therapy Journal, 61(5), 344-352. 


• O'Neal, S., Dickerson, A.E. & Holbert, D. (2007) The 
use of theory by occupational therapists working with 
adults with developmental disabilities, Occupational 
Therapy in Health Care, 21:4, 71-85 


• Ikiugu, M. N., & Smallfield, S. (2015). Instructing 
occupational therapy students in use of theory to guide 
practice. Occupational therapy in health care, 29(2), 
165-177. 


 
Discussion Prep: 
• O'Neal, Dickerson & Holbert (2007) note that more 


experienced therapists tend to put less value on the 
importance of theory to their practice as compared to 
newer clinicians.  Why do you think that is true?  What is 
your current posture towards theory and its importance 
to your future as a clinician?  What has influenced your 
feelings on this? 


 


Textbooks: 


• Sames Ch.  5 


 


 


 
• In-class quiz 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Complete Sames exercises 5.1 and 


5.2 (p. 56 and 57) 







Module 8:  
Conceptual Models of Practice and Frames of 
Reference  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: Applied Theory 
 
 
 
 
 
 
LEARNING OBJECTIVES  


• B.2.1., B.2.2., B.4.2. 


 
Textbooks: 
• Skim Cole and Tufano Chapters 12-20 (read the intro to 


understand the Frame of Reference in general terms, 
page through each chapter to familiarize yourself with 
what is included) 


• Cole and Tufano Chapter 21 
 


E-articles (posted in Canvas): 
•  


Discussion Prep: 
• Use Chapter 3 from Cole and Tufano to complete the 


following: Concepts from the General Systems Theory 
can be found throughout AOTA's Practice Framework.  
Highlight and explain one way general system theory 
has impacted a specific concept in the Practice 
Framework. 


 


 
• In-class quiz 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Review Case Study 1: Craig (page 


279 Cole and Tufano) 
• Choose 1-2 frames of reference that 


might provide guidelines for 
evaluation and intervention for Craig.  


• Answer questions 1-5 on pages 279-
280 


 


Module 9:  
Code of Ethics 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• Sames Ch. 7-10 


E-articles (posted in Canvas): 
• American Occupational Therapy Association Code of 


Ethics 2015  
• American Occupational Therapy Association (2015) 


Enforcement Procedures for the OT Code of Ethics.  
AOTA: https://www.aota.org/About-Occupational-
Therapy/Ethics.aspx  


• Bushby et al, (2015) Ethical tensions in occupational 
therapy practice: A scoping review. (British Journal of 
Occupational Therapy 78(4) 212–221 


• Farnan, J. M., Sulmasy, L. S., Worster, B. K., Chaudhry, 
H. J., Rhyne, J. A., & Arora, V. M. (2013). Online 
medical professionalism: Patient and public 


 
• In-class quiz 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



https://www.aota.org/About-Occupational-Therapy/Ethics.aspx

https://www.aota.org/About-Occupational-Therapy/Ethics.aspx





 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: Ethical Decision-Making Model 
Application 
 
 
 LEARNING OBJECTIVES  


• B.7.1. 


relationships: Policy statement from the American 
college of physicians and the federation of state medical 
boards. Annals of Internal Medicine, 158(8), 620-627.  


• Practice Guidelines: Using Social Media: 
https://www.acotro-
acore.org/sites/default/files/uploads/acotro_-
_social_media_presentation_-
_caot_2013_reduced_file_size.pdf 


 
Discussion Prep: 
 
• After you have read over the Practice Guidelines for 


Social Media from University of Toronto, reflect on your 
own use of social media. What is your current favorite 
social media platform?  What do you anticipate being 
useful about social media and your future practice?  
Anticipate an ethical challenge with social media that 
might present itself to you and how you plan to handle it. 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Ethics AOTA worksheet 
• Solving ethical dilemmas using 2 


different decision-making models  


Module 10: 
Models of Practice: Class Presentations  
 
 
 
 
 
 
 
 
 
 
Lab: Class Presentations  
 
 
 LEARNING OBJECTIVES  


• B.2.1., B.3.1. 


 
Textbooks: 
•  


E-articles (posted in Canvas): 
• Su Ren Wong & Gail Fisher (2015) Comparing and 


Using Occupation-Focused Models, Occupational 
Therapy In Health Care, 29:3, 297-315, DOI: 
10.3109/07380577.2015.1010130 


 
Discussion Prep: 
• No discussion this week 


 
• No in-class quiz 



https://www.coto.org/docs/default-source/guides-guidelines/guidelines_useofsocialmedia.pdf?sfvrsn=2

https://www.coto.org/docs/default-source/guides-guidelines/guidelines_useofsocialmedia.pdf?sfvrsn=2
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Module 11:  
Clinical and Professional Reasoning  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: Clinic Reasoning Video Analysis  
 
LEARNING OBJECTIVES  


• B.4.2. 


 
Textbooks: 
•  


E-articles (posted in Canvas): 
• Shafaroodi, N., Kamali, M., Parvizy, S., Mehraban, A. 


H., & O’Toole, G. (2014). Factors affecting clinical 
reasoning of occupational therapists: a qualitative study. 
Medical journal of the Islamic Republic of Iran, 28, 8. 


• Fleming, M. H. (1994) The therapist with the three-track 
mind. In C. Mattingly & M.H. Fleming (Eds). Clinical 
Reasoning: Forms of Inquiry in a Therapeutic Practice. 
Philadelphia: F. A. Davis 


• Mattingly, C. (1991). What is clinical reasoning? 
American Journal of Occupational Therapy, 45, 979-986 


• Boyt-Schell, B. & Schell, J. (2008) Professional 
reasoning as the basis of practice. In Boyt Schell, B. and 
Schell, J. (Eds) Clinical and Professional Reasoning in 
Occupational Therapy, Baltimore, Lippincott Williams 
and Wilkins, 3-12 


 
Discussion Prep: 
• Consider the various types or categories of clinical 


reasoning described in this week's readings.  Which one 
feels the most familiar and comfortable for you and 
why?  Which one will be the most challenging for you to 
use and how might you gain skill to use it? 


 
• In-class quiz 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Students analyze the types of clinical 


reasoning used by clinicians during 
treatment sessions.  


Module 12:  
Activity and Occupational Analysis  
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• Thomas, H. (2012). Occupation-based activity analysis. 


Slack Incorporated. 
o Ch. 1, 2, 3, 4 


E-articles (posted in Canvas): 
• Blesedell Crepeau,E. (2003) Analyzing Occupation and 


Activity: A way of thinking about occupational 
performance. In: Willard & Spackman ‘s Occupational 
Therapy, 10th Ed, pp 189-199  


•  
Discussion Prep: 


 
• In-class quiz 


 
 
 
 
 
 
 
 
 
 
 







 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: Activity Analysis Lab 
 
 
  
 
 
 
 
 
 
LEARNING OBJECTIVES  


• B.3.2., B.3.6.,  


• Choose an occupation that is important to you.  Now 
divide this occupation into smaller activities or tasks that 
could be analyzed.  Choose one of the activities/tasks 
and analyze the objects, space and social demands of 
the task. 


 


 
 
 
 
 
 
 
 
 
 
 
 
 
• Students will analyze an occupation 


(Pearler bead- childhood craft) 
• Students will focus on the following: 


o Sequence and timing  
o Object, space and social 


demands 
o Body functions and 


structures  
o Performance skills 


 
 


Module 13:  
Activity and Occupational Analysis  
Grading and adapting  
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
Textbooks: 
• Thomas, H. (2012). Occupation-based activity analysis. 


Slack Incorporated. 
o Ch. 8, 9 


•  
E-articles (posted in Canvas): 
• Kielhofner, G. (2009). Activity analysis: Using the 


conceptual foundations to understand the fit between 
persons and occupation. In G. Kielfhofner (4th ed.), 
Conceptual foundations of occupational therapy practice 
(pp. 300-310). Philadelphia, PA: F.A. Davis Company.  


• Kramer & Hinojosa (2000) Activity Synthesis in 
Hinojosa, J. & Blount, M. (Eds)(2000) The Texture of 
Life: Purposeful Activities in OT. Bethesda: AOTA 


 
• In-class quiz  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
 
 
 
 
 
 
 
 
Lab: Grading and Adapting Lab 
 
 
 LEARNING OBJECTIVES  


• B.3.2., B.3.6., 


•  
 
Discussion Prep: 
• When have you needed to adapt a task for yourself or 


someone else in order to support participation or make 
life easier? How did you figure out what adaptations 
were needed? Think about some of the OTPF3 
categories - on what areas/domains did you focus your 
adaptation? 


 


 
 
 
 
 
 
 
 
• Students will analyze 3-4 


occupations/ADLs and grade and 
adapt each occupation based on the 
needs of the clients in the case study. 


Module 14:  
Technology and OT: Telehealth, Assistive 
Technology, Electronic Health Records 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• Sames Ch. 12 


E-articles (posted in Canvas): 
• Jacobs, K., Cason, J., & McCullough, A. (2015). The 


Process for the Formulation of the International 
Telehealth Position Statement for Occupational 
Therapy. International journal of telerehabilitation, 
7(1), 21–32. doi:10.5195/ijt.2015.6163 


• Cason, J. (2015). Telehealth and occupational 
therapy: Integral to the triple aim of health care 
reform. American Journal of Occupational Therapy, 
69(2), 6902090010p1-6902090010p8. 


• https://www.aota.org/Practice/Manage/telehealth
.aspx 


• https://www.aota.org/About-Occupational-
Therapy/Professionals/RDP/assistive-
technology.aspx 


• https://evisit.com/state-telemedicine-
policy/wisconsin/ 


• https://www.aota.org/Practice/Manage/Reimb/pe
rform-template.aspx 


 
Discussion Prep: 
• Telehealth is emerging model of health care delivery 


that has potential for delivering faster, better, less 
expensive, and more convenient care.  Discuss your 
thoughts about the benefits and potential challenges of 
providing OT services through the telehealth model.  For 


 
• In-class quiz 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



https://www.aota.org/Practice/Manage/telehealth.aspx

https://www.aota.org/Practice/Manage/telehealth.aspx

https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/assistive-technology.aspx

https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/assistive-technology.aspx

https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/assistive-technology.aspx

https://evisit.com/state-telemedicine-policy/wisconsin/

https://evisit.com/state-telemedicine-policy/wisconsin/

https://www.aota.org/Practice/Manage/Reimb/perform-template.aspx

https://www.aota.org/Practice/Manage/Reimb/perform-template.aspx





 
 
 
 
Lab: Electronic Heatlh Record Overview 
 
 
 LEARNING OBJECTIVES  


• B.4.15 


what populations would this be a good fit, for which 
clients would it not?  


 
 
 
• Electronic Health Record Trial- 


EHRgo  
• Students will explore HER through 


interactive case study  


Module 15: 
Professional Development Plan Review, Exam 
Review and Course Evaluation 
 
 
 
 
 
 
Lab: N/A 
 
 
 LEARNING OBJECTIVES  


• Students will reflect on the main concepts 
and themes they will remember  


 
Textbooks: 
• N/A 


E-articles (posted in Canvas): 
• Final Exam Review  


Discussion Prep: 
• Reflect on the top 3 ideas/concepts you learned and will 


remember from this class and why?  What 
ideas/concepts do you want to learn more about and 
why?  


 
• Students will be provided time to 


complete course evaluation  
• Students will review their PDP 


progress in small groups 
• Individually students will update their 


PDP  
• Students will be provided a final exam 


review sheet for review and will be 
provided time to ask questions 


Module 16: Final Exam 
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2         OCC THER 711: Professional and Leadership Skills 2: Effective Interprofessional Relationships


Course Description
Covers respectful and effective communication with all stakeholders for occupational therapy service provision, including clients,
caregivers, colleagues, community members and third party payers. Introduces team and group dynamics


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
2


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to cover respectful and effective communication with all stakeholders for occupational therapy service provision.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 711 Professional and Leadership Skills 2: Effective Interprofessional Relationships does not duplicate current content in
the Department of Kinesiology. Any potential content overlap with existing health science programs (eg Athletic Training, Physical
Therapy, and Communication Disorders has been reviewed by the respective program directors who have provided support to the new
degree program (EL-OTD) and the respective courses making up that program. Each health science program is subject to outside
accreditation requirements thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Demonstrate knowledge of various reimbursement systems and funding mechanisms (e.g.,


federal, state, third party, private payer), appeals mechanisms, treatment/diagnosis codes (e.g.,
CPT®, ICD, DSM® codes), and coding and documentation requirements that affect consumers
and the practice of occupational therapy. Documentation must effectively communicate the
need and rationale for occupational therapy services.


Graduate


2 Demonstrate therapeutic use of self, including one’s personality, insights, perceptions, and
judgments, as part of the therapeutic process in both individual and group interaction.


Graduate


3 Identify occupational needs through effective communication with patients, families,
communities, and members of the interprofessional team in a responsive and responsible
manner that supports a team approach to the promotion of health and wellness.


Graduate
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4 Demonstrate, evaluate, and utilize the principles of the teaching–learning process using
educational methods and health literacy education approaches: a) To design activities and
clinical training for persons, groups, and populations. b) To instruct and train the client,
caregiver, family, significant others, and communities at the level of the audience.


Graduate


5 Demonstrate knowledge of the principles of interprofessional team dynamics to perform
effectively in different team roles to plan, deliver, and evaluate patient- and population- centered
care as well as population health programs and policies that are safe, timely, efficient, effective,
and equitable.


Graduate


6 Demonstrate effective intraprofessional OT/OTA collaboration to: a) Identify the role of the
occupational therapist and occupational therapy assistant in the screening and evaluation
process. b) Demonstrate and identify techniques in skills of supervision and collaboration with
occupational therapy assistants.


Graduate


7 Develop strategies for effective, competency-based legal and ethical supervision of
occupational therapy and non–occupational therapy personnel. Analyze staff development and
professional abilities and competencies of supervised staff as they relate to job responsibilities.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 711 Professional and Leadership Skills 2.pdf


Key: 13255







 
 


OCC THER 711  
Professional and Leadership Skills 2: Effective Interprofessional 
Relationships 
Spring 1 
 
2 Credits 
Course is 2 credits and requires 90 hours of active learning. In class learning will be 45 hours of 
lab and instruction and the rest will be outside of class. In this course students will engage in 
reading, lectures, learning activities, quizzes, written assignments, and asynchronous and 
synchronous class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Face to face 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 







Covers respectful and effective communication with all stakeholders for occupational 
therapy service provision, including clients, caregivers, colleagues, community members 
and third party payers.  Introduces team and group dynamics 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
 


1. Demonstrate knowledge of various reimbursement systems and funding mechanisms 
(e.g., federal, state, third party, private payer), appeals mechanisms, treatment/diagnosis 
codes (e.g., CPT®, ICD, DSM® codes), and coding and documentation requirements that 
affect consumers and the practice of occupational therapy. Documentation must effectively 
communicate the need and rationale for occupational therapy services. (B.4.29) 


 
2. Demonstrate therapeutic use of self, including one’s personality, insights, perceptions, and 


judgments, as part of the therapeutic process in both individual and group interaction. 
(B.4.1) 
 


3. Identify occupational needs through effective communication with patients, families, 
communities, and members of the interprofessional team in a responsive and responsible 
manner that supports a team approach to the promotion of health and wellness. (B.4.23) 


 
4. Demonstrate, evaluate, and utilize the principles of the teaching–learning process using 


educational methods and health literacy education approaches: a) To design activities and 
clinical training for persons, groups, and populations. b) To instruct and train the client, 
caregiver, family, significant others, and communities at the level of the audience (B.4.21) 


 
5. Demonstrate knowledge of the principles of interprofessional team dynamics to perform 


effectively in different team roles to plan, deliver, and evaluate patient- and population-
centered care as well as population health programs and policies that are safe, timely, 
efficient, effective, and equitable. (B.4.25) 


 
6. Demonstrate effective intraprofessional OT/OTA collaboration to: a) Identify the role of the 


occupational therapist and occupational therapy assistant in the screening and evaluation 
process. b) Demonstrate and identify techniques in skills of supervision and collaboration 
with occupational therapy assistants. (B.4.24) 


 
7. Develop strategies for effective, competency-based legal and ethical supervision of 


occupational therapy and non–occupational therapy personnel. Analyze staff development 
and professional abilities and competencies of supervised staff as they relate to job 
responsibilities. (B.5.8) 


 
 


 
 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 







Participation Weekly 10% 
Assignment 1 End of Module 1 20% 
Assignment 2 End of Module 4 20% 
Assignment 3 End of Module 15 30% 
Assignment 4 End of Module 16 20% 


Total  100% 
 
Assignments are organized within 16 modules and each module lasts approximately 1 week. 


 
Participation (Weekly)— 
 


Students will be required to complete weekly learning activities (via Canvas), in addition 
to participating in all in-class activities. Learning outcomes will include: 
 
Demonstrate knowledge of various reimbursement systems and funding mechanisms (e.g., 
federal, state, third party, private payer), appeals mechanisms, treatment/diagnosis codes 
(e.g., CPT®, ICD, DSM® codes), and coding and documentation requirements that affect 
consumers and the practice of occupational therapy. Documentation must effectively 
communicate the need and rationale for occupational therapy services. (B.4.29) 
 
Demonstrate therapeutic use of self, including one’s personality, insights, perceptions, 
and judgments, as part of the therapeutic process in both individual and group 
interaction. (B.4.1) 
 
Develop strategies for effective, competency-based legal and ethical supervision of 
occupational therapy and non–occupational therapy personnel. Analyze staff 
development and professional abilities and competencies of supervised staff as they 
relate to job responsibilities. (B.5.8) 
 
Identify occupational needs through effective communication with patients, families, 
communities, and members of the interprofessional team in a responsive and responsible 
manner that supports a team approach to the promotion of health and wellness. (B.4.23) 
 
 


Assignment One (Designing Patient Education Materials) –  
 


 
Identify occupational needs through effective communication with patients, families, 
communities, and members of the interprofessional team in a responsive and responsible 
manner that supports a team approach to the promotion of health and wellness. (B.4.23) 


 
Demonstrate, evaluate, and utilize the principles of the teaching–learning process using 
educational methods and health literacy education approaches: a) To design activities 
and clinical training for persons, groups, and populations. b) To instruct and train the 
client, caregiver, family, significant others, and communities at the level of the audience 
(B.4.21) 







 
 


Assignment Two (Interprofessional Program Design)–  
 


In small groups, students will design an interprofessional program that is safe, timely, 
efficient, effective, and equitable, for patient and population health needs. Pt needs, 
population health needs, and caregiver nees wil be considered 
 
 
Demonstrate knowledge of the principles of interprofessional team dynamics to perform 
effectively in different team roles to plan, deliver, and evaluate patient- and population-
centered care as well as population health programs and policies that are safe, timely, 
efficient, effective, and equitable. (B.4.25) 
 
Identify occupational needs through effective communication with patients, families, 
communities, and members of the interprofessional team in a responsive and responsible 
manner that supports a team approach to the promotion of health and wellness. (B.4.23) 
 


Assignment Three (COTA/OTR Client Assessment and Treatment Plan)- 
 


Demonstrate effective intraprofessional OT/OTA collaboration to: a) Identify the role of 
the occupational therapist and occupational therapy assistant in the screening and 
evaluation process. b) Demonstrate and identify techniques in skills of supervision and 
collaboration with occupational therapy assistants. (B.4.24) 


 
Assignment Four (Personal Growth)–  
 


Each student will create a personal development plan for growth during their time in OT 
school. 
 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course website 
by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade assignment, all 
assignments must be turned in on the due date.  Assignments turned in late will not receive full 
credit.  For every day that an assignment is late, 10% of the student’s earned points for that 
assignment will be deducted.  Assignments will NOT be accepted more than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 







appropriate. 
5. Except for assignments to be written as occupational therapy documentation or otherwise 


specified, following the guidelines in the APA manual for writing style, including, but 
not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and space 
limits on assignments.  Portions of the assignments exceeding page/space limits will not 
be considered in grading.   







GRADING  
Course grading is based on the successful completion of all assignments and is broken down 
according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Braveman, B. (2016). Leading & managing occupational therapy services; An 
evidence-based approach. Philadelphia, PA: F.A. Davis Company. (ISBN-13: 
978-0803643659) 
 


• Taylor, R. (2008). The Intentional Relationship:  Occupational Therapy and Use of Self. 
Philadelphia, PA: F.A. Davis Company. (ISBN-13: 978-0-8036-1365-2) 
 


Recommended Textbook 
• N/A 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 







• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 
• Provide any additional info (identify honors, field trips, other special attributes or activities) 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the semester, 
or as soon as possible after a disability has been incurred or recognized. Faculty [I], will work 
either directly with the student [you] or in coordination with the McBurney Center to identify 
and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the profound 
ways their identity, culture, background, experience, status, abilities, and opinion enrich the 
university community. We commit ourselves to the pursuit of excellence in teaching, research, 
outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext
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COURSE SCHEDULE 


Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1: REIMBURSEMENT SYSTEMS 
PUT TITLE FOR MODULE TOPIC HERE 
 
• Discuss how PEO model applies to 


course content  
 


• Demonstrate knowledge of various 
reimbursement systems and funding 
mechanisms (e.g., federal, state, third 
party, private payer) 


Textbooks: 
• Braveman, 2016, Ch. 3 


 
 


• Pre-class matching activity: Primary payment 
types used in health care reimbursement. 
(AOTA-Coverage by Payor 
(https://www.aota.org/Advocacy-Policy/Federal-
Reg-Affairs/Pay.aspx)  


• In-class: Reimbursement Systems 
• Post-class: Medicare-Purpose and Exploration 


(CMS.Gov).  
 


Module 2:  
COMMUNICATING THE NECESSITY FOR 
OCCUPATIONAL THERAPY SERVICES 
 
• Define treatment/diagnosis codes (e.g., 


CPT®, ICD, DSM® codes) and appeals 
mechanisms 
 


• Recall coding and documentation 
requirements that affect consumers and 
the practice of occupational therapy 


 


• Demonstrate effective communication 
highlighting the need and rationale for 
occupational therapy services 


Textbooks: 
• Braveman, 2016, pp. 131-153 


 
E-articles (posted in Canvas): 
• AOTA: Coding and Billing (https://www.aota.org/Advocacy-


Policy/Federal-Reg-Affairs/Coding.aspx) 
 


• Cohn, E.S. (2019). Asserting Our Competence and Affirming the 
Value of Occupation With Confidence. Am J Occup Ther, 
73(6):7306150010p1-7306150010p10. doi: 10.5014/ajot.2019.736002. 


 
• Frequently Used 2018 CPT Codes for Occupational Therapy 


(https://www.aota.org/Advocacy-Policy/Federal-Reg-
Affairs/News/2018/Frequently-Used-2018-CPT-Codes-for-
Occupational-Therapy.aspx) 
 


 


• Pre-class: Reimbursement systems quiz 
• In-class: Treatment/Dx Codes and 


Documenting Need and Rationale for Service 
• Post-class: Communicating Our Value and 


Necessity for Services 


Module 3:  
THERAPEUTIC USE OF SELF; THERAPEUTIC 
MODE 
 
• Summarize therapeutic use of self, 


including one’s personality, insights, 
perceptions, and judgments, as part of the 
therapeutic process in individual 
interaction 
 


Textbooks: 
• Taylor, 2008, Ch. 1, 2 


E-articles (posted in Canvas): 
• Taylor R. et al (2009) Therapeutic use of self: a nationwide survey of 


practitioners’ attitudes and experiences. American Journal of 
Occupational Therapy, 63, 198-206. DOI: 10.5014/ajot.63.2.198 
 


• Burke, J.P (2010) What’s going on here? Deconstructing the 
interactive encounter. American Journal of Occupational Therapy, 64, 
855-868. DOI: 10.5014/ajot.2010.64604 


 


• Pre-class: Reimbursement systems quiz 
• In-class: Intentional Relationship Model-


Therapeutic Use of Self, and Interpersonal 
Characteristics Profile 


• Post-class: Article Exploration and Therapeutic 
Style Assessment 
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https://www.aota.org/Advocacy-Policy/Federal-Reg-Affairs/News/2018/Frequently-Used-2018-CPT-Codes-for-Occupational-Therapy.aspx





• Recognize therapeutic use of self, as part 
of the therapeutic process in group 
interaction 


 
 


Module 4:  
THERAPEUTIC MODE AND COMMUNICATION 
 
• Demonstrate therapeutic use of self, 


including one’s personality, insights, 
perceptions, and judgments, as part of 
the therapeutic process in both individual 
and group interaction. 
 


• Determine therapeutic mode and personal 
communication style to achieve 
therapeutic goals  


 


Textbooks: 
• Taylor, 2008, Ch. 3, 4, 8 


 


• Pre-class: What’s Your Therapeutic Mode? 
What are your Interpersonal Traits? 


• In-class: Therapeutic Modes and 
Communication Styles 


• Post-class: Listening to Others/Demonstrating 
Therapeutic Use of Self 


Module 5:  
BIAS, PERCEPTION, AND COMMUNICATION 
 
• Identify how unconscious bias impacts 


client care and the therapeutic process 
 


• Explore own biases, and identify plan for 
continued exploration of unconscious bias 
to promote optimal client care 


 
E-articles (posted in Canvas): 
• NPR-Ted Radio Hour: Bias and Perception Podcast 
• Joint Commission (2016). Implicit bias in health care. Quick Safety 


(23). Retrieved: 
https://www.jointcommission.org/assets/1/23/Quick_Safety_Issue_23_
Apr_2016.pdf 


• Harvard Project Implicit: 
https://implicit.harvard.edu/implicit/takeatest.html 


 


• Pre-class: Bias and Perception Podcast 
• In-class: Effective Communication and 


Discussion of Harvard IAT Test 
• Post-class: Harvard IAT Test and Reflection 


Module 6:  
EFFECTIVE COMMUNICATION WITH ALL 
AUDIENCES 
 
• Summarize the process of knowing one’s 


audience to maximize patient education 
and the therapeutic process 


Textbooks: 
• Taylor, 2008, Ch. 5 


E-articles (posted in Canvas): 
• Kagawa Singer, M., Dressler, W., George, S., Baquet, C. R., Bell, R. 


A., Burhansstipanov, L., … Williams, D. (2016). Culture: The missing 
link in health research. Social Science & Medicine, 170, 237–246. 
https://doi.org/10.1016/j.socscimed.2016.07.015 


 


• Pre-class: Culture and Communication  
• In-class: Language Interpreters in Healthcare 


Settings 
• Post-class: Knowing One’s Audience  


 


Module 7:  
HEALTH LITERACY 
• Realize the importance of health literacy 


 
• Recognize the basic tenants of health 


literacy 


E-articles (posted in Canvas): 
• Health Literacy Quick Guide: 


https://health.gov/communication/literacy/quickguide/ 
• CLAS Standards: https://thinkculturalhealth.hhs.gov/clas 


 


• Pre-class: Health Literacy Exploration 
• In-class:  Introduction to Health Literacy 
• Post-class: CLAS Standards Exploration 
 



https://www.jointcommission.org/assets/1/23/Quick_Safety_Issue_23_Apr_2016.pdf

https://www.jointcommission.org/assets/1/23/Quick_Safety_Issue_23_Apr_2016.pdf

https://implicit.harvard.edu/implicit/takeatest.html

https://doi.org/10.1016/j.socscimed.2016.07.015

https://health.gov/communication/literacy/quickguide/

https://thinkculturalhealth.hhs.gov/clas





 
• Recall how health literacy is carried out in 


practice settings  


Module 8:  
HEALTH LITERACY: TEACH-BACK 
 
• Demonstrate an understanding of the 


teaching–learning process  
 


• Demonstrate the ability to utilize the 
principles of the teaching–learning 
process using educational methods and 
health literacy education approaches  


E-articles (posted in Canvas): 
• Badaczewski, A., Bauman, L. J., Blank, A. E., Dreyer, B., Abrams, M. 


A., Stein, R. E. K., … Sharif, I. (2017). Relationship between Teach-
back and patient-centered communication in primary care pediatric 
encounters. Patient Education and Counseling, 100(7), 1345–1352. 
https://doi.org/10.1016/j.pec.2017.02.022 


• Teach-back Training Toolkit: https://www.teachbacktraining.org/ 
 


• Pre-class: Always Use Teach-back Training 
Video 


• In-class: Teach-Back Exercise 
• Post-class: Assignment One (Designing 


Patient Education Materials) DUE SUNDAY 
at 11:59 PM 


Module 9:  
HEALTH LITERACY AND FIELDWORK 
EXPERIENCES 
 
• Critique health education materials for 


usability in occupational therapy practice 
settings 


 • Activity: Explore material used for patient 
communication, and critique for use with target 
audiences of all backgrounds 


Module 10:  
Spring Break 


 


  


Module 11:  
INTERPROFESSIONAL COMMUNICATION 
 


• Recall principles of interprofessional team 
dynamics to perform effectively in 
different team roles to plan, deliver, and 
evaluate patient- and population-centered 
care 


Textbooks: 
• Taylor, 2008, Ch. 15 


 
E-articles (posted in Canvas): 
• Moyers, P.A. & Metzler, C.A. (2014).  Health Policy Perspectives-


Interprofessional Collaborative Practice in Care 
Coordination.  American Journal of Occupational Therapy, 68 (5): 500-
505.   


• Perlmutter, M., Tucker, S., Harris, D. & Grice, R. (2017). Identifying 
communication behaviors that promote interprofessional teamwork 
among health care profession students. American Journal of 
Occupational Therapy; 71(4_supplement_1):7111510205p1.doi: 
10.5014/ajot.2017.71S1-PO7050. 


 


 
• Pre-class: Explore National Center for 


Interprofessional Practice and Education 
(https://nexusipe.org) 


• In-class:  Principals of Interprofessional 
Collaboration 


• Post-class: Reflection-interprofessional 
activities and competencies 
 


Module 12:  
INTERPROFESSIONAL TEAMS 


• Demonstrate knowledge of the 
principles of interprofessional team 
dynamics to perform effectively in 


 
E-articles (posted in Canvas): 
• Janson, S. L., Cooke, M., McGrath, K. W., Kroon, L. A., Robinson, S., 


& Baron, R. B. (2009). Improving Chronic Care of Type 2 Diabetes 
Using Teams of Interprofessional Learners: Academic Medicine, 
84(11), 1540–1548. DOI: 10.1097/ACM.0b013e3181bb2845 


• Pre-class: Locate an article that identifies an 
interprofessional approach 


• In-class:  Interprofessional Collaboration and 
Conflict Resolution 



https://doi.org/10.1016/j.pec.2017.02.022

https://www.teachbacktraining.org/

https://nexusipe.org/





different team roles to plan, deliver, 
and evaluate patient- and population-
centered care as well as population 
health programs and policies that are 
safe, timely, efficient, effective, and 
equitable.  
 


• Identify occupational needs through 
effective communication with patients, 
families, communities, and members 
of the interprofessional team in a 
responsive and responsible manner 
that supports a team approach to the 
promotion of health and wellness. 


 


 • Post-class: Assignment Two 
(Interprofessional Program Design)–Due at 
11:59 PM Sunday 
 


Module 13:  
SUPERVISION OF OCCUPATIONAL THERAPY 
AND NON-OCCUPATIONAL THERAPY 
PERSONNEL 
 
• Recognize local and national requirements 


for the supervision of occupational 
therapy and non-occupational therapy 
personnel 


• Identify the role of the occupational 
therapist and occupational therapy 
assistant in screening and evaluation 


• Analyze supervision of occupational 
therapy and non-occupational therapy 
personnel 
 


 


Textbooks: 
• Braveman, 2016, Chapter 18 


 
E-articles (posted in Canvas): 
 
• Guidelines for Supervision, Roles, and Responsibilities During the 


Delivery of Occupational Therapy Services. Am J Occup 
Ther2014;68(Supplement_3):S16-S22. doi: 
10.5014/ajot.2014.686S03. 


• OTA Supervision Requirements by State: 
https://www.aota.org/~/media/Corporate/Files/Secure/Advocacy/Licen
sure/StateRegs/Supervision/OTA-Supervision-Requirements-10-
2019.pdf 
 


 


• Pre-class: Review state, national, and CMS 
guidelines/requirements for supervision 


• In-class: Supervision of Competencies, and 
Staff Development 


• Post-class: Analyze supervision of occupational 
therapy and non-occupational therapy, in 
addition to considering staff development 
(relate to Fieldwork or hands-on experience) 


Module 14:  
RELATIONSHIPS OF OCCUPATIONAL 
THERAPY PERSONNEL 
 
• Discuss staff development and 


professional abilities in occupational 
therapy settings, related to Occupational 
Therapist Supervision 


E-articles (posted in Canvas): 


• AOTA (2019) Occupational Therapist-Occupational Therapy Assistant 
Partnerships: Achieving High Ethical Standards in a Challenging 
Health Care Environment  


• Dillon, T. H. (2002). Practitioner Perspectives: Effective 
Intraprofessional Relationships in Occupational Therapy. Occupational 
Therapy In Health Care, 14(3–4), 1–15. 
https://doi.org/10.1080/J003v14n03_01 


 


• Pre-class: Intentional Relationship Model (IRM) 
and OTR/COTA collaboration 


• In-class: Techniques and Skills of Supervision 
and Collaboration with Occupational Therapy 
Assistants 


• Post-class: Identify techniques and skills of 
supervision and collaboration with occupational 
therapy assistants 



https://canvas.wisc.edu/courses/140974/files/8271561/download?wrap=1

https://canvas.wisc.edu/courses/140974/files/8271561/download?wrap=1

https://canvas.wisc.edu/courses/140974/files/8271561/download?wrap=1

https://canvas.wisc.edu/courses/140974/files/8271561/download?wrap=1

https://www.aota.org/%7E/media/Corporate/Files/Secure/Advocacy/Licensure/StateRegs/Supervision/OTA-Supervision-Requirements-10-2019.pdf

https://www.aota.org/%7E/media/Corporate/Files/Secure/Advocacy/Licensure/StateRegs/Supervision/OTA-Supervision-Requirements-10-2019.pdf

https://www.aota.org/%7E/media/Corporate/Files/Secure/Advocacy/Licensure/StateRegs/Supervision/OTA-Supervision-Requirements-10-2019.pdf

https://doi.org/10.1080/J003v14n03_01





 
• Identify techniques of in skills of 


supervision and collaboration with 
Occupational Therapy Assistants 


 
 


Module 15:  
COTA/OTR EXPERIENCE 


• Demonstrate effective 
intraprofessional OT/OTA 
collaboration to: a) Identify the role of 
the occupational therapist and 
occupational therapy assistant in the 
screening and evaluation process. b) 
Demonstrate and identify techniques 
in skills of supervision and 
collaboration with occupational 
therapy assistants.  


 


• Demonstrate techniques of in skills of 
supervision and collaboration with 
Occupational Therapy Assistants 


 • Pre-class: Prepare for COTA/OTR Experience 
• In-class: COTA/OTR Student Experience at 


MATC 
• Post-class: Assignment Three (COTA/OTR 


Client Assessment and Treatment Plan)-
DUE Sunday at 11:59 PM 
 


Module 16:  
PERSONAL DEVELOPMENT AND GROWTH 


Textbooks: 
• Taylor, 2008, Ch. 16 


E-articles (posted in Canvas): 
• Hinojosa, J. (2012). Personal Strategic Plan Development: Getting 


Ready for Changes in our Professional and Personal Lives.  The 
American Journal of Occupational Therapy, 66 (3):e34-e38.    


 


• Pre-class: Personal Development Goals 
• In-class: PEO and Future Development 
• Post-class: Assignment Four (Personal 


Growth) DUE Sunday at 11:59 PM 


 
 





		OCC THER 711_ Professional and Leadership Skills 2_ Effective Interprofessional Relationships.pdf

		OT 711 Professional and Leadership Skills 2

		Recommended Textbook

		Required Software








OCC THER 712: Professional and Leadership Skills 3: Management            1


OCC THER 712: PROFESSIONAL AND LEADERSHIP SKILLS 3:
MANAGEMENT
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Mon, 25 Nov 2019 19:52:36 GMT


Viewing: OCC THER 712 : Professional and Leadership Skills 3: Management
Last edit: Mon, 25 Nov 2019 19:52:35 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Trigsted, Stephanie M
E-mail
strigsted@wisc.edu
Phone
608/262-8730


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Fall 2020 (1212)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
712


Is this course crosslisted?
No


Course Title
Professional and Leadership Skills 3: Management


Transcript Title
Prof and Lead Skills 3: Mngmt



mailto:gmdiffee@wisc.edu;%20lcappabianca@wisc.edu

mailto:gmdiffee@wisc.edu;%20lcappabianca@wisc.edu

mailto:dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu

mailto:dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu

mailto:meyoung@wisc.edu;%20mrschultz3@wisc.edu

mailto:meyoung@wisc.edu;%20mrschultz3@wisc.edu

mailto:mrschultz3@wisc.edu

mailto:mrschultz3@wisc.edu

mailto:sjgolueke@wisc.edu;%20jbrown42@wisc.edu

mailto:sjgolueke@wisc.edu;%20jbrown42@wisc.edu

mailto:wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu

mailto:wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu





2         OCC THER 712: Professional and Leadership Skills 3: Management


Course Description
Covers business and management aspects of occupational therapy practice, including leadership skills needed for administrative
roles and interprofessional leadership in a variety of settings.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
2


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to cover the business and management aspects of occupational therapy practice.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 712 Professional and Leadership Skills 3: Management does not duplicate current content in the Department of
Kinesiology. Any potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and
Communication Disorders has been reviewed by the respective program directors who have provided support to the new degree
program (EL-OTD) and the respective courses making up that program. Each health science program is subject to outside
accreditation requirements thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Demonstrate knowledge of and evaluate the business aspects of practice including, but


not limited to, the development of business plans, financial management, program evaluation
models, and strategic planning.


Graduate


2 Demonstrate leadership skills in the ability to plan, develop, organize, and market the delivery of
services to include the determination of programmatic needs and service delivery options, and
formulation and management of staffing for effective service provision.


Graduate


3 Demonstrate leadership skills in the ability to design ongoing processes for quality
management and improvement (e.g., outcome studies analysis and client engagement
surveys) and develop program changes as needed to demonstrate quality of services and direct
administrative changes.


Graduate
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4 Demonstrate knowledge of personal and professional responsibilities related to: a) Liability
issues under current models of service provision. b) Varied roles of the occupational therapist
providing service on a contractual basis.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 712_syllabus Professional and Leadership Skills 3.pdf


Key: 13253







 
 


OCC THER 712  
Professional and Leadership Skills 3: Management 
Fall 3 
 
2 Credits 
Course is 2 credits and requires 90 hours of active learning. Students will spend 45 hours in 
class with the rest spent outside of class.  In this course students will engage in reading, 
lectures, learning activities, quizzes, written assignments, and asynchronous and synchronous 
class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Lecture/ Discussion 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Covers business and management aspects of occupational therapy practice, 
including leadership skills needed for administrative roles and interprofessional 
leadership in a variety of settings.  







 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 
 
 
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Demonstrate knowledge of and evaluate the business aspects of practice including, but 
not limited to, the development of business plans, financial management, program 
evaluation models, and strategic planning. (B.5.3) 


2. Demonstrate leadership skills in the ability to plan, develop, organize, and market the 
delivery of services to include the determination of programmatic needs and service 
delivery options, and formulation and management of staffing for effective service 
provision. (B.5.6) 


3. Demonstrate leadership skills in the ability to design ongoing processes for quality 
management and improvement (e.g., outcome studies analysis and client engagement 
surveys) and develop program changes as needed to demonstrate quality of services and 
direct administrative changes. (B.5.7) 


4. Demonstrate knowledge of personal and professional responsibilities related to: a) Liability 
issues under current models of service provision. b) Varied roles of the occupational 
therapist providing service on a contractual basis. (B.7.5) 
 


 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Participation Weekly 10% 


Assignment I (Critique and 
Strategic Planning) 


End of Module 2 20% 


Mid-Semester Project Outline End of Module 4 20% 
Assignment II (QI) End of Module 6 15% 


Final Project-Business Plan End of Module 8 35% 
Total  100% 


 
Participation (Weekly)— 
Students will be required to complete weekly learning activities (via Canvas), in addition to 
participating in all in-class activities. Learning outcomes will include: 
 
Demonstrate leadership skills in the ability to design ongoing processes for quality 
management and improvement (e.g., outcome studies analysis and client engagement 
surveys) and develop program changes as needed to demonstrate quality of services and 
direct administrative changes. (B.5.7) 
 
Demonstrate knowledge of personal and professional responsibilities related to: a) Liability 
issues under current models of service provision. b) Varied roles of the occupational 
therapist providing service on a contractual basis. (B.7.5) 
 







 
Assignment I (Critique of a Business Delivery Model) –  
 


The purpose of this assignment is to familiarize students with the aspects of a business 
plan, financial management, marketing, and strategic planning. Students will be asked to 
select and critique characteristics such as: financial management, marketing, 
programmatic needs, service delivery options, staffing for effective service provision. 
 
Learning outcomes include: 
 
Demonstrate knowledge of and evaluate the business aspects of practice including, but 
not limited to, the development of business plans, financial management, program 
evaluation models, and strategic planning. (B.5.3) 
 
Demonstrate leadership skills in the ability to plan, develop, organize, and market the 
delivery of services to include the determination of programmatic needs and service 
delivery options, and formulation and management of staffing for effective service 
provision. (B.5.6) 
 
 


Mid-Semester Project–Outline of a Business Plan  
 


Through this assignment, each student will develop an outline of a business plan.
 Students will complete various portions of the outline by incorporating previous course
 activities. Students will be expected to demonstrate a plan that includes, marketing,
 service delivery, programmatic needs (including financial management), and
 management of staffing. 
 


Learning outcomes include:  
 
Demonstrate knowledge of and evaluate the business aspects of practice including, but 
not limited to, the development of business plans, financial management, program 
evaluation models, and strategic planning. (B.5.3) 
 
Demonstrate leadership skills in the ability to plan, develop, organize, and market the 
delivery of services to include the determination of programmatic needs and service 
delivery options, and formulation and management of staffing for effective service 
provision. (B.5.6) 


 
 


Assignment II (Quality Management and Improvement)  
 


The purpose of this assignment is to familiarize students with program evaluation. 
Students will be asked to examine models of strategic planning, quality improvement. 
Students will be asked to determine two models that could be utilized for their individual 
business plan, in addition to any additional aspects of program evaluation that their plan 
will include. 
 
Learning outcomes addressed:  
 







Demonstrate knowledge of and evaluate the business aspects of practice including, but 
not limited to, the development of business plans, financial management, program 
evaluation models, and strategic planning. (B.5.3) 
 
Demonstrate leadership skills in the ability to design ongoing processes for quality 
management and improvement (e.g., outcome studies analysis and client engagement 
surveys) and develop program changes as needed to demonstrate quality of services 
and direct administrative changes. (B.5.7) 
 


 
Final Project–Business Plan  
 


Each student will finalize their business plan by expanding upon all portions of their 
Business Plan outline. All previous course activities and exercise will be incorporated 
into this final product.  
 
Learning outcomes addressed:  
 
Demonstrate knowledge of and evaluate the business aspects of practice including, but 
not limited to, the development of business plans, financial management, program 
evaluation models, and strategic planning. (B.5.3) 
 
Demonstrate leadership skills in the ability to plan, develop, organize, and market the 
delivery of services to include the determination of programmatic needs and service 
delivery options, and formulation and management of staffing for effective service 
provision. (B.5.6)   
 
Demonstrate leadership skills in the ability to design ongoing processes for quality 
management and improvement (e.g., outcome studies analysis and client engagement 
surveys) and develop program changes as needed to demonstrate quality of services 
and direct administrative changes. (B.5.7)  
 
Demonstrate knowledge of personal and professional responsibilities related to: a) 
Liability issues under current models of service provision. b) Varied roles of the 
occupational therapist providing service on a contractual basis. (B.7.5) 
 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 







characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 
2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   







GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Braveman, B. (2016). Leading & managing occupational therapy services. 
Philadelphia, PA: F.A. Davis Company 
 


Recommended Textbook 
•  


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 







• Provide any additional info (identify honors, field trips, other special attributes or activities) 
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/





COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
MODELS OF SERVICE DELIVERY 
 
• Recall how PEO connects to service 


delivery in healthcare 
• Identify personal leadership style and 


characteristics 
• Recognize models of service delivery in 


occupational therapy practice 


Textbooks: 
• Braveman, 2016, Ch.1 (1-12), 3, 6 


E-articles (posted in Canvas): 
 
• Cruanes K. (2009, Nov 9). A student’s guide to leadership 


development. OT Practice, 14 (20): 16-9. 
• Phipps, S. (2015, August).  Transformational and Visionary 


Leadership in Occupational Therapy Management and 
Administration.  OT Practice, 20(15), CE1-7.   


• Stoffel, V. (2013).  From Heartfelt Leadership to Compassionate Care 
(Inaugural Presidential Address). American Journal of Occupational 
Therapy, 67, 633-640.   


 
 


• Pre-class Activity: PEO (relate to PEO and why 
class content is important) 


• In-class: Models of service delivery 
• Post-class Activity: Leadership style analysis 


 


Module 2:  
INTRODUCTION TO PROGRAM NEEDS; 
STRATEGIC PLANNING; MARKETING 
 
• Recognize program needs including 


staffing, financial management, marketing 
• Recall models of strategic planning  


 


Textbooks: 
• Braveman, 2016, Ch.11, 14 


E-articles (posted in Canvas): 
• Sinclair, L. B., Fox, M. H. and Betts, D. R. (2013), A tool for enhancing 


strategic health planning: a modeled use of the International 
Classification of Functioning, Disability and Health. Int J Health Plann 
Mgmt, 28: 172-180. doi:10.1002/hpm.2125 


 


• Pre-class Activity: UW Libraries Video- 
Entrepreneur’s Guide on Launching a 
Business-UW-Libraries 


• In-class: Program Needs 
• Post-class Activity: Audience and Marketing  
• Assignment I (Critique of Delivery Model) 


DUE by 11:59 PM Sunday) 


Module 3:  
CONTINUE: PROGRAM NEEDS; STRATEGIC 
PLANNING; MARKETING 
 
• Discuss program needs regarding staffing, 


financial management, and marketing in 
an occupational therapy business model 


• Critique a design for strategic planning in 
a business model  
 


Textbooks: 
• Braveman, 2016, Ch. 9 


E-articles (posted in Canvas): 
• Glennon, T.J. (2010). Starting a new professional venture: Financial 


considerations. OT Practice, 15, CE1-CE8.  
 


• Pre-class: SWOT analysis (Lynda.com) 
• In-class: Program Needs and Strategic 


Planning 
• Post-class Activity: Critique a strategic plan  


 


Module 4:  
OUTLINE OF BUSINESS PLAN 
 
• Recognize the characteristics of a 


business plan outline 
• Determine mission, vision, and values of 


personal business plan 
 


Textbooks: 
• Braveman, 2016, pp. 


E-articles (posted in Canvas): 
• Welch, J. (2005). Mission and Values. In Welch, J, Winning. (pp. 13-


24). New York, NY: Harper Collins.   
 


• Pre-class Activity: Mission, vision, values of 
personal business plan 


• In-class: Business Plan Outlines 
• Post-class Activity: Identify and critique a 


model of a business plan (plan must include: 
financial needs, marketing, staffing, and 
strategic plan) 


• Mid-Semester Project-Outline of a Business 
Plan (DUE by 11:59 PM Sunday) 



https://doi-org.ezproxy.library.wisc.edu/10.1002/hpm.2125





Module 5:  
INTRO QUALITY MANAGEMENT AND 
IMPROVEMENT 
 
• Recognize characteristics of quality 


management and improvement in 
healthcare 


• Determine how occupational therapists 
engage in quality improvement  


Textbooks: 
• Braveman, 2016, Ch. 13 


E-articles (posted in Canvas): 
• Healthcare quality: https://health.gov/hcq/about/hcq.asp 


 


• Pre-class Activity: Explore models of quality 
management and improvement 


• In-class: Characteristics of quality management 
and improvement 


• Post-class Activity: Locate an article identifying 
quality improvement in a healthcare 
environment 
 


Module 6:  
CONTINUE QUALITY MANAGEMENT AND 
INTRO PROGRAM DEVELOPENT 
 
• Illustrate how quality improvement will be 


carried out within student’s business plan 
• Recognize characteristics of various 


models of program evaluation  
• Discuss outcome studies analysis and 


client engagement surveys 


Textbooks: 
• Braveman, 2016, pp. 15 


E-articles (posted in Canvas): 
• Ayanian, J., & Markel, H. (2016). Donabedian’s lasting framework for 


health care quality. New England Journal of Medicine. 375. p. 205-
207. DOI: 10.1056/NEJMp1605101. 


 


• Pre-class Activity: Discuss characteristics of 
Donabedian’s Framework for Health Care 
Quality (E-article) 


• In-class: Primary characteristics of program 
evaluation 


• Post-class Activity: Outcome analysis and 
client engagement surveys 


• Assignment II (Quality Management and 
Improvement) DUE by 11:59 PM Sunday) 


Module 7:  
PROGRAM EVALUATION 
 
• Illustrate how program evaluation is 


carried out within organizations 
 


E-articles (posted in Canvas): 
• Program Evaluation: https://www.ahrq.gov/research/findings/final-


reports/ptmgmt/evaluation.html 
 


• Pre-class Activity: Podcast: “How I Built This”: 
https://www.npr.org/podcasts/510313/how-i-
built-this 


• In-class: Critique a model of program 
evaluation 


• Post-class Activity: Program evaluation for 
personal business plan 
 


Module 8:  
FUTURE RESPONSIBILITIES AND 
LEADERSHIP 
 
• Demonstrate how leadership style fits, or 


is represented, within personal business 
model  


• Demonstrate how future responsibilities 
will be carried out within personal 
business model 


Textbooks: 
• Braveman, 2016, Ch. 7 


 
 


• Pre-class Activity: Liability issues under current 
models of service provision (Varied roles of the 
occupational therapist providing service on a 
contractual basis) 


• In-class: Leadership and Future 
Responsibilities 


• Post-class Activity: Future responsibilities 
FINAL Project- Business Plan (DUE by 11:59 
PM Sunday) 


 
 



https://health.gov/hcq/about/hcq.asp

https://www.ahrq.gov/research/findings/final-reports/ptmgmt/evaluation.html

https://www.ahrq.gov/research/findings/final-reports/ptmgmt/evaluation.html

https://www.npr.org/podcasts/510313/how-i-built-this

https://www.npr.org/podcasts/510313/how-i-built-this
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OCC THER 722: ENABLING OCCUPATION 1: ADULT FOCUS
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Mon, 25 Nov 2019 21:38:17 GMT


Viewing: OCC THER 722 : Enabling Occupation 1: Adult Focus
Last edit: Mon, 25 Nov 2019 21:38:16 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
E-mail
sgartland@wisc.edu
Phone
608/890-3299


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
722


Is this course crosslisted?
No


Course Title
Enabling Occupation 1: Adult Focus


Transcript Title
Enable Occ 1: Adult Focus


Course Description
Introduce clinical assessment and therapeutic intervention strategies to promote occupational participation and health among adult
clients with a focus on orthopedics and medical considerations. Application of skills learned in real-world settings.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Lecture and Laboratory sections are scheduled


Credits
4


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
4


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 722 Enabling Occupations 1: Adult Focus does not duplicate current content in the Department of Kinesiology. Any
potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication
Disorders) has been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD)
and the respective courses making up that program. Each health science program is subject to outside accreditation requirements
thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Describe the unique nature of adult occupations and the physical, mental, temporal and


sociocultural factors that influence occupational participation for the person across settings.
Graduate


2 Assess clients’ occupational performance and analyze results to create meaningful,
measurable, occupation-based goals, evidence-based treatment strategies, and discharge plans.


Graduate


3 Demonstrate safe, relevant occupation-based treatment techniques and ability to grade
or modify those techniques to accommodate changes in client functional performance as
necessary to progress client toward goals.


Graduate


4 Demonstrate entry-level skill in oral and written communication necessary for effective
occupational therapy practice in medical, educational or community-based settings.


Graduate


5 Develop resilience as a clinician and come to see oneself as a competent member of an
interdisciplinary team supporting holistic wellness in the community.


Graduate
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6 Utilize effective interpersonal communication to promote inclusivity of diverse perspectives and
provision of culturally-relevant treatment


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 722 Enabling Occupations 1 (1).pdf


Key: 13261







 
 


OCC THER 722 
Enabling Occupation 1: Adult Focus 
Fall 1 
 
4 Credits 
Course is 4 credits and equals 180 hours of active learning. It requires 45 hours of face-to-face 
learning, and the rest outside of class (135). In this course students will engage in reading, 
lectures, learning activities, laboratory sessions, quizzes, written assignments, and 
asynchronous and synchronous class discussions facilitated by the course instructor.  
 
How Credit Hours are Met: 
This class meets for two 75-minute class periods plus a single laboratory or discussion session 
each week over the semester and carries the expectation that students will work on course 
learning activities (reading, writing, problem sets, studying, etc) for about 3 hours out of the 
classroom for every class period. The syllabus includes more information about meeting times 
and expectations for student work. 
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Lecture & Activities/ Discussion/ Lab 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Sarah Pultorak, MS, OTR 


Lecturer 
 608-361-8741 


Sarah.pultorak@wisc.edu 
  
Office hours/Chat hours: By Appointment 
Office: Rm. 3170 Medical Sciences Center 
 
The course instructor will be available in class and online to check messages and engage in 
discussions.  You may arrange an individual appointment with the course instructor or send 
questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information). If your questions relate to conceptual issues (e.g., explaining 







course content or assignments), then direct communication is encouraged. The instructor 
checks email between 7:30am and 6:00pm on weekdays. Emails received after 6:00 pm will be 
answered the following day. Please allow 24 hours to receive a response.  
 
OFFICIAL COURSE DESCRIPTION 
Introduce clinical assessment and therapeutic intervention strategies to promote occupational 
participation and health among adult clients with a focus on orthopedics and medical 
considerations. Application of skills learned in real-world settings. 
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Describe the unique nature of adult occupations and the physical, mental, temporal and 
sociocultural factors that influence occupational participation for the person across settings. 


2. Assess clients’ occupational performance and analyze results to create meaningful, 
measurable, occupation-based goals, evidence-based treatment strategies, and discharge 
plans. 


3. Demonstrate safe, relevant occupation-based treatment techniques and ability to grade or 
modify those techniques to accommodate changes in client functional performance as 
necessary to progress client toward goals. 


4. Demonstrate entry-level skill in oral and written communication necessary for effective 
occupational therapy practice in medical, educational or community-based settings. 


5. Develop resilience as a clinician and come to see oneself as a competent member of an 
interdisciplinary team supporting holistic wellness in the community. 


6. Utilize effective interpersonal communication to promote inclusivity of diverse perspectives 
and provision of culturally-relevant treatment. 
 


ASSIGNMENTS 
 
Assignment 
Category 


Assignments Due Date Points 


Informal Writing EHRgo Chart Review & Evaluation Activity Module 2 10 
Formal Writing Client Musculoskeletal Screener SOAP 


Note 
Module 5 20 


Quizzes Quiz: Osteoarthritis & Rheumatoid Arthritis Module 5 15 
Quizzes Skills Check 1: MMT & UE Assessments Module 5 10 
Formal Writing W/C Letter of Medical Necessity Module 6 20 
Exams Midterm Practical Exam Module 8 50 
Exams Midterm Written Exam Module 8 100 
Informal Writing EHRgo Hip Replacement Case Study Module 10 15 
Discussion In Class Discussions ongoing 10 
Informal Writing Strengthening Program Assignment Module 11 20 
Discussion PAMs Online Discussion Module 12 10 



https://canvas.wisc.edu/courses/168609/assignments/592114





Quizzes Skills Check II: Ortho Module12 10 
Exams Final Lab Practical Module 15 50 
Exams Final Written Exam Module16 100 


 
Assignment Category Weight 
Informal Writing 10% 
Formal Writing 15% 
Discussions & Class Participation 10% 
Community-Based Learning & Simulations 15% 
Presentations 15% 
Quizzes 5% 
Lab Practical Exams 15% 
Written Exams 15% 
Total 100% 


 
Assignments are weighted according to categories. You may also view this information, 
including what assignments fall under each category, by clicking on the Course Summary tab on 
the left side of the page. 
 
Group Discussion –  
Discussions will occur primarily face-to-face in the classroom, with periodic asynchronous 
scheduled discussions with peers and the course instructor. 
 
See here for criteria for successful face to face discussion. 
  
Online Discussions: 
 


Students are required to post at least one primary comment that represents his/her 
position and/or thoughts about the discussion question. This primary post should reflect 
thoughtful reflection on the discussion questions, incorporation of reading content or 
newly acquired knowledge and some level of synthesis.   
 
Students must also make 2 other comments/reactions/questions regarding the posts of 
colleagues that contribute to an interactive dialogue and discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


 


 


Rubric for Online Discussions 


 
Point Value 


 
Grading Criteria 



https://kb.wisc.edu/images/group120/77498/EvaluatingParticipation.pdf





4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total: 10 points  
 


EHRgo Chart Review & Activities: 
Client Evaluation Activity 
Client with Total Hip Arthroplasty 
Client with COPD: Building Strength & Activity Tolerance 


(B.3.5, B.3.7, B.4.15, B.4.2, B.4.4, B.4.10) 
 


The purpose of these assignments are to familiarize students with reviewing patients’ electronic medical 
records, developing appropriate plans of care, and documenting results of simulated treatment sessions. 
Students will review electronic medical records for clients with varying diagnoses, answer prompts on an 
attached worksheet, role play the case scenario with a peer, and document the evaluation or treatment 
session in the client’s chart. Students must conduct a thorough chart review to determine client safety 
precautions and appropriate therapeutic interventions based on clients’ lab values, vitals, MD orders, etc. 


Learning outcomes addressed in this assignment include: 
• Interpret assessment results to create measurable, achievable, functional client long-term 


and short-term treatment goals. 
•  Document occupational therapy services using appropriate grammar and accurate 


healthcare-specific language 
 


 
Seating and Positioning Letter of Medical Necessity 
(B.3.6, B.4.4, B.4.11, B.4.13, B.4.2, B.4.29) 
 
The purpose of this assignment is to identify seating and positioning systems that maximize function 
and develop professional written communication skills by communicating the needs of a client to an 
insurance company in a formal document, a Letter of Medical Necessity. Students will examine a 
case study, select appropriate seating and positioning options, and write a formal letter of medical 
necessity to third party payers advocating for reimbursement. Learning outcomes assessed include: 


• Identify relevant assessment tools and perform a client-centered evaluation to assess 
underlying skill areas 


• Interpret assessment results to create measurable, achievable, functional client long-term 
and short-term treatment goals. 


•  Document occupational therapy services using appropriate grammar and accurate 
healthcare-specific language 


• Demonstrate professional interpersonal skills, communication, and behaviors 
 
 


Client Musculoskeletal Screener Point of Service Documentation  
(B.3.5, B.3.6, B.4.1, B.4.2, B.4.4, B.4.5, B.4.10) 
 
The purpose of this assignment is for occupational therapy students to gain experience evaluating 
clients with arthritis and completing electronic documentation at the point of service. Students will 







evaluate a client with arthritis, obtain a brief occupational profile, administer the Rapid 
Musculoskeletal Screener assessment, and obtain goniometric measurements for any joints observed 
to have less than normal ROM. Students will make recommendations for the client regarding joint 
protection strategies. Finally students will document the session in SOAP note format.  


Learning outcomes addressed in this assignment include: 
• Perform safe, relevant occupation-based treatment techniques while demonstrating the 


ability to grade or modify those techniques to accommodate changes in client functional 
performance as necessary to progress client toward goals 


• Perform evidence-based, occupation-based interventions to promote functional 
independence 


• Document occupational therapy services using appropriate grammar and accurate 
healthcare-specific language 


 
 


 Strengthening Program  
(B.3.6, B.4.2, B.4.10) 


The purpose of this assignment is to practice creating therapeutic upper extremity exercise programs for 
individuals with varying degrees of strength deficits. Students will Identify anatomical structures and 
functions, create a home exercise program for varying degrees of strength, and select functional activities 
that promote strength. 


 
Learning outcomes addressed in this assignment include: 


• Perform safe, relevant occupation-based treatment techniques while demonstrating the 
ability to grade or modify those techniques to accommodate changes in client functional 
performance as necessary to progress client toward goals 


• Perform evidence-based, occupation-based interventions to promote functional 
independence 


• Identify resources to solve problems and obtain information 
 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course website by the 
assigned due date.  In order to ensure equitable grade assignment, all assignments must be turned in on 
the due date.  Assignments turned in late will not receive full credit.  For every day that an assignment is 
late, 10% of the student’s earned points for that assignment will be deducted.  Assignments will NOT be 
accepted more than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or otherwise 


specified, following the guidelines in the APA manual for writing style, including, but not limited to, 
headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and space limits 
on assignments.  Portions of the assignments exceeding page/space limits will not be considered 
in grading.   


 
GRADING  







Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Pendleton, H. M., Schultz-Krohn, W. (2018).  Pedretti’s Occupational Therapy Practice 
Skills for Physical Dysfunction (8thed.).  Philadelphia:  Mosby Elsevier. 
Available free online in e-book format here. 


Required Software 
• EHRgo.com Online Subscription: 


 
Please create your EHR Go account by going to: https://ehrgo.com. Select Subscribe in 
the upper, right corner and enter the following OT Student Program Key: 


o S94N46 
o Follow the on-screen instructions to create your account and apply your 


subscription. Refer to this guide for more information. 
 


• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 



https://ehrgo.com/

https://ehrgo.com/student-guide/





• Microsoft Word, Excel 
 


OTHER COURSE INFORMATION 
• This course may involve intermittent alterations in schedule to accommodate for community 


experiences, guest instructors, and interprofessional education opportunities. Students will 
be notified of scheduling changes as soon as possible in order to plan accordingly.  


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext
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The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  
 
MENTAL HEALTH & SELF CARE 
 
As a student you may experience a range of issues that can cause barriers to learning, such as 
strained relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty 
concentrating and/or lack of motivation. These mental health concerns or stressful events may 
lead to diminished academic performance or reduce a student’s ability to participate in daily 
activities. The University of Wisconsin is committed to advancing the mental health and well-
being of its students. If you or someone you know is feeling overwhelmed, depressed, and/or in 
need of support, services are available. You can learn more about the broad range of 
confidential mental health services available on campus via https://www.uhs.wisc.edu/mental-
health/. 



https://diversity.wisc.edu/

https://www.uhs.wisc.edu/mental-health/

https://www.uhs.wisc.edu/mental-health/





COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


In Class 
Activities 


Lab Activities 


Module 1:  
Course Introduction, Conducting Client 
Interview 
(B.4.4) 
 
• Demonstrate familiarity with course 


organization, activities, and major 
assignments 


• Build classroom community 
• Recall a list of interview questions to ask 


patients during evaluation in order to obtain 
necessary information for designing a plan 
of care 


Textbooks: 
•  


E-articles (posted in Canvas): 
•  


Discussion Prep: 
• Syllabus scavenger hunt 


• Review syllabus 
• Conducting the initial 


interview 
 


 


• No Lab 


Module 2:  
Client-Centered Interview: the COPM 
(B.4.4, B.4.5, B.4.15) 
• Explain the purpose and process of 


administering the Canadian Occupational 
Performance Measure (COPM) 


• Demonstrate professional communication 
and interviewing skills  


• Develop client-centered goals and plans of 
care based on assessment scores 


• Locate pertinent information in a patient’s 
electronic medical record (EMR)  


Textbooks: 
•  


E-articles (posted in Canvas): 
• Carswell, A., McColl, M. A., 


Baptiste, S., Law, M., Polatajko, 
H., & Pollock, N. (2004). The 
Canadian Occupational 
Performance Measure: a research 
and clinical literature review. 
Canadian journal of occupational 
therapy, 71(4), 210-222. 


• Richard, L. F., & Knis-Matthews, 
L. (2010). Are we really client-
centered? Using the Canadian 
Occupational Performance 
Measure to see how the client's 
goals connect with the goals of 
the occupational therapist. 
Occupational Therapy in Mental 
Health, 26(1), 51-66. 


• AOTA PERFORM Eval 
Template (p. 1-7) 


Discussion Prep: 
• Online COPM Learning Module 


Day 1 (Online): 
• The COPM online learning 


module 
 


Day 2: 
• COPM Lecture & 


Activities 
 


• COPM Mock 
Interview Role Play 
Lab & Assignment 


 


Module 3:  
Assessment of the Upper Extremity and ADL 
Performance 


Textbooks: 
• Pedretti Ch. 10: Activities of 


Daily Living 


    Day 1:  
• Abbreviated ROM/MMT 


Assessment 


• Jigsaw: 
MMT/Goniometry 
Review of the (TA?) 







(B.3.5, B.4.4, B.4.5) 
• Demonstrate proficiency in performing and 


scoring manual muscle test (MMT) and 
goniometric range of motion (ROM) 
assessments of the upper extremity 


• Gain familiarity with standardized upper 
extremity and ADL assessments 


• Critically evaluate standardized assessment 
tools to determine reliability and validity 


• Score assessments and interpret results as 
they relate to function and occupational 
performance 


E-articles (posted in Canvas): 
• AOTA PERFORM pg. 8-12; 13-


24 
• Hollak, N., Soer, R., Van Der 


Woude, L. H., & Reneman, M. F. 
(2014). Towards a comprehensive 
functional capacity evaluation for 
hand function. Applied 
ergonomics, 45(3), 686-692. 
 


• Wang, Y. C., Bohannon, R. W., 
Kapellusch, J., Garg, A., & 
Gershon, R. C. (2015). Dexterity 
as measured with the 9-Hole Peg 
Test (9-HPT) across the age 
span. Journal of Hand Therapy, 
28(1), 53-60. 


• Kontson, K., Marcus, I., 
Myklebust, B., & Civillico, E. 
(2017). Targeted box and blocks 
test: Normative data and 
comparison to standard tests. 
PloS one, 12(5), e0177965. 
 


Day 2 
E-articles (Canvas) 


• Handout: AM-PAC Inpatient 
Daily Activity Short Form.pdf 


• Handout: AM-PAC Daily Activity 
Manual.pdf 


• Jette, D. U., Stilphen, M., 
Ranganathan, V. K., Passek, S. 
D., Frost, F. S., & Jette, A. M. 
(2014). Validity of the AM-PAC “6-
Clicks” inpatient daily activity and 
basic mobility short forms. 
Physical therapy, 94(3), 379-391. 


 


• Intro UE Assessments: Grip, 
pinch, edema 
measurements, 9 hole peg, 
box & blocks 


 
    Day 2: 


• Review quiz: validity and 
reliability of assessments 


• Observing Occupational 
Performance 


• The AM-PAC 
 
 


• Grip, Pinch, Edema, 
9 Hole Peg, Box & 
Blocks 


 


Module 4:  
Client Evaluation and Creating Plans of Care 
(B.3.5, B.3.6, B.4.2, B.4.5) 


• Observe ADL performance and 
identify dysfunctional factors and/or 
patterns warranting intervention 


Day 1: 
Textbooks: 
• Sames CH 15: “Goal Writing” p. 


137-152 
E-Articles (Canvas) 


Day 1 (Online): 
• Determining Levels of 


Assist; the FIM 
• Identifying Areas of 


Deficit 
• Intro to Goal Writing  


• Functional 
Transfers Lab 


 



https://canvas.wisc.edu/courses/140976/files/7111016/download?wrap=1

https://canvas.wisc.edu/courses/140976/files/7111016/download?wrap=1

https://canvas.wisc.edu/courses/140976/files/7111075/download?wrap=1

https://canvas.wisc.edu/courses/140976/files/7111075/download?wrap=1





• Based on a patient’s evaluation 
results, write client-centered SMART 
goals to maximize client function 


• Safely perform functional transfer 
assists for patients at varying levels 
of independence (bed to chair, chair 
to bathtub, chair to shower) using 
mechanical lifts or hands-on 
techniques. 
 


• Cournan, M. (2011). Use of the 
functional independence measure 
for outcomes measurement in 
acute inpatient rehabilitation. 
Rehabilitation Nursing, 36(3), 111-
117. 


Day 2: 
Text: 
• Sames: Ch. 2, 5, 13 


E-articles (posted in Canvas): 


• Clark, G. F., & Youngstrom, M. J. 
(2013). Guidelines for 
documentation of occupational 
therapy. The American Journal of 
Occupational Therapy, 67(6), 
S32. 


 
Day 2: 


• Fish Bowl: Role play 
client eval & in class 
documentation activity  
 
 


Module 5:  
Rheumatic Diseases & Occupational Therapy 
Intervention 
(B.3.5, B.3.6, B.4.4, B.4.9) 


• Distinguish between OA and RA 
signs & symptoms 


• Identify appropriate interventions to 
promote independence in clients with 
OA vs. RA 


• Recall joint protection strategies 


 
 


Textbooks: 
• Pedretti CH 38: Arthritis p. 


945-969 
E-articles (posted in Canvas): 
• Beasley, J. (2012). 


Osteoarthritis and 
Rheumatoid Arthritis: 
Conservative therapeutic 
management. Journal of 
Hand Therapy, 25(2), 163-
172. 
doi:10.1016/j.jht.2011.11.001 


• Kjeken, I. (2011). Occupational 
therapy-based and evidence-
supported recommendations for 
assessment and exercises in 
hand osteoarthritis. Scandinavian 
journal of occupational therapy, 
18(4), 265-281. 


 
 


 
Day1 (Online):  


• OA vs. RA quiz 
• OA vs. RA Lecture 
• Joint Protection 


Strategies Activity 
Day 2: 


•  MMT/Goniometry Skills 
Check  


 


• Rapid 
Musculoskeletal 
Screener Client 
Assessment 


• Joint Protection 
Strategies & AE 
for OA/RA 


 
 


Module 6:  
Seating & Positioning;  
OT and Burns Rehabilitation 
(B.3.5, B.3.6, B.3.7, B.4.11, B.4.13, B.4.15, 
B.4.10) 


Day 1:: 
Textbooks: 
• Pedretti p. 231-247 
Articles (Canvas): 
• Six Tips for Writing a Letter of 


Medical Necessity (2015). 
Retrieved from: 


     Day 1: 
• Wheelchair Seating & 


Positioning (guest 
lecture) 


Day 2: 


• W/C 
Measurements & 
Mobility Lab 


• Letter of Medical 
Necessity 
Assignment 
 







• Measure patients for a wheelchair or 
least restrictive mobility device to 
maximize function and health. 


• Explore various seating and positioning 
options to promote client independence 
and participation 


• Construct a formal letter of necessity 
justifying reimbursement for medical 
equipment for a client with specific 
mobility needs 


• Identify safety precautions and best 
practices for a client with burns 


• Design a home exercise program for a 
client with severe burns 


https://www.rifton.com/adapti
ve-mobility-blog/blog-
posts/2015/may/how-write-
letter-medical-necessity-tips 


Day 2: 
• Online Lecture (prep for 


class): OT & Burns Rehab 
Lecture  


Textbook: 


• Pedretti CH 42: Burns and 
Burn Rehabilitation p. 
1048-1080 
 


• In class activity: Burns 
Case Study & HEP 
Protocol  


Module 7:  
ccupation and Intervention for Clients with 
mphedema; Health Promotion & Management 
 Chronic Conditions 
3.5, B.3.6, B.4.2, B.4.10, B.4.9) 
• Identify characteristics of various stages of 


lymphedema 
• Perform girth measurements and fit clients 


for compression garments to promote 
function 


• Compare and contrast characteristics of 
various chronic conditions and their impacts 
on areas of occupation 


• Gain familiarity with strategies for health 
education and promoting habit change 


• Identify strategies for stress management 
and personal wellness and apply strategies 
to client scenarios 


 
Day 1: 
E-articles (posted in Canvas): 
• American Cancer Society: What 


is lymphedema?  
• Shier, B. (2012). The occupational 


therapist’s role in lymphedema 
self-management. occupational 
therapy now, 14(3), 19-21. 


• Hunter, E. G., Gibson, R. W., 
Arbesman, M., & D’Amico, M. 
(2017). Systematic review of 
occupational therapy and adult 
cancer rehabilitation: Part 1. 
Impact of physical activity and 
symptom management 
interventions. American Journal of 
Occupational Therapy, 71(2), 
7102100030p1-7102100030p11. 


 
Day 2: 
• Pedretti Ch. 5 


 


Day 1: Lymphedema - guests 
 
Day 2:  


• Self-Management of 
Chronic Conditions – 
Diabetes, etc. 


• Health literacy and 
promoting health 


 


*All attend lab day 
1: Lymphedema 


Module 8:  
Midterm Exam 


• Select assessments and therapeutic 
intervention to promote participation 
among clients with various clinical 
conditions 


 • Midterm Exam (W) 
• Lab Practical Exams (M, T, 


Th) 
 


 







• Locate pertinent information in a client’s 
electronic health record 


• Based on a client’s chart, plan and 
conduct an evaluation or treatment 
session with a classmate role playing the 
client 


• Demonstrate therapeutic use of self, 
safety, and appropriate intervention 
techniques 


 


Module 9:  
Fieldwork Clinical Rotations 
 


 • Students at Fieldwork  


Module 10:  
Occupational Therapy Evaluation and 
Intervention for Clients with Orthopedic 
Conditions of the Hip, Knee, and Spine  
(B.3.5, B.3.6, B.3.7, B.4.2, B.4.4, B.4.5, B.4.13, 
B.4.15, B.4.10) 
 


• Memorize post-operative orthopedic 
precautions for the spine and lower 
extremity and instruct patients to safely 
incorporate them during I/ADLs 


• Demonstrate ability to don/doff spinal 
orthoses  


• Demonstrate professional oral and 
written communication skills 
 


Pedretti: 
• CH 40 Orthopedic Condition: 


Hip Fractures and Hip, Knee, 
and shoulder replacements p. 
1004-1021 


Canvas Handouts: 
• Posterior Hip Precautions 


•  Anterior Hip Precautions 


• ADL equipment (check mark 
indicates               necessary 
equipment after THA) 


•  Back protection for Daily 
Activities 


• LE Dressing with Spine 
Precautions 


•  Discharge Rec after Cervical 
Spine Surgery 
 


Day 1: 
• Hip & Knee Replacements, 


Spine Surgery: lecture and 
embedded quizzes 


• Discharge Scenarios 
 
Day 2: 
• Exam Review 
• Fieldwork Debrief 
• Background Knowledge 


Probe: Frames of 
Reference/Intervention 
Approaches 


 


• ADLs and mobility 
with Hip/Spine 
precautions 
EHRgo role play 
lab 


• Spinal orthoses: 
TLSO, CTLSO, 
LSO, abdominal 
binders 
 


Module 11:  
Assessment and Occupation-Based 
Intervention for Upper Extremity Conditions 
(B.3.5, B.3.6, B.4.2, B.4.4, B.4.5, B.4.17, 
B.4.10) 


• Distinguish between dysfunctional and 
functional shoulder and elbow ROM, 
strength, sensation, and movement 
quality 


Day 1: 
Textbooks: 
• Pedretti: 1021-1027 TSA  


Articles: 
• Marik, T. L., & Roll, S. C. (2017). 


Effectiveness of occupational 
therapy interventions for 
musculoskeletal shoulder 
conditions: a systematic review. 
American Journal of 


Day 1: 
• Shoulder anatomy quiz 
• Shoulder Lecture 
• Group activity: stages of 


rehab after Total 
Shoulder Arthroplasty or 
Rotator Cuff repair 


  
Day 2: 


• Sling don/doffing  
• ADLs after 


Shoulder 
Replacement  


• Kinesiotaping 
• UE Activity 


Analysis 
 







• Select appropriate assessments to 
obtain necessary information and 
interpret results to develop client-
centered goals 


• Demonstrate don/doffing of slings post 
shoulder replacement and educate 
patients regarding safe ADL 
performance while maintaining post-op 
precautions 


• Identify and argue for evidence-based 
treatment strategies based on the 
literature 


 
 


Occupational Therapy, 71(1), 
7101180020p1-7101180020p11. 


• Rebecca, L. (2011). 
Occupational therapy 
interventions for shoulder 
conditions: a systematic review. 
American Journal of 
Occupational Therapy, 65(1), 
16-23. 
 


Discussion Prep: 
Day 2: 
Articles: 
-UWHC Upper Extremity Fact Sheet 
 
-Roll, S. C., & Hardison, M. E. (2017). 
Effectiveness of occupational therapy 
interventions for adults with 
musculoskeletal conditions of the 
forearm, wrist, and hand: A 
systematic review. American Journal 
of Occupational Therapy, 71(1), 
7101180010p1-7101180010p12. 
 
-Online Lecture: Physical Agent 
Modalities Part 1 
 
 


• OT Assessment & 
Intervention Elbow & 
Forearm 


• Sensory Assessments: 
Semmes-Weinstein, 2 
point discrimination, 
Moberg pickup  


• “Are PAMs EBP?” online 
discussion  


 


Module 12:  
sessment & Occupation Based Intervention for 


rist & Hand Conditions 
3.5, B.3.6, B.4.2, B.4.12, B.4.17, B.4.10) 


• Distinguish between dysfunctional and 
functional wrist and hand ROM, strength, 
sensation, and movement quality 


• Select appropriate assessments to 
obtain necessary information and 
interpret results to develop client-
centered goals 


• Choose the appropriate, least-restrictive 
orthosis given a case scenario 


• Fabricate 1-2 upper extremity orthoses 
 


Textbooks: 
• Pedretti p. 972-1003 
• Pedretti Ch 30 (Orthoses) 


E-articles (posted in Canvas): 
• Polson, K., Reid, D., McNair, P. J., 


& Larmer, P. (2010). 
Responsiveness, minimal 
importance difference and 
minimal detectable change scores 
of the shortened disability arm 
shoulder hand (QuickDASH) 
questionnaire. Manual therapy, 
15(4), 404-407. 


Discussion Prep: 
• Online lecture: Physical 


Agent Modalities Part 2 
• Students are to consult the 


evidence and find 2 articles 


Day 1: 
• OT Assessment & 


Intervention for the Wrist 
& Hand 


• QuickDASH, Functional 
Reach Assessment 
Administration & Scoring 


 
Day 2:  


• Skills Check: ADLs with 
Hip & Spine Precautions 


*All attend day 1: 
orthoses 
(splinting) 







regarding effectiveness of 
PAMs for musculoskeletal 
conditions 


Module 13: An Evidence-Based, 
Biopsychosocial Approach to Chronic Pain 
Treatment; 
Prosthetic Rehab & Participation 
(B.3.5, B.4.2, B.4.17, B.4.10, B.4.9, B.4.12) 


• Summarize the neurophysiological 
processes underlying chronic pain  


• Employ a biopsychosocial approach to 
chronic pain while educating patients 


• List safety precautions when working 
with individuals with UE or LE 
amputations 


• Summarize techniques for maximizing 
client independence with I/ADLs after UE 
or LE amputations 


• Distinguish between different types of 
terminal devices and recall methods for 
operation 


• Demonstrate therapeutic strategies to 
address and support clients’ 
psychosocial adjustment to disability 


• Administer safe and therapeutic physical 
agent modalities to prepare for 
occupation-based treatment to 
rehabilitate various upper extremity 
injuries 
 


 


Day 1: 
Canvas Materials: 


• Stracks (2014). Mindbody 
medicine lecture. Retrieved 
from: https://fccdl.in/fxilfjzqT5 


• Moseley, G. L. (2007). 
Reconceptualising pain 
according to modern pain 
science. Physical therapy 
reviews, 12(3), 169-178. 


 
Day 2 & 3: 


• Pedretti: CH 43 Amputations 
and Prosthetics p. 1083-1113 


Day 1 (Online):  
• Chronic pain & current 


evidence: 
biopsychosocial 
approach lecture 


• Online synchronous 
Discussion  


 
Day 2: 


• Prosthetic Rehab (guest 
lecturers): OT and 
Prosthetist from UW 
Hospital 
 


Physical Agent 
Modalities Lab 


Module 14: 
Medical Considerations in Rehab: Cardiac, 
Respiratory, and Line Management 
(B.3.6, B.3.7, B.4.2, B.4.13, B.4.10) 


• Locate pertinent information in a 
patient’s electronic medical record 
(EMR)  


• Demonstrate safe patient handling, 
adherence to precautions, and 
effective line management during 
patient mobility 


Textbook: 
Pedretti CH 44: Cardiac and 
Pulmonary Disease p. 1117-1132 
Videos: 


1. https://www.youtube.com/wat
ch?v=YL56XdEPX2U 


2. https://www.youtube.com/wat
ch?v=_2spE9NuIdQ 


Handout:  
3. UW Health Facts For You: 


Equipment you may see in 
the ICU 


Day 1: 
• Cardiac Conditions 


Lecture 
• Preventative Cardiology 


Day 2:  
• Respiratory Conditions 


Lecture 
• Energy Conservation 


Strategies 
• EHRgo Building Activity 


Tolerance in class 
activity 


• Monitoring vitals: 
Blood Pressure, 
Heart rate, Pulse 
oximetry, 
respiratory rate, 
temperature 


• Sternal & 
abdominal 
precautions + 
ADL 


• Line management 
during mobility 



https://www.youtube.com/watch?v=YL56XdEPX2U

https://www.youtube.com/watch?v=YL56XdEPX2U

https://www.youtube.com/watch?v=_2spE9NuIdQ

https://www.youtube.com/watch?v=_2spE9NuIdQ





• Recall activity precautions based on 
various lab parameters 


• Monitor vitals, identify normal 
ranges, and respond to abnormal 
ranges appropriately to promote 
patient safety based on values  
 


 
Prep: 


• Medical Considerations in 
Rehab Lecture (online) 


• Lab Parameters and 
precautions online quiz 


 
 


 


Module 15:  
Lab Practical Exams 


   


Module 16: 
Final Written Exam 
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New Course Proposal
Date Submitted: Mon, 25 Nov 2019 21:12:05 GMT
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Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
E-mail
sgartland@wisc.edu
Phone
608/890-3299


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
723


Is this course crosslisted?
No


Course Title
Enabling Occupation 2: Adult Focus


Transcript Title
Enable Occ 2: Adult Focus


Course Description
Advance practice skills across the continuum of care among adult clients. Focus on clinical assessment, therapeutic intervention,
and discharge planning to promote occupational participation and health. Application of skills learned in real-world settings.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Lecture and Laboratory sections are scheduled


Credits
4


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
4


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 723 Enabling Occupations 2: Adult Focus does not duplicate current content in the Department of Kinesiology. Any
potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication
Disorders) has been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD)
and the respective courses making up that program. Each health science program is subject to outside accreditation requirements
thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Describe the unique nature of adult occupations and the physical, mental, temporal and


sociocultural factors that influence occupational participation for the person across settings
Graduate


2 Assess clients’ occupational performance and analyze results to create meaningful,
measurable, occupation-based goals, evidence-based treatment strategies, and discharge plans.


Graduate


3 Assess environmental and contextual factors for capacity to promote or restrict client
participation, and advocate for relevant accessibility options


Graduate


4 Demonstrate safe, relevant occupation-based treatment techniques and ability to grade
or modify those techniques to accommodate changes in client functional performance as
necessary to progress client toward goals.


Graduate


5 Demonstrate entry-level skill in oral and written communication necessary for effective
occupational therapy practice in medical, educational or community-based settings


Graduate


6 Develop resilience as a clinician and come to see oneself as a competent member of an
interdisciplinary team supporting holistic wellness in the community


Graduate
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7 Utilize effective interpersonal communication to promote inclusivity of diverse perspectives and
provision of culturally-relevant treatment.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 723EnablingOccupation 2.pdf


Key: 13260







 
 


OCC THER 723 
Enabling Occupation 2: Adult Focus 
Spring 1 
 
4 Credits 
Course is 4 credits and requires 45 hours of face-to-face learning with the rest (115 hours) 
completed outside of class. In this course students will engage in reading, lectures, learning 
activities, laboratory sessions, quizzes, written assignments, and asynchronous and 
synchronous class discussions facilitated by the course instructor.  
 
How Credit Hours are Met: 
This class meets for two 75-minute class periods plus a single laboratory or discussion session 
each week over the semester and carries the expectation that students will work on course 
learning activities (reading, writing, problem sets, studying, etc) for about 3 hours out of the 
classroom for every class period. The syllabus includes more information about meeting times 
and expectations for student work. 
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Lecture & Activities/ Discussion/ Lab 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Sarah Pultorak, MS, OTR 


Lecturer 
 608-361-8741 


Sarah.pultorak@wisc.edu 
  
Office hours/Chat hours: By Appointment 
Office: Rm. 3170 Medical Sciences Center 
 
The course instructor will be available in class and online to check messages and engage in 
discussions.  You may arrange an individual appointment with the course instructor or send 
questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information). If your questions relate to conceptual issues (e.g., explaining 







course content or assignments), then direct communication is encouraged. The instructor 
checks email between 7:30am and 6:00pm on weekdays. Emails received after 6:00 pm will be 
answered the following day. Please allow 24 hours to receive a response.  
 
OFFICIAL COURSE DESCRIPTION 
Advance practice skills across the continuum of care among adult clients. Focus on clinical 
assessment, therapeutic intervention, and discharge planning to promote occupational 
participation and health. Application of skills learned in real-world settings. 
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Describe the unique nature of adult occupations and the physical, mental, temporal and 
sociocultural factors that influence occupational participation for the person across settings. 


2. Assess clients’ occupational performance and analyze results to create meaningful, 
measurable, occupation-based goals, evidence-based treatment strategies, and discharge 
plans. 


3. Assess environmental and contextual factors for capacity to promote or restrict client 
participation, and advocate for relevant accessibility options 


4. Demonstrate safe, relevant occupation-based treatment techniques and ability to grade or 
modify those techniques to accommodate changes in client functional performance as 
necessary to progress client toward goals. 


5. Demonstrate entry-level skill in oral and written communication necessary for effective 
occupational therapy practice in medical, educational or community-based settings. 


6. Develop resilience as a clinician and come to see oneself as a competent member of an 
interdisciplinary team supporting holistic wellness in the community. 


7. Utilize effective interpersonal communication to promote inclusivity of diverse perspectives 
and provision of culturally-relevant treatment. 
 


ASSIGNMENTS 
 
Assignment 
Category 


Assignments Due Date Points 


Informal Writing Experiential Wheelchair Assignment Module 2 C/I 
Quiz Neuro Assessment Skills Check Module 4 10 
Informal Writing Stroke Survivors Support Group Module 3 C/I 
Formal Writing ASIA Lab Write Up & SOAP Note 


 
Module 5 20 


Participation Falls Screening IPE Event Module 6 C/I 
Formal Writing Home Safety Assessment Module 6 25 
Exams Midterm Lab Practical Module 7 50 
Exams Midterm Written Exam Module 7 100 
Informal Writing EHRgo TBI Assignment Module 10 10 
Participation CBRF Environmental Assessment with PT Module 12 30 







Presentations Client Education Video Assignment Module 14 15 
Participation IPE with Nursing Module 13 C/I 
Exams Final Lab Practical Module 15 50 
Exams Final Written Exam Module 16 100 


 
Assignment Category Weight 
Informal Writing 10% 
Formal Writing 15% 
Discussions & Class Participation 10% 
Community-Based Learning & Simulations 15% 
Presentations 15% 
Quizzes 5% 
Lab Practical Exams 15% 
Written Exams 15% 
Total 100% 


 
Assignments are weighted according to categories. You may also view this information, 
including what assignments fall under each category, by clicking on the Course Summary tab on 
the left side of the page. 
 
Group Discussion –  
Discussions will occur primarily face-to-face in the classroom, with periodic asynchronous 
scheduled discussions with peers and the course instructor. 
 
See here for criteria for successful face to face discussion. 
  
Online Discussions: 
 


Students are required to post at least one primary comment that represents his/her 
position and/or thoughts about the discussion question. This primary post should reflect 
thoughtful reflection on the discussion questions, incorporation of reading content or 
newly acquired knowledge and some level of synthesis.   
 
Students must also make 2 other comments/reactions/questions regarding the posts of 
colleagues that contribute to an interactive dialogue and discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


 


 


Rubric for Online Discussions 


  



https://kb.wisc.edu/images/group120/77498/EvaluatingParticipation.pdf





Point Value Grading Criteria 
4 Posts—Submitted on time; communication is professional and uses 


appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total: 10 points  
 


 
 


EHRgo TBI Case Assignment  
(B.3.5, B.4.2, B.4.4, B.4.5, B.4.15) 


The purpose of this assignment is to familiarize students with reviewing electronic 
medical records and assessing patients with TBI using the Glasgow Coma Scale and 
Ranchos Los Amigos Brain Injury Scale. Students will review the medical chart of a 
patient with a brain injury, assign appropriate scale values, and determine a plan of care.  
Learning outcomes addressed in this assignment include: 


• Describe the unique nature of adulthood occupations and the physical, mental, 
temporal and sociocultural factors that influence occupational participation for the 
person across settings 


• Assess clients’ occupational performance and analyze results to create culturally-
relevant, meaningful occupation-based goals, evidence-based treatment strategies, 
and discharge plans to support independence within the context of family and 
society. 


• Demonstrate entry-level skill in oral and written communication necessary for 
effective occupational therapy practice in medical, educational or community-based 
settings . 


 
Experiential Wheelchair Assignment 
(B.4.11, B.4.18) 


The purpose of this assignment is to give the student a glimpse of life from 
wheelchair level.  The student will sign up for a 24 hour time period to become a full-time 
wheelchair user. It is expected that the student will use the wheelchair for all of the 
student’s “typical” daily activities.  This includes activities of daily living such as 
transferring to bed, transportation around campus and bathroom use. The student will 
write a one to two page double spaced essay that reflects on this experience.  The 
student should discuss issues related to architectural barriers, psychosocial influences, 
physical effort and any other thoughts related to this experience. 
Learning outcomes addressed through this assignment include: 


• Assess environmental and contextual factors for capacity to promote or restrict 
client participation, and advocate for relevant accessibility options 


• Utilize effective interpersonal communication to promote inclusivity of diverse 
perspectives and provision of culturally-relevant treatment 







• Develop resilience as a clinician and come to see oneself as a competent member of 
an interdisciplinary team supporting holistic wellness in the community. 
 


 
Stroke Survivors Support Group 
(B.3.5, B.3.6, B.4.10) 


The purpose of this assignment is for students to interact with adults who have 
survived a CVA and assist in the planning and implementation of group therapeutic 
activities. The groups will take place at Meriter Hospital or UW hospital on varying 
dates.  The students in the course will plan/attend one support group and write one 
reflection about their experiences. 


Learning outcomes addressed include: 
• Build empathy and demonstrate skill in providing psychosocial support among 


individuals with acquired neurological disabilities 
• Implement evidence-based health promoting activities among clients who have 


survived stroke 
 


Community-Based Rehab Facility Assessment Assignment 
(B.4.18) 


Students will collaborate with PT students to assess CBRFs in the local Madison 
community for appropriateness for someone with dementia or cognitive impairment. In 
small groups of OT/PT teams, students will visit and tour a local CBRF, evaluate 
facilitators and barriers to resident participation, and discuss their thoughts with students 
of other disciplines. Students will submit evidence of their discussion in response to 
specified prompts, including a reflection on interdisciplinary collaboration and knowledge 
exchange. Students will gain skills in environmental assessment as it relates to cognitive 
impairments and interdisciplinary competence. 
Student learning outcomes addressed include: 


• Assess environmental and contextual factors for capacity to promote or restrict 
client participation, and advocate for relevant accessibility options 


• Utilize effective interpersonal communication to promote inclusivity of diverse 
perspectives and provision of culturally-relevant treatment 


• Develop resilience as a clinician and come to see oneself as a competent member of 
an interdisciplinary team supporting holistic wellness in the community 


 
Home Safety Assessment 
(B.4.18) 


Given a case study, students will measure their home environments to determine 
accessibility a client with a physical disability and mobility needs. Students will complete 
home safety checklist assessments and write a  letter advocating for necessary 
modifications to promote independent living. 
Learning outcomes addressed in this assignment include: 


• Describe the unique nature of middle to late adulthood occupations and the physical, 
mental, temporal and sociocultural factors that influence occupational participation 
for the person across settings 


• Assess environmental and contextual factors for capacity to promote or restrict 
client participation, and advocate for relevant accessibility options 







• Utilize effective interpersonal communication to promote inclusivity of diverse 
perspectives and provision of culturally-relevant treatment 


 
ASIA Lab Write Up & SOAP Note 
(B.3.6, B.4.2, B.4.4, B.4.5, B.4.9) 


In groups, students will perform the ASIA assessment on a guest SCI survivor.  
Score the ASIA to determine the individual's level of injury, and write a SOAP note to 
document your evaluation. List recommended adaptive equipment for this person to 
support maximal independence in all areas of occupation. 


Learning outcomes addressed include: 
• Assess clients’ occupational performance and analyze results to create 


culturally-relevant, meaningful occupation-based goals, evidence-based 
treatment strategies, and discharge plans to support independence within the 
context of family and society. 


• Demonstrate safe, relevant occupation-based treatment techniques and 
ability to grade or modify those techniques to accommodate changes in client 
functional performance as necessary to progress client toward goals. 


• Demonstrate entry-level skill in oral and written communication necessary for 
effective occupational therapy practice in medical, educational or community-
based settings. 


 
Client Education Video Assignment: 
The purpose of this assignment is to demonstrate knowledge of safe and effective 
therapeutic interventions and skill in educating patients in therapeutic techniques. 


Learning outcomes addressed include: 
• Demonstrate safe, relevant occupation-based treatment techniques and 


ability to grade or modify those techniques to accommodate changes in client 
functional performance as necessary to progress client toward goals. 


• Demonstrate entry-level skill in oral and written communication necessary for 
effective occupational therapy practice in medical, educational or community-
based settings. 


 
Students will create a 5-7 minute client education video on a topic listed below. Use a 


friend or classmate to role play being your client to fully illustrate the teaching process. In order 
to educate your client you may use: demonstration & return-demonstration, the “teach back” 
method (have your client teach you the technique after you’ve taught him/her) or a combination 
thereof. Be sure to explain how, why, and how often to perform the technique, and any other 
relevant information. 


Create a 1 page handout for your “client” to take home and upload this document to 
Canvas along with your video. On the back of the handout, cite any sources used to create your 
educational video. While creativity is usually encouraged, for this assignment please educate in 
a way that is consistent with what you would do in a professional, clinical setting (i.e. you 
wouldn’t show him / her a powerpoint). 


Students will create an unlisted YouTube video and post a link to this video to the 
Discussion Board. Your post should also include an attached client handout. This will serve as a 
reference for the class for future encounters with clients who require education. 


 
 


 



https://canvas.wisc.edu/courses/140978/discussion_topics/414728





Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by the assigned due date.  In order to ensure equitable grade assignment, all 
assignments must be turned in on the due date.  Assignments turned in late will not receive 
full credit.  For every day that an assignment is late, 10% of the student’s earned points for that 
assignment will be deducted.  Assignments will NOT be accepted more than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  


Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 







<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Pendleton, H. M., Schultz-Krohn, W. (2018).  Pedretti’s Occupational Therapy Practice 
Skills for Physical Dysfunction (8thed.).  Philadelphia:  Mosby Elsevier. 
Available free online in e-book format here. 


Required Software 
• EHRgo.com Online Subscription: 


 
Please create your EHR Go account by going to: https://ehrgo.com. Select Subscribe in 
the upper, right corner and enter the following OT Student Program Key: 


o S94N46 
o Follow the on-screen instructions to create your account and apply your 


subscription. Refer to this guide for more information. 
 


• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 
• This course may involve intermittent alterations in schedule to accommodate for community 


experiences, guest instructors, and interprofessional education opportunities. Students will 
be notified of scheduling changes as soon as possible in order to plan accordingly.  


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 



https://ehrgo.com/

https://ehrgo.com/student-guide/

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  
 
MENTAL HEALTH & SELF CARE 
 
As a student you may experience a range of issues that can cause barriers to learning, such as 
strained relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty 
concentrating and/or lack of motivation. These mental health concerns or stressful events may 
lead to diminished academic performance or reduce a student’s ability to participate in daily 
activities. The University of Wisconsin is committed to advancing the mental health and well-
being of its students. If you or someone you know is feeling overwhelmed, depressed, and/or in 
need of support, services are available. You can learn more about the broad range of 
confidential mental health services available on campus via https://www.uhs.wisc.edu/mental-
health/. 



http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/

https://www.uhs.wisc.edu/mental-health/

https://www.uhs.wisc.edu/mental-health/





COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


In Class 
Activities 


Lab Activities 


Module 1:  
Course Introduction, Conducting Client 
Interview 


Textbooks: 
•  


E-articles (posted in Canvas): 
•  


Discussion Prep: 
• Review Syllabus (online) 


• Review syllabus 
• Background Knowledge Probe: 


Neurological disorders & terms 
 


 


• No Lab 


Module 2:  
Neuroassessment 
(B.3.5, B.4.4, B.4.5) 
 
• Administer standardized and non-


standardized neurological assessments 
to determine functional deficits 


• Select appropriate interventions to 
support independence among clients 
with stroke 


• Distinguish between unilateral neglect 
and visual field cut 


Day 1: 
Textbooks: 
• Pedretti: 
• Ch. 19: Evaluation of Motor Control  


(Sections 1-3) 
• Ch. 23: Sensation (Sections 1-4) 
• Ch 25: Perceptual Dysfunction 


(Sections 2-4) 
 
Day 2: 
Text:  
Pedretti Ch. 33: p. 809-820 
Articles: 
Neistadt, M. E. (1990). A critical analysis of 
occupational therapy approaches for 
perceptual deficits in adults with brain 
injury. American Journal of Occupational 
Therapy, 44(4), 299-304. 
 


Day 1: 
• Neuroassessment lecture 
• Fishbowl Client neuro eval and 


documentation practice 
 


Day 2: 
• Cerebrovascular Accident 


(CVA)/Stroke application 
activities 


• Neglect vs. Visual Field Cut 
 


euroassessment Lab: 
• Sensation 


(Moberg, Semmes-
Weinstein) 


• Perception 
• Vision (Basic) 
• Proprioception 
• Coordination 
• Cognition 


Goal Writing Review 
Assign 
 


Module 3:  
Evidence-Based Occupational Therapy 
Interventions for Stroke 
(B.3.6, B.4.5, B.4.12, B.4.10) 
• Analyze and evaluate the evidence to 


determine best practices for 
occupation-based therapeutic 
intervention among individuals with 
stroke 


• Demonstrate clinical reasoning skills to 
determine scenarios that require upper 
extremity slings or othoses 


• Build empathy and demonstrate skill in 
providing psychosocial support among 


Day 1: 
Textbooks: 
• Pedretti Ch. 33 p 820-840 
• Pedretti Ch. 31 


E-articles (posted in Canvas): 
• Imam, B., & Jarus, T. (2014). 


Virtual reality rehabilitation from 
social cognitive and motor learning 
theoretical perspectives in stroke 
population. Rehabilitation research 
and practice, 2014. 


• Lannin, N. A., & Ada, L. (2011). 
Neurorehabilitation splinting: 
theory and principles of clinical 
use. NeuroRehabilitation, 28(1), 
21-28. 


    Day 1:  
• Groups assigned different 


interventions (Sensorimotor, 
CIMT, Mirror Therapy, 
Vitrual Reality) - 
Debate/discuss evidence 


• When to Sling/Splint? 
Problem solving activity 


    Day 2: 
• Motor Learning Theory 
• Stroke Impact Scale & 


psychosocial concerns 


• 1-handed ADL 
techniques 


• Sensorimotor 
approaches (NDT, 
PNF) & examining 
evidence 


• CIMT 
• Mirror Therapy 







individuals with acquired neurological 
disabilities 


• Educate patients regarding 1-handed 
ADL techniques, including use of 
adaptive equipment as needed 


Discussion Prep: 
• Evidence-based Stroke Toolkit 


(Handout) Review 
• Gillen, G. (2015). What is the 


evidence for the effectiveness of 
interventions to improve 
occupational performance after 
stroke?. American Journal of 
Occupational Therapy, 69(1), 
6901170010p1-6901170010p3. 


 


Day 2: 


Text: 


Pedretti Ch. 32- Motor Learning Theory 


E-articles:  


• Muratori, L. M., Lamberg, E. M., 
Quinn, L., & Duff, S. V. (2013). 
Applying principles of motor 
learning and control to upper 
extremity rehabilitation. Journal of 
Hand Therapy, 26(2), 94-103. 


• Eriksson, G., Aasnes, M., Tistad, 
M., Guidetti, S., & von Koch, L. 
(2012). Occupational gaps in 
everyday life one year after stroke 
and the association with life 
satisfaction and impact of stroke. 
Topics in stroke rehabilitation, 
19(3), 244-255. 


• Cheng, H. Y., Chair, S. Y., & Chau, 
J. P. C. (2014). The effectiveness 
of psychosocial interventions for 
stroke family caregivers and stroke 
survivors: a systematic review and 
meta-analysis. Patient education 
and counseling, 95(1), 30-44. 


Module 4:  
Assessment of Muscle Tone, Assistive 
Technology, and Mechanical Lifts 
(B.3.5, B.4.4, B.4.5, B.4.13) 


• Summarize the purpose and 
methods for transferring patients 
using mechanical lifts 


Day 1: 
Textbooks: 
• Pedretti p. 449-455 


E-articles (posted in Canvas): 
• AOTA PERFORM Eval Template 


Day 2: 
• Pedretti Ch. 36 


Day 1:   
• Central WI Center Lecture & 


Lab: Assessment of Tone & 
Spasticity, Lift Lab, Assistive 
Tech 


 
Day 2: 


Lab: 
Central WI Center 
 
 
 
 
 
 







• Safely perform functional transfer 
assists for patients at varying levels 
of independence using mechanical 
lifts or hands-on techniques 


• Assess clients with neurological 
deficits using standardized and 
non-standardized assessments and 
interpret results to determine 
functional outcome 


• Explore various assistive 
technologies used to maximize 
participation among clients with 
disabilities 


•  


Lab Prep: 


• The ASIA E-Learning Center Online 
Module: https://asia-
spinalinjury.org/learning/ 


 


• Spinal Cord Injury 
Assessment: The ASIA 
Lecture & Practice activities 


 


Module 5:  
Assessment & Occupation-Based 
Intervention for individuals with SCI 
(B.3.5, B.3.6, B.4.2, B.4.9) 
 


• Perform the ASIA standardized 
assessment to determine level of 
spinal cord injury 


• Interpret results of standardized 
assessment tools to identify 
functional outcomes 


• Select appropriate adaptive 
equipment tools to maximize 
participation among individuals with  
neurological diagnoses 


• Educate clients regarding safe and 
hygenic bowel and bladder 
management strategies given 
varying levels of spinal cord injury 


Day 1: 
Textbooks: 


• Pedretti Ch. 10 Adaptive 
Equipment: 


Day 2: 


Textbook: Pedretti Ch. 36 


E-Articles: 


• Pedretti Ch. 12: Sexual Health & 
Physical Dysfunction 


 


Film: 
Take a Look at this Heart 
 


 
Day1:  


• SCI Levels of Injury Lecture 
& Sorting Grid Activity 


Day 2: 
• Adaptive Equipment for SCI 
• Bowel & Bladder 


Management 
 


 


• ASIA 
Administration Lab 
& SOAP Note 
Assignment 


 
 


Module 6:  
Demyelinating Disorders & Disorders of 
the Motor Unit; Falls Prevention; Sexual 
Health with Disability 
(B.3.5, B.3.6, B.3.7, B.4.4, B.4.5, B.4.11, 
B.4.13, B.4.9, B.4.10) 
• Identify adaptive strategies and 


equipment to support sexual health and 


 
Textbooks: 


• Pedretti Ch 35 sec 1 p. 871-878, 
sec 4 p. 889-893, sec 5 p. 893-
898 


 
E-articles (posted in Canvas): 


     Day 1:  
• Parkinson’s Disease 
• Falls Prevention & Home 


Safety 
 


Day 2: 
• Demyelinating Disorders: 


MS, ALS, GB 


• Driving Rehab & 
Mobility: A&J 
Mobility 


 
 



https://asia-spinalinjury.org/learning/

https://asia-spinalinjury.org/learning/





participation among clients with 
physical disabilities. 


• Perform standardized and non-
standardized balance assessments and 
interpret results as they relate to 
functional outcomes 


• Select appropriate interventions for 
clients with demyelinating disorders and 
disorders of the motor unit 


• Recall falls prevention risk factors and 
strategies to promote safety and 
independence  


• Leland, N. E., Elliott, S. J., O’Malley, 
L., & Murphy, S. L. (2012). 
Occupational therapy in fall 
prevention: Current evidence and 
future directions. American Journal of 
Occupational Therapy, 66(2), 149-
160. 


Lab Prep: 


Pedretti: 


• CH 11 Section 3: Transportation, 
Community Mobility, and Driving 
Assessment p. 257-283 


E-articles (posted in Canvas): 


• Korner-Bitensky, N., Menon, A., von 
Zweck, C., & Van Benthem, K. (2010). 
Occupational therapists’ capacity-
building needs related to older driver 
screening, assessment, and 
intervention: A Canadawide survey. 
American Journal of Occupational 
Therapy, 64(2), 316-324. 


• Golisz, K. (2014). Occupational 
therapy interventions to improve 
driving performance in older adults: A 
systematic review. American journal 
of occupational therapy, 68(6), 662-
669. 


 


• Energy Conservation 
Strategies Review  


Module 7:  
dterm Exams 


  
Written Exam: W 
Lab Practical Exams: M, T, Th 


 


Module 8:  
Spring Break 
 


   


Module 9:  
Fieldwork 
 


   


Module 10:  
Functional Cognition Assessment & 
Intervention; Enabling Occupation 
among clients with Traumatic Brain 
Injury 


Day 1: 
Textbooks: 


• Pedretti CH 10: Occupational 
Therapy’s Role in Identifying 
Functional Cognitive Changes in 


Day 1: 
• Exam Review 
• Fieldwork Debrief 
• Areas of Cognition & Functional 


Assessment 


• Functional 
Cognition Lab: 


• Med Management 
• EFPT 
• Kettle Test 







(B.3.5, B.3.6, B.5.2, B.4.4, B.4.5, B.4.9, 
B.4.18) 


• Administer various functional 
cognition assessments and 
interpret results as they relate to 
occupational performance 


• Select and administer appropriate 
therapeutic cognitive interventions 
to promote occupational 
performance 


• Identify strategies for maximizing 
independence among individuals 
with brain injury through 
management of symptoms 
including motor, sensory, 
behavioral, cognitive, and 
psychosocial 


• Administer cognitive assessments 
to older adults in the community 
and implement motivational 
interviewing strategies to prevent 
falls  


the Acute Care Setting (p. 165-
170) (scanned pdf) 


• Pedretti Ch. 26 
E-articles (posted in Canvas): 


• AOTA (n.d.) Role of 
Occupational Therapy in 
Assessing Functional Cognition. 
Retrieved from: 
https://www.aota.org/Advocac
y-Policy/Federal-Reg-
Affairs/Medicare/Guidance/rol
e-OT-assessing-functional-
cognition.aspx 


 
Day 2: 


Textbook: Pedretti: 


• Ch 34 Traumatic Brain Injury p. 
841-868 


Community Lab Prep: 


• Online lecture - Falls prevention 
& motivational interviewing 
review 


ay 2: 
• Intro to Traumatic Brain Injury 
• Rancho Los Amigos & Glasgow 


Coma Scales Case Studies 
• Sensory Stim Program 
 


 


 
Community Lab: 
• “No More Spring 


Breaks” 
Interprofessional 
Community Falls 
Prevention event 
at Oakwood 
Village 


 
 


 


Module 11:  
TBI cont; Environmental Factors & 
Community Mobility 
(B.4.3, B.4.10, B.4.18, B.4.14) 
 
• Select therapeutic occupation-based 


interventions for clients with traumatic 
brain injury 


• Evaluate and assess environmental 
factors and their impact on occupational 
performance 


• Perform a home safety evaluation for a 
client with a disability and recommend 
home modifications to support 
independence 


• Explore adaptive driving and community 
mobility options for individuals with 
disabilities 


Day 1: 
Pedretti: 
Articles: 


1. Wheeler, S., Acord-Vira, A., 
Arbesman, M., & Lieberman, D. 
(2017). Occupational therapy 
interventions for adults with 
traumatic brain injury. American 
journal of occupational therapy, 
71(3), 7103395010p1-
7103395010p3. 


2. Powell, 2016. Effectiveness of 
Occupation- and Activity-Based 
Interventions to Improve 
Everyday Activities and Social 
Participation for People With 
Traumatic Brain Injury: A 
Systematic Review 


Day 2: 


Day 1: 
• Traumatic Brain Injury 


Lecture 2 (guests) 
Day 2: 


• Environmental Factors & 
Accessibility (Online) 


• Home safety environmental 
assessment assignment 


 
 


• TBI Lab with 
guests from Brain 
Injury Alliance WI 


 



https://www.aota.org/Advocacy-Policy/Federal-Reg-Affairs/Medicare/Guidance/role-OT-assessing-functional-cognition.aspx

https://www.aota.org/Advocacy-Policy/Federal-Reg-Affairs/Medicare/Guidance/role-OT-assessing-functional-cognition.aspx

https://www.aota.org/Advocacy-Policy/Federal-Reg-Affairs/Medicare/Guidance/role-OT-assessing-functional-cognition.aspx

https://www.aota.org/Advocacy-Policy/Federal-Reg-Affairs/Medicare/Guidance/role-OT-assessing-functional-cognition.aspx

https://www.aota.org/Advocacy-Policy/Federal-Reg-Affairs/Medicare/Guidance/role-OT-assessing-functional-cognition.aspx





• Pedretti: CH 11 Section 1 review: 
Functional Ambulation p. 232-237 


 
E-Articles: 


• Hammel, J., Magasi, S., 
Heinemann, A., Gray, D. B., Stark, 
S., Kisala, P., ... & Hahn, E. A. 
(2015). Environmental barriers and 
supports to everyday participation: 
a qualitative insider perspective 
from people with disabilities. 
Archives of physical medicine and 
rehabilitation, 96(4), 578-588. 


• Ginsberg, Maggie (2015). How do 
people with disabilities experience 
Madison? Madison magazine. 
Retrieved from: 
https://www.channel3000.com/madi
son-magazine/home-and-
lifestyle/how-do-people-with-
disabilities-experience-
madison/156431920 


 
 


Module 12:  
Compensatory Strategies; Focus on Low 
Vision and Dementia 
(B.3.5, B.3.6, B.4.2, B.4.9, B.4.11, B.4.15) 
 
• Administer visual assessments and 


select appropriate compensatory 
strategies to promote independence 
among individuals with low vision 


• Understand the disease process of 
cognitive impairments such as 
dementia and Alzheimer’s Disease 


• Assess local Community-Based Rehab 
Facilities for promotion of function 
among individuals with cognitive 
impairments 


Day 1: 
Pedretti: 
• CH 24 Evaluation and Treatment of 


Visual Deficits Following Brain Injury 
p. 594-627 


 
Day 2: 
E-articles (posted in Canvas): 


• Pedretti CH 4: Cognitive 
Rehabilitation: Evidence Based 
Interventions (p. 51-58) (scanned 
pdf) 


• Pedretti: CH 35 Section 2: 
Alzheimer’s Disease p. 878-885 


 


Day 1: 
• Low Vision Assessment 


review 
• Low Vision Lecture and 


EHRgo Case 
 
Day 2:  


-Dr. Chin, Alzheimer’s Disease 
Activity: 
-Community-Based Rehab 
Facility environmental 
assessment with PTs 


• Low Vision & 
Cognition Lab: 
Intervention 
strategies 


 


Module 13: 
Interprofessional Clinical Simulation 
with Nursing Students 
(B.3.5, B.3.6, B.3.7, B.4.5, B.4.13, B.4.10, 
B.4.28) 


 Day 1: No lecture: IPE Activity 
 


Day 2: No lecture: IPE Activity 
 


 


8:00-12:00 
IPE Lab with 
Nursing Students 



https://www.channel3000.com/madison-magazine/home-and-lifestyle/how-do-people-with-disabilities-experience-madison/156431920

https://www.channel3000.com/madison-magazine/home-and-lifestyle/how-do-people-with-disabilities-experience-madison/156431920

https://www.channel3000.com/madison-magazine/home-and-lifestyle/how-do-people-with-disabilities-experience-madison/156431920

https://www.channel3000.com/madison-magazine/home-and-lifestyle/how-do-people-with-disabilities-experience-madison/156431920

https://www.channel3000.com/madison-magazine/home-and-lifestyle/how-do-people-with-disabilities-experience-madison/156431920





• Demonstrate interprofessional 
teamwork and clinical reasoning 
skills  


• Problem solve case scenarios with 
nursing students to design and 
implement plans of care for clients 
with complex medical needs 


Module 14: 
Mindfulness and Complementary 
Treatment; Oncology 
(B.3.5, B.3.6, B.4.2, B.4.5, B.4.10) 


• Explain how mindfulness and Tai 
Chi promote health and 
engagement in occupations 


• Recall best practices for working 
with individuals with cancer 
diagnoses  


• Select appropriate psychosocial 
interventions for clients with cancer 
diagnoses 


Day 1: 
E-Articles: 


• Taylor, 2012: Effectiveness of 
Tai Chi as a Community-Based 
Falls Prevention Intervention: A 
Randomized Controlled Trial 


• Hardison, 2016: Mindfulness 
Interventions in Physical 
Rehabilitation: A Scoping 
Review 


Day 2: 
Pedretti: 


• CH 45 Cancer and Oncology 
Rehabilitation p. 1134-1141 
 


Day 1:   
• Mindfulness & Tai Chi 


Lecture (guests from VA) 
Day 2:  


• Oncology & OT Intervention 
Lecture & Activities 


*All attend Day 1 
for Tai Chi Lab 


Module 15:  
Lab Practical Exams 
 


   


Module 16: 
Final Written Exam 
(B.4.9, B.4.14, B.4.18, B.4.28, B.4.16) 


   


 
 





		OCC THER 723_ Enabling Occupation 2_ Adult Focus .pdf

		OT 723 Enabling Occupation 2 (1)

		Required Software








OCC THER 724: Enabling Occupation 3: Mental Health Across the Life Span            1


OCC THER 724: ENABLING OCCUPATION 3: MENTAL HEALTH
ACROSS THE LIFE SPAN
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Mon, 25 Nov 2019 20:31:05 GMT


Viewing: OCC THER 724 : Enabling Occupation 3: Mental Health Across the Life Span
Last edit: Mon, 25 Nov 2019 20:31:04 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
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Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
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Course Number
724
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Course Description
Students will learn foundational skills necessary to promote, prevent and treat the mental health and psychosocial needs of clients,
groups and populations. Topics include: Recovery, mental health and psychosocial assessments and treatments of common mental
health disorders and health and wellness promotion.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Lecture and Laboratory sections are scheduled


Credits
3


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
4


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 724 Enabling Occupations 3: Mental Health Across the Life Span does not duplicate current content in the Department
of Kinesiology. Any potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy,
and Communication Disorders) has been reviewed by the respective program directors who have provided support to the new
degree program (EL-OTD) and the respective courses making up that program. Each health science program is subject to outside
accreditation requirements thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Analyze and evaluate the effects of disease processes including heritable diseases, genetic


conditions, mental illness, disability, trauma, and injury on occupational performance.
Graduate


2 Utilize clinical reasoning to facilitate occupation-based interventions that address client
factors. This must include interventions focused on promotion, compensation, adaptation, and
prevention.


Graduate
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3 Evaluate client(s)’ occupational performance, including occupational profile, by analyzing and
selecting standardized and non-standardized screenings and assessment tools to determine
the need for occupational therapy intervention(s). Assessment methods must take into
consideration cultural and contextual factors of the client. Interpret evaluation findings of
occupational performance and participation deficits to develop occupation-based intervention
plans and strategies. Intervention plans and strategies must be client centered, culturally
relevant, reflective of current occupational therapy practice, and based on available evidence.


Graduate


4 Demonstrate, evaluate, and plan the consultative process with persons, groups, programs,
organizations, or communities in collaboration with inter- and intra-professional colleagues


Graduate


5 Evaluate and discuss mechanisms for referring clients to specialists both internal and external
to the profession, including community agencies


Graduate


6 Demonstrate activity analysis in areas of occupation, performance skills, performance patterns,
context(s) and environments, and client factors to formulate the intervention plan.


Graduate


7 Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-based
interventions to address client factors, performance patterns, and performance skills.


Graduate


8 Select and apply assessment tools, considering client needs, and cultural and contextual
factors. Administer selected standardized and non-standardized assessments using appropriate
procedures and protocols. Interpret the results based on psychometric properties of tests
considering factors that might bias assessment results (e.g., culture and disability status
related to the person and context).


Graduate


9 Recommend and provide direct interventions and procedures to persons, groups, and
populations to enhance safety, health and wellness, and performance in occupations. This must
include the ability to select and deliver occupations and activities, preparatory methods and
tasks (including therapeutic exercise), education and training, and advocacy


Graduate


10 Demonstrate knowledge of the American Occupational Therapy Association (AOTA)
Occupational Therapy Code of Ethics and AOTA Standards of Practice and use them as a
guide for ethical decision making in professional interactions, client interventions, employment
settings, and when confronted with personal and organizational ethical conflicts.


Graduate


11 Demonstrate, evaluate, and plan the consultative process with persons, groups, programs,
organizations, or communities in collaboration with inter- and intra- professional colleagues.


Graduate


12 Design and implement intervention strategies to remediate and/or compensate for functional
cognitive deficits, visual deficits, and psychosocial and behavioral health deficits that affect
occupational performance.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 724 Enabling Occupations (Mental Health).pdf


Key: 13257







 


OCC THER 724 
Enabling Occupation 3:  Mental Health across the Life Span 
Summer 2 
 
3 Credits 
Course is 3 credits and requires 135 hours of active learning. In this course students will engage 
in reading, lectures, learning activities, quizzes, written assignments, and asynchronous and 
synchronous class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: Two 50-min lectures per week and a 2-hour lab  
 
Instructional Mode: Lecture/ Lab 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
[Course description presented in the Guide]  
Students will learn foundations skills necessary to promote, prevent and treat the mental 
health and psychosocial needs of clients, groups and populations.  Topics include: 
Recovery, mental health and psychosocial assessments and treatments of common mental 
health disorders and health and wellness promotion.  







 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
 


1. Analyze and evaluate the effects of disease processes including heritable diseases, 
genetic conditions, mental illness, disability, trauma, and injury on occupational 
performance. (B.3.5) 


 
2. Utilize clinical reasoning to facilitate occupation-based interventions that address client 


factors. This must include interventions focused on promotion, compensation, adaptation, 
and prevention. (B.4.3) 


 
3. Evaluate client(s)’ occupational performance, including occupational profile, by analyzing 


and selecting standardized and non-standardized screenings and assessment tools to 
determine the need for occupational therapy intervention(s). Assessment methods must 
take into consideration cultural and contextual factors of the client. Interpret evaluation 
findings of occupational performance and participation deficits to develop occupation-
based intervention plans and strategies. Intervention plans and strategies must be client 
centered, culturally relevant, reflective of current occupational therapy practice, and based 
on available evidence. (B.4.4) 


 
4. Demonstrate, evaluate, and plan the consultative process with persons, groups, programs, 


organizations, or communities in collaboration with inter- and intra-professional 
colleagues. (B.4.19) 


 
5. Evaluate and discuss mechanisms for referring clients to specialists both internal and 


external to the profession, including community agencies. (B.4.26) 
 


6. Demonstrate activity analysis in areas of occupation, performance skills, performance 
patterns, context(s) and environments, and client factors to formulate the intervention plan. 
(B.3.6) 


7. Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-
based interventions to address client factors, performance patterns, and performance 
skills. (B.4.2) 


8. Select and apply assessment tools, considering client needs, and cultural and contextual 
factors. Administer selected standardized and non-standardized assessments using 
appropriate procedures and protocols. Interpret the results based on psychometric 
properties of tests considering factors that might bias assessment results (e.g., culture and 
disability status related to the person and context). (B.4.5) 


9. Recommend and provide direct interventions and procedures to persons, groups, and 
populations to enhance safety, health and wellness, and performance in occupations. This 
must include the ability to select and deliver occupations and activities, preparatory 
methods and tasks (including therapeutic exercise), education and training, and advocacy. 
(B.4.10) 


10. Demonstrate knowledge of the American Occupational Therapy Association (AOTA) 
Occupational Therapy Code of Ethics and AOTA Standards of Practice and use them as a 
guide for ethical decision making in professional interactions, client interventions, 







employment settings, and when confronted with personal and organizational ethical 
conflicts. (B.7.1) 


11. Demonstrate, evaluate, and plan the consultative process with persons, groups, programs, 
organizations, or communities in collaboration with inter- and intra- professional 
colleagues. (B.4.19) 


12. Design and implement intervention strategies to remediate and/or compensate for 
functional cognitive deficits, visual deficits, and psychosocial and behavioral health deficits 
that affect occupational performance. (B.4.9) 
 


 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Discussion  Weekly 10% 


Quizzes Weekly 5% 
Lab Assignments  Weekly 10% 


Wellness Recovery Plan Module 2 5% 
Health and Wellness 


Presentation  
Module 13 15% 


Mental Health Intervention Plan 
and Occupation Analysis 


Module 5 
 


10% 


Mental Health Treatment Group Module 8 15% 
Midterm Exam Module 9 15% 


Final Exam Module 16 15% 
Total  100% 


 
Assignments are organized within 16 modules and each module lasts approximately 1 week. 


 
Assignment One: Weekly Discussion 


Each week students are required to find and site one related research article (within OT or 
outside of OT literature) to support the week’s topic.  Students will write a brief summary and 
critique of the article and explain how the information can be used to further our understanding 
of the week’s content and/or how the inform can inform OT Mental Health practice.  Students 
are responsible for one primary post and at least two responses to peers that represents their 
position and/or thoughts about their peer’s discussion post. The deadlines for posting are in the 
course schedule section of the syllabus.   
  
Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 


2 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 







2 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


Total for each 
module: 4 points 


 


 
 
The purpose of this assignment is to familiarize students with evidence that supports the 
practice of OT within Mental Health  


 
Assignment Two: Quiz 
Students will take a low-stakes (2-4 point) weekly quizzes to assess their understanding of the 
module readings and online content present each lecture.   
  
Assignment Three: Lab Assignments  
Weekly lab assignments will be used to assess student’s ability to apply weekly content to 
practices related activities.  Examples include case studies related to specific mental health 
diagnoses and conditions in which mental health challenges can occur, Schizophrenia 
simulation experiences, in-class mental health assessment administration, activity analysis 
experiences, and self-reflection activities.   
Learning Objectives: B.3.5., B.4.2., B.4.4.,  
 
Assignment Four:  Wellness Recovery Action Plan (WRAP) 
Students will create their own WRAP using the following website as a resource:   
https://mentalhealthrecovery.com/wrap-is/.  Students will discover their own wellness tools, 
develop a list of activities they will do every day to stay well, identify stressful events and early 
warning signs that things have gotten worse.  Students will be asked to develop an action plan 
for responding to these stressful times and a crisis action plan. Students will have a better 
understanding of the key recovery concepts, they will gain valuable personal awareness, and be 
better able to assist a client in developing a similar plan.   
Learning Objectives: B.4.9 
 
Assignment Five:  Community Site Occupation-Based Health and Wellness Presentation 
Students will be assigned one of three community sites that service either youth, adults, or older 
adults and they will create an occupation-based health and wellness presentation (healthy 
routines and habits).  Students will be responsible for meeting with the staff to identify the needs 
of the particular clients and create a 3-5 minutes presentation, handout, and table display.  
Students will need to consider health literacy, age level, and cognition of the clients as they 
develop their presentation.   
Learning Objectives: B.4.19, B.4.3, B.4.10.,  
 
Assignment Six: Mental Health Case Study and Intervention Plan Analysis:  
Students will be randomly assigned a traditional mental health condition (personality disorder, 
schizophrenia, reactive attachment disorder, gender dysphoria, psychosis, etc.).  Students are 
required to develop a case study using the PEO model (Person, Environnement, Occupation), 
choose an appropriate evidenced-based treatment approach and design an appreciate 
intervention plan that includes an activity/occupation analysis of the intervention, discharge 
plans, and referrals to outside sources.   
 Learning Objectives: B.4.3, B.4.4, B.4.9, B.4.26., B.3.6.,  
 
Assignment Seven: Mental Health Treatment Group 



https://mentalhealthrecovery.com/wrap-is/





Students will build off their case study assignment to plan a mental health group intervention to 
be implemented in one of several mental health facilities within the community (Meriter Adult 
Child and Adolescent, Unity Point Health, or Mendota Mental Health). Students will be 
responsible for designing the group intervention, running the group, writing a SOAP note, and 
reflection of the process.     
Learning Objectives: B.4.9., B.4.2., B.4.10., B.4.3., B.3.5. B.4.4. 
 
 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   







GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Brown, C., Stoffel, V., & Munoz, J.P. (2019). Occupational therapy in mental 
health: A vison for participation (2nd ed.). Philadelphia, PA: F.A. Davis Company. 


 


• Cole, M.B. (2018). Group dynamics in occupational therapy: The theoretical 
basis and practice application of group intervention (5th ed.). Thorofare, NJ: 
SLACK Incorporated. 


Recommended Textbook 
•  Bazyk, S., &  Arbesman, M., (2013). Occupational therapy practice guidelines for 


mental health promotion, prevention, and intervention for children & youth. 
Bethesda, MD: AOTA Press  


 







• Bazyk, S. (2011). Mental health promotion, prevention, and intervention with 
children and youth: A guiding framework for occupational therapy. Bethesda, MD: 
AOTA Press 


 
•  Noyes, S., & Lannigan, E. G., (2019). Practice guidelines for adults living with 


serious mental illness. Bethesda, MD: AOTA Press 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 


• Provide any additional info (identify honors, field trips, other special attributes or 
activities) 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext
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identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php
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COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
Lecture 1: Course Overview 
                   Recovery Model 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: History and Future of OT and            
                  Mental Health  
                  Evidenced Based Practice  
                  Review PEO and its application to                        
Mental Health  
                   
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• Syllabus Review 
• OT in Mental Health Ch. 1 
 


E-articles (posted in Canvas): 


• https://www.aota.org/~/media/Corporate/File
s/AboutOT/Professionals/WhatIsOT/MH/Fact
s/Mental%20Health%20Recovery.pdf 


 


 


Textbooks: 


• OT in Mental Health Ch. 2 
• OT in Mental Health Ch. 5 


 


E-articles (posted in Canvas): 


• https://www.aota.org/~/media/Corporate/File
s/Secure/Publications/SIS-Quarterly-
Newsletters/MH/MHSIS-Dec-2014.pdf 


 


• D’Amico, M. L., Jaffe, L. E., & Gardner, J. A. 
(2018). Evidence for interventions to improve and 
maintain occupational performance and 
participation for people with serious mental 
illness: A systematic review. American Journal of 
Occupational Therapy, 72(5), 7205190020p1-
7205190020p11 


 
 
 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
• Watch:  videos on lived experience 


(ex. 
https://www.youtube.com/watch?v
=lIjNDpl2VBs,  


• Reflect on common themes heard 
and learned from this week’s content 


 
 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
• In-class case study: Read the Lived 


experience feature by Mark Freeman 
(Ch. 1, p. 8-9) and answer the 
following: 


• What impact on occupational 
engagement did Mark’s substance 
abuse have? 


• What aspects of environment 
facilitated and hindered engagement? 


•  What factors of Mark’s person does 
he share changed through recovery? 


• Did Mark identify one aspect of PEO 
that was most important to his 
recovery? 



https://www.aota.org/%7E/media/Corporate/Files/AboutOT/Professionals/WhatIsOT/MH/Facts/Mental%20Health%20Recovery.pdf

https://www.aota.org/%7E/media/Corporate/Files/AboutOT/Professionals/WhatIsOT/MH/Facts/Mental%20Health%20Recovery.pdf

https://www.aota.org/%7E/media/Corporate/Files/AboutOT/Professionals/WhatIsOT/MH/Facts/Mental%20Health%20Recovery.pdf

https://www.aota.org/%7E/media/Corporate/Files/Secure/Publications/SIS-Quarterly-Newsletters/MH/MHSIS-Dec-2014.pdf

https://www.aota.org/%7E/media/Corporate/Files/Secure/Publications/SIS-Quarterly-Newsletters/MH/MHSIS-Dec-2014.pdf

https://www.aota.org/%7E/media/Corporate/Files/Secure/Publications/SIS-Quarterly-Newsletters/MH/MHSIS-Dec-2014.pdf

https://www.youtube.com/watch?v=lIjNDpl2VBs

https://www.youtube.com/watch?v=lIjNDpl2VBs





 
 
 
Lab: Application of Recovery Model and Lived 
Experience 
  
 
 
 
 
 
 
 
 
Learning Objectives: 


• B.3.5 


• How can you use this case to inform 
your future practice?  


 
 
 
• Watch 


https://www.gouldfarm.org/we-
harvest-hope-video/ and reflect 
how a therapeutic community 
supports the 10 principals of 
recovery and how the four 
dimensions of recovery are 
supported by the farm  


• Create conceptual map of Recovery 
and Lived Experience  


 
 


Module 2:  
Lecture 1: Assessment and Treatment of 
                  Cognition in Mental Health        
 
 
 
 
 
 
 
 
 
 
Lecture 2: Assessment and Treatment of 
                  Cognition in Mental Health     
                   
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• OT in Mental Health Ch. 20 
•  
 


E-articles (posted in Canvas): 


• Secrest, L., Wood, A. E., & Tapp, A. (2000). A 
comparison of the Allen Cognitive Level Test and 
the Wisconsin Card Sorting Test in adults with 
schizophrenia. American Journal of Occupational 
Therapy, 54(2), 129-133. 


 


E-articles (posted in Canvas): 


• Bowie, C. R., McGurk, S. R., Mausbach, B., 
Patterson, T. L., & Harvey, P. D. (2012). Combined 
cognitive remediation and functional skills training 
for schizophrenia: effects on cognition, functional 
competence, and real-world behavior. American 
Journal of Psychiatry, 169(7), 710-718. 


• Kidd, S. A., Kaur, J., Virdee, G., George, T. P., 
McKenzie, K., & Herman, Y. (2014). Cognitive 
remediation for individuals with psychosis in a 
supported education setting: A randomized 
controlled trial. Schizophrenia Research, 157(1-3), 
90-98. 


• McGurk, S. R., Mueser, K. T., Xie, H., Welsh, J., 
Kaiser, S., Drake, R. E., ... & McHugo, G. J. (2015). 


 
 


• Asynchronous discussion-initial post 
due  


• Daily quiz 
 
 
 
 
 
 
 
 


• Asynchronous discussion- students 
reposed to peers  


• Daily quiz 
 


 
 
 
 
 
 
 
 
 
 
 



https://www.gouldfarm.org/we-harvest-hope-video/

https://www.gouldfarm.org/we-harvest-hope-video/





 
 
 
 
 
 
Lab: Cognition Assessment and Treatment Lab 
  
 
 
 
 
 
Learning Objectives: 


• B.4.5., B.4.9. 


Cognitive enhancement treatment for people with 
mental illness who do not respond to supported 
employment: a randomized controlled trial. 
American Journal of Psychiatry, 172(9), 852-861 


 


Textbooks: 


• X Allen, C. K., Austin, S. L., David, S. K., MHE, O., 
McCraith, D. B., & Riska-Williams, L. (2007). Manual 
for the Allen cognitive level screen-5 (ACLS-5) and 
Large Allen cognitive level screen-5 (LACLS-5). J. 
Occup. Therapy, 56, 609-639. 


 
 


 
 
 
 
 


 
• Case-Based Learning: Lived 


Experience  
• OCD Case Ch. 20 p, 289 
• Administer ACLS with a peer, 


interpret results  
 
 


Module 3:  
Lecture 1: Assessment and Treatment of 
Cognitive Beliefs  
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: Assessment and Treatment of 
Cognitive Beliefs 
 
                   
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• OT in Mental Health Ch. 21 


 
E-articles (posted in Canvas): 


• Lysaker, P. H., Davis, L. W., Bryson, G. J., & Bell, 
M. D. (2009). Effects of cognitive behavioral therapy 
on work outcomes in vocational rehabilitation for 
participants with schizophrenia spectrum disorders. 
Schizophrenia research, 107(2-3), 186-191. 


 


 


 


Textbooks: 


• Butler, A. C., Chapman, J. E., Forman, E. M., & 
Beck, A. T. (2006). The empirical status of cognitive-
behavioral therapy: a review of meta-analyses. 
Clinical psychology review, 26(1), 17-31. 


• Kazantzis, N., Whittington, C., & Dattilio, F. (2010). 
Meta‐analysis of homework effects in cognitive and 
behavioral therapy: a replication and extension. 
Clinical Psychology: Science and Practice, 17(2), 
144-156. 


• McManus, F., Van Doorn, K., & Yiend, J. (2012). 
Examining the effects of thought records and 
behavioral experiments in instigating belief change. 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 







 
Lab: Cognitive Beliefs Psychiatric Conditions  
  
 
 
MODULE LEARNING OBJECTIVES 


• B.3.5., B.4.3., B.4.5. 


Journal of Behavior Therapy and Experimental 
Psychiatry, 43(1), 540-547. 


 


 


 


 
 


• Case-Based Learning: Lived 
Experience: Ch. 21 p. 316 


• Case application p. 319 
 


 
 


 


Module 4:  
Lecture 1: Coping and Resilience 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: Emotion 
 
 
 
 
 
 
 
 
 
 
Lab: Lived Experiences: Coping and Emotions  
 
 
 
 
 
 
 


 
Textbooks: 
• OT in Mental Health Ch. 23 


E-articles (posted in Canvas): 
• McManus, F., Van Doorn, K., & Yiend, J. (2012). 


Examining the effects of thought records and 
behavioral experiments in instigating belief change. 
Journal of Behavior Therapy and Experimental 
Psychiatry, 43(1), 540-547. 


• Prati, G., & Pietrantoni, L. (2009). Optimism, social 
support, and coping strategies as factors 
contributing to posttraumatic growth: A meta-
analysis. Journal of loss and trauma, 14(5), 364-
388. 


• Warren, S. (2005). Photography and voice in critical 
qualitative management research. Accounting, 
Auditing & Accountability Journal, 18(6), 861-882. 


 


Textbooks: 


• OT in Mental Health Ch. 25 


E-articles (posted in Canvas): 


• Grecucci, A., Pappaianni, E., Siugzdaite, R., 
Theuninck, A., & Job, R. (2015). Mindful emotion 
regulation: exploring the neurocognitive 
mechanisms behind mindfulness. BioMed research 
international, 2015. 


• Explore research related to emotion: 
https://centerhealthyminds.org/ 


 


 


 


 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
• Case-Based Learning: Lived 


Experience: Ch. 23 p. 358 
• Personal Assessment of Coping- with 


self-reflection 
• Coping and Mental Illness Case 


Scenarios p. 361 



https://centerhealthyminds.org/





 
MODULE LEARNING OBJECTIVES  


• B.3.5., B.4.3., B.4.5. 


 • Case-Based Learning: Lived 
Experience: Ch. 25 p. 389 and 
application questions on page 399 


 
 


 
 


 
Module 5:  
Lecture 1: Motivation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: Communication and Socialization  
 
 
 
 
 
 
 
 
Lab: Applying Motivational Theories  
 
 
 
 
MODULE LEARNING OBJECTIVES  


 
Textbooks: 


• OT in Mental Health Ch. 25 
 


E-articles (posted in Canvas):  
• Han, A., Radel, J., McDowd, J. M., & Sabata, D. 


(2016). Perspectives of people with dementia about 
meaningful activities: a synthesis. American Journal 
of Alzheimer's Disease & Other Dementias®, 31(2), 
115-123. 


• Peloquin, S. M., & Ciro, C. A. (2013). Self-
development groups among women in recovery: 
Client perceptions of satisfaction and engagement. 
American Journal of Occupational Therapy, 67(1), 
82-90. 


• Chen, Y. W., Bundy, A. C., Cordier, R., Chien, Y. L., 
& Einfeld, S. L. (2015). Motivation for everyday 
social participation in cognitively able individuals 
with autism spectrum disorder. Neuropsychiatric 
disease and treatment, 11, 2699. 


 


Textbooks: 


• OT in Mental Health Ch. 26 
• OT in Mental Health Ch. 54 


E-articles (posted in Canvas): 


• Repper, J., & Carter, T. (2011). A review of the 
literature on peer support in mental health services. 
Journal of mental health, 20(4), 392-411. 


 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 
 
• Case-Based Learning: Lived 


Experience: Ch. 24 p. 366, 
application questions p. 381 


• Applying Motivational Theories –
reflection questions  


• Case-Based Learning: Lived 
Experience: Ch. 54 p. 883, -self 
reflection 







• B.3.5., B.4.3., B.4.5. 


Module 6:  
Lecture 1: Group Dynamics- Frames of Reference 
and Acquiring group skills  
 
Guest: Martin Saunders  
 
 
 
 
 
 
Lecture 2: Planning and Facilitating Mental Health 
Groups  
 
 
 
 
 
 
Lab: Group Protocol 
 
 
 
MODULE LEARNING OBJECTIVES HERE 


• B.4.10, B.4.2., B.4.9.,  


 
Textbooks: 


• Cole Ch. 1 
• Cole Ch. 2 
• Skim Cole Chapters 5-10 (Frames of reference 


review from OT 710) 
 


 


 


Textbooks: 


• Cole Appendix A-C and E 


 


 


 


Textbooks: 


• Cole Ch. 11 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 


 
 
 
 


 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 


 
• Students will meet in the Mental 


Health groups and develop a group 
protocol in preparation for their site 
specific treatment group 


 
 
 


Module 7:  
Lecture 1: Families and Family-Focused Practice  
Guest Lecture: Todd and Tonya Schmitt  
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: Stigma: Implications for Health and 
Recovery 
 


 
Textbooks: 


• OT in Mental Health Ch. 32 
E-articles (posted in Canvas): 


• Dam, K., & Hall, E. O. (2016). Navigating in an 
unpredictable daily life: a metasynthesis on 
children's experiences living with a parent with 
severe mental illness. Scandinavian journal of 
caring sciences, 30(3), 442-457. 


• Ewertzon, M., Cronqvist, A., Lützén, K., & 
Andershed, B. (2012). A lonely life journey bordered 
with struggle: being a sibling of an individual with 
psychosis. Issues in mental health nursing, 33(3), 
157-164. 


 


Textbooks: 


• OT in Mental Health Ch. 31 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
• Students will reflect on the Schmitt's 


Story using the PEO model  
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 







 
 
 
 
 
 
 
 
 
 
 
Lab: Stigma Self-Reflection  
 
 
 
 
 
 
MODULE LEARNING OBJECTIVES  


• B.4.1.9, B.4.10., B.4.9. 


E-articles (posted in Canvas): 


• Tsang, H. W., Ching, S. C., Tang, K. H., Lam, H. T., 
Law, P. Y., & Wan, C. N. (2016). Therapeutic 
intervention for internalized stigma of severe mental 
illness: A systematic review and meta-analysis. 
Schizophrenia Research, 173(1-2), 45-53 


• Yanos, P. T., Roe, D., West, M. L., Smith, S. M., & 
Lysaker, P. H. (2012). Group-based treatment for 
internalized stigma among persons with severe 
mental illness: Findings from a randomized 
controlled trial. Psychological Services, 9(3), 248. 


 


 


: 


 


 
 
 
 
 
 
 
 
 
 
 
• Students will engage in the following: 
• What labels do you use? (questions 


on page 489) 
• Student will take stigma quiz and 


reflect with peers on the results 
https://www.nami.org/stigmafree 


• Students will investigate and/or 
create ways to erase stigma within 
the community  


 
 
 
 


Module 8:  
Lecture 1: Sociocultural Perspectives in Mental 
Health  
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: The Mental Health Public Policy 
Environnement  
 
 
 
 


 
Textbooks: 


• OT in Mental Health Ch. 33 
E-articles (posted in Canvas): 


• Henderson, C., Evans-Lacko, S., & Thornicroft, G. 
(2013). Mental illness stigma, help seeking, and 
public health programs. American journal of public 
health, 103(5), 777-780. 


• Wei, Y., McGrath, P. J., Hayden, J., & Kutcher, S. 
(2015). Mental health literacy measures evaluating 
knowledge, attitudes and help-seeking: a scoping 
review. BMC psychiatry, 15(1), 291. 


 


 


Textbooks: 


• OT in Mental Health Ch. 30 


E-articles (posted in Canvas): 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 



https://www.nami.org/stigmafree





 
 
 
 
Lab: Advocation and Policy  
 
 
 
 
 
 
 
MODULE LEARNING OBJECTIVES 


• B.4.1.9 


• Students will explore AOTA recourses on 
mental health and policy 
https://www.aota.org/Advocacy-Policy/State-
Policy/Issue-Campaign-Mental-Behavioral-
Health.aspx 


 


 


 
 
 
 


• Students will investigate what 
states have listed OT as qualified 
mental health providers 
https://www.aota.org/~/media/C
orporate/Files/Advocacy/Feder
al/Occupational-Therapy-
QMHPs-chart.pdf 


• Students will “talking points” on this 
topic and creat a “talking points” 
policy brief in preparation to speak 
with local representatives to advocate 
for a bill and OTs role in mental 
health (see pg. 472-473 for list of 
resources) 


 
Module 9:  
Lecture 1: Neighborhood and Community  
 
Guest: NAMI Representative  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: The House Environnement: Permanent 
Supportive Housing  
 
 
 
 
 
 
 


 
Textbooks: 
• OT in Mental Health Ch. 34 


E-articles (posted in Canvas): 
• Edberg, M. C., Cleary, S. D., Andrade, E. L., Evans, 


W. D., Simmons, L. K., & Cubilla-Batista, I. (2017). 
Applying ecological positive youth development 
theory to address co-occurring health disparities 
among immigrant Latino youth. Health promotion 
practice, 18(4), 488-496. 


• Review NAMI Community Resource Guide: 
https://static1.squarespace.com/static/56bbd
c34a3360c65dfec8b6c/t/57ee990a414fb53a
0026c2b1/1475254538813/2016+DaneCount
yResourceGuide.pdf 


•  
 


Textbooks: 


• OT in Mental Health Ch. 35 


E-articles (posted in Canvas): 


• Burt, M. R. (2015). Serving people with complex 
health needs: Emerging models, with a focus on 
people experiencing homelessness or living in 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 



https://www.aota.org/Advocacy-Policy/State-Policy/Issue-Campaign-Mental-Behavioral-Health.aspx

https://www.aota.org/Advocacy-Policy/State-Policy/Issue-Campaign-Mental-Behavioral-Health.aspx

https://www.aota.org/Advocacy-Policy/State-Policy/Issue-Campaign-Mental-Behavioral-Health.aspx

https://www.aota.org/%7E/media/Corporate/Files/Advocacy/Federal/Occupational-Therapy-QMHPs-chart.pdf

https://www.aota.org/%7E/media/Corporate/Files/Advocacy/Federal/Occupational-Therapy-QMHPs-chart.pdf

https://www.aota.org/%7E/media/Corporate/Files/Advocacy/Federal/Occupational-Therapy-QMHPs-chart.pdf

https://www.aota.org/%7E/media/Corporate/Files/Advocacy/Federal/Occupational-Therapy-QMHPs-chart.pdf

https://static1.squarespace.com/static/56bbdc34a3360c65dfec8b6c/t/57ee990a414fb53a0026c2b1/1475254538813/2016+DaneCountyResourceGuide.pdf

https://static1.squarespace.com/static/56bbdc34a3360c65dfec8b6c/t/57ee990a414fb53a0026c2b1/1475254538813/2016+DaneCountyResourceGuide.pdf

https://static1.squarespace.com/static/56bbdc34a3360c65dfec8b6c/t/57ee990a414fb53a0026c2b1/1475254538813/2016+DaneCountyResourceGuide.pdf

https://static1.squarespace.com/static/56bbdc34a3360c65dfec8b6c/t/57ee990a414fb53a0026c2b1/1475254538813/2016+DaneCountyResourceGuide.pdf





 
 
 
 
 
 
 
 
Lab: Home, Community, and Neighborhood 
Analysis 
 
 
 
 
 
 
 
 
 
 
 
MODULE LEARNING OBJECTIVES  


• B.3.5., B.4.3., B.4.5. 


permanent supportive housing. American Journal of 
Psychiatric Rehabilitation, 18(1), 42-64. 


• Patterson, M., Moniruzzaman, A., Palepu, A., 
Zabkiewicz, D., Frankish, C. J., Krausz, M., & 
Somers, J. M. (2013). Housing First improves 
subjective quality of life among homeless adults with 
mental illness: 12-month findings from a randomized 
controlled trial in Vancouver, British Columbia. 
Social psychiatry and psychiatric epidemiology, 
48(8), 1245-1259. 


 


 


 
 
 
 
 


 
 
• Students will compare and contrast 


their neighborhoods with one another 
in respect to the opportunities and 
barriers they pose for occupation  


• Students will choose an activity they 
regularly engage in within their 
neighborhood and think about how a 
person with mental illness might be 
included or excluded from 
participating.  Students will consider 
how the occupation or environment 
might be changed to make it more 
inclusive  


Module 10:  
Lecture 1: Early Psychosis Programs for 
Adolescence and Young Adults  
 
 
Guest: OT from Meriter/St. Mary’s Inpatient Mental 
Health  
 
 
 
 
 
 
 
 
 
Lecture 2: Mental Health in State Hospitals  
 
Guest OT from Mendota  
 
 
 


 
Textbooks: 


• OT in Mental Health Ch. 37 
E-articles (posted in Canvas): 


• Meriter Promotion Video: 
https://vimeo.com/355591200 


• https://www.aota.org/~/media/Corporate/File
s/Secure/Publications/SIS-Quarterly-
Newsletters/MH/MHSIS-Dec-2014.pdf 


•  
 


 


Textbooks: 


• OT in Mental Health Ch. 40 


E-articles (posted in Canvas): 


• Champagne, T. (2005). Expanding the role of 
sensory approaches in acute psychiatric settings. 
Mental Health Special Interest Section Quarterly, 
28(1), 1-4. 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 


 
 
 
 
 



https://vimeo.com/355591200

https://www.aota.org/%7E/media/Corporate/Files/Secure/Publications/SIS-Quarterly-Newsletters/MH/MHSIS-Dec-2014.pdf

https://www.aota.org/%7E/media/Corporate/Files/Secure/Publications/SIS-Quarterly-Newsletters/MH/MHSIS-Dec-2014.pdf

https://www.aota.org/%7E/media/Corporate/Files/Secure/Publications/SIS-Quarterly-Newsletters/MH/MHSIS-Dec-2014.pdf





 
 
 
 
 
 
 
Lab: Lived Experience: Psychosis and 
Schizophrenia  
 
 
 
 
 
 
MODULE LEARNING OBJECTIVES 


• B.3.5., B.4.3., B.4.5. 


• McLoughlin, K. A., Webb, T., Myers, M., Skinner, K., 
& Adams, C. H. (2010). Developing a psychosocial 
rehabilitation treatment mall: An implementation 
model for mental health nurses. Archives of 
Psychiatric Nursing, 24(5), 330-338. 


 


 
 
 
 
 
 
• Case-Based Learning: Lived 


Experience: Ch. 37 p. 591, 
application questions p.598 


• Schizophrenia simulation experience 
and self-reflection 


 
 


Module 11:  
Lecture 1: Mental Health in the Criminal Justice 
System 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: Homeless and Women’s Shelters 
 
 
 
 
 
 
 
 


 
Textbooks: 


• OT in Mental Health Ch. 39 
E-articles (posted in Canvas): 


• Muñoz, J. P., Moreton, E. M., & Sitterly, A. M. 
(2016). The scope of practice of occupational 
therapy in US criminal justice settings. Occupational 
therapy international, 23(3), 241-254. 


• Muñoz, J., McTish, J. T., Ruggeri, J. M., Phillips, G., 
& Catalano, A. (2017). Occupational therapy’s role 
in the criminal justice system: A scoping review. 
American Journal of Occupational Therapy, 
71(4_Supplement_1), 7111520314p1-
7111520314p1. 


• Ferrazzi, P. (2019). Occupational Therapy and 
Criminal Court Mental Health Initiatives: An 
Important Emerging Practice Setting. Occupational 
Therapy in Mental Health, 1-24. 


 
Textbooks: 


• OT in Mental Health Ch. 42 
E-articles (posted in Canvas): 


• Helfrich, C. A., Chan, D. V., & Sabol, P. (2011). 
Cognitive predictors of life skill intervention 
outcomes for adults with mental illness at risk for 
homelessness. American Journal of Occupational 
Therapy, 65(3), 277-286. 


•  
 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 







 
 
Lab: Occupation-Focused Jail Diversion Program 
Development  
 
 
 
 
 
MODULE LEARNING OBJECTIVES 


• B.3.5., B.4.3., B.4.5. 


 
 


 
 
• Students will collectively create an 


outline that includes content the team 
believes could be part of a successful 
occupation-focused diversion 
program 


• Life Skill Acquistion Exercise- p. 686 


Module 12:  
Lecture 1: OT: Serving Service Members and 
Veterans  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: Integrated Behavioral Health and 
Primary Care- Role of OT 
 
 
 
 
 
 
 
 
 
 
 
Lab: Occupation Based-Interventions  
 


 
Textbooks: 


• OT in Mental Health Ch. 44 
E-articles (posted in Canvas): 


• LePage, J. P., & Garcia-Rea, E. A. (2012). Lifestyle 
coaching's effect on 6-month follow-up in recently 
homeless substance dependent veterans: A 
randomized study. Psychiatric Rehabilitation 
Journal, 35(5), 396. 


• Wain, R. M., Wilbourne, P. L., Harris, K. W., 
Pierson, H., Teleki, J., Burling, T. A., & Lovett, S. 
(2011). Motivational interview improves treatment 
entry in homeless veterans. Drug and Alcohol 
Dependence, 115(1-2), 113-119. 


 
 
 
Textbooks: 


• OT in Mental Health Ch. 45 
E-articles (posted in Canvas): 


• Wallace, A. E., Weeks, W. B., Wang, S., Lee, A. F., 
& Kazis, L. E. (2006). Rural and urban disparities in 
health-related quality of life among veterans with 
psychiatric disorders. Psychiatric Services, 57(6), 
851-856. 


• Hatzenbuehler, M. L. (2010). Social factors as 
determinants of mental health disparities in LGB 
populations: Implications for public policy. Social 
Issues and Policy Review, 4(1), 31-62. 


 
 
 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 
 
 
• Case-Based Learning: Lived 


Experience: Ch. 45 p. 717, 
application questions p.719 







 
 
 
 
MODULE LEARNING OBJECTIVES 


• B.3.5., B.4.3., B.4.5., B. 4.10., B.4.19. 


• Case-Based Learning: Lived 
Experience: Ch. 45 p. 733, 
application questions p.736 


Module 13: 
Lecture 1: Supporting Individuals Through Crisis 
to Community Living 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: Applying Entrepreneural Skills in 
Mental Health Practice  
 
 
 
 
 
 
 
 
Lab: Occupation-Based Health and Wellness 
Presentations 
 
 
 
 
 
 
MODULE LEARNING OBJECTIVES 


• B.4.19, B.4.3, B.4.10., B.3.5., B.4.5. 


 
Textbooks: 


• OT in Mental Health Ch. 41 
E-articles (posted in Canvas): 


• Odes, H., Katz, N., Noter, E., Shamir, Y., Weizman, 
A., & Valevski, A. (2011). Level of function at 
discharge as a predictor of readmission among 
inpatients with schizophrenia. American Journal of 
Occupational Therapy, 65(3), 314-319. 


• Arbesman, M., & Logsdon, D. W. (2011). 
Occupational therapy interventions for employment 
and education for adults with serious mental illness: 
A systematic review. American Journal of 
Occupational Therapy, 65(3), 238-246. 


 
 
Textbooks: 


• OT in Mental Health Ch. 46 
E-articles (posted in Canvas): 


• Scaffa, M., Pizzi, M., & Holmes, W. (2014). 
Entrepreneurship and innovation in occupational 
therapy. Scaffa, ME, Pizzi ME and Reitz, SM 
Occupational Therapy Community-Based Practice 
Settings. Philadelphia: Davis Company, 144-129. 


 
 
 
 
 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 
 
• Site Visit: Students will deliver their 


health and wellness presentations 
within their assigned locations  







Module 14: 
Lecture 1: Lived Experience:  
 
Guest Lecture- Person living with bipolar disorder 
 
 
 
 
 
 
 
 
 
Lecture 2: Ethical Concerns with Mental Health 
 
 
 
 
 
 
 
 
 
Lab: Mental Health Ethical Decision Making  
 
 
 
 
 
MODULE LEARNING OBJECTIVES  


• B.7.1., B.3.5., B.4.5., B.4.3 


 
Textbooks: 


• OT in Mental Health Ch. 12 (section on Bi-polar) 
E-articles (posted in Canvas): 


• Berk, M., Berk, L., Dodd, S., Cotton, S., Macneil, C., 
Daglas, R., ... & Malhi, G. S. (2014). Stage 
managing bipolar disorder. Bipolar disorders, 16(5), 
471-477. 


• Suto, M., Murray, G., Hale, S., Amari, E., & 
Michalak, E. E. (2010). What works for people with 
bipolar disorder? Tips from the experts. Journal of 
Affective Disorders, 124(1-2), 76-84. 


 
 
Textbooks: 
•  


E-articles (posted in Canvas): 
• American Occupational Therapy Association 


Code of Ethics 2015 
• Hamer, H. P., O’Brien, A. J., & Lampshire, D. 


(2013). Legal and ethical aspects in mental health 
care. Mental Health: A Person-centred Approach, 
117. 


 
 
 
 
 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 
• Students will use ethical dilemma 


models to help guide ethical thinking 
within Mental Health.   


• Students will reflect on guest lecture 
using the PEO model.  Students will 
also personally reflect on what they 
learned and will use moving forward 
in their practice.  


Module 15:  
Lecture 1: Psychosocial and Mental health 
Approaches for all Clients OTs work with 
 
 
 
 
 
 
 
 


 
Textbooks: 
• OT in Mental Health Ch. 19 


E-articles (posted in Canvas): 
• Stancin, T., Taylor, H. G., Thompson, G. H., Wade, 


S., Drotar, D., & Yeates, K. O. (1998). Acute 
psychosocial impact of pediatric orthopedic trauma 
with and without accompanying brain injuries. 
Journal of Trauma and Acute Care Surgery, 45(6), 
1031-1038. 


 
• Asynchronous discussion-initial post 


due  
• Daily quiz 
 
 
 
 
 
 
 







 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2: Psychosocial and Mental health 
Approaches for all Clients OTs work with 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab: Exploring Secondary Trauma  
 
 
 
 
 
MODULE LEARNING OBJECTIVES  


• B.3.5., B.4.4.,  


• Ogle, C. M., Rubin, D. C., & Siegler, I. C. (2013). 
The impact of the developmental timing of trauma 
exposure on PTSD symptoms and psychosocial 
functioning among older adults. Developmental 
psychology, 49(11), 2191. 


• Schrag, A., Hovris, A., Morley, D., Quinn, N., & 
Jahanshahi, M. (2003). Young‐versus older‐ onset 
Parkinson's disease: impact of disease and 
psychosocial consequences. Movement disorders: 
official journal of the Movement Disorder Society, 
18(11), 1250-1256. 


 
 
 
 
E-articles (posted in Canvas): 


• Tate, R. L., & Broe, G. A. (1999). Psychosocial 
adjustment after traumatic brain injury: What are the 
important variables?. Psychological Medicine, 29(3), 
713-725. 


• Mohr, D. C., Dick, L. P., Russo, D., Pinn, J., 
Boudewyn, A. C., Likosky, W., & Goodkin, D. E. 
(1999). The psychosocial impact of multiple 
sclerosis: exploring the patient's perspective. Health 
Psychology, 18(4), 376. 


• Schrag, A., Hovris, A., Morley, D., Quinn, N., & 
Jahanshahi, M. (2003). Young‐versus older‐ onse t 
Parkinson's disease: impact of disease and 
psychosocial consequences. Movement disorders: 
official journal of the Movement Disorder Society, 
18(11), 1250-1256. 


 
 
 
 
 
 
E-articles (posted in Canvas): 


• Shoji, K., Bock, J., Cieslak, R., Zukowska, K., 
Luszczynska, A., & Benight, C. C. (2014). 
Cultivating secondary traumatic growth among 
healthcare workers: The role of social support and 
self‐efficacy. Journal of Clinical Psychology, 70(9), 
831-846. 


 


 
 
 
 
 
 
 
 
 


 
 
 
 
• Asynchronous discussion- students 


reposed to peers  
• Daily quiz 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


• Students will revisit their Wellness 
Recovery Plans and will reflect 
and revise their plan to include 
strategies for addressing 
Secondary Trauma that can occur 
with health care providers 







Module 16:  
Final Exam 
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Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
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Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
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Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
725


Is this course crosslisted?
No
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Enabling Occupations 4: Pediatrics


Transcript Title
Enable Occ 4: Peds
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Foundations of pediatric occupational therapy practice including theory and core concepts; models of practice and service delivery;
the assessment and treatment process; and alterations in performance components, skills, and participation for children and
adolescents with various conditions will be discuss
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Lecture and Laboratory sections are scheduled


Credits
5


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
5


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 725 Enabling Occupations 4: Pediatrics does not duplicate current content in the Department of Kinesiology. Any potential
content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders) has
been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and the respective
courses making up that program. Each health science program is subject to outside accreditation requirements thus necessitating an
independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Analyze and evaluate the effects of disease processes including heritable diseases, genetic


conditions, mental illness, disability, trauma, and injury on occupational performance.
Graduate


2 Evaluate client(s)’ occupational performance, including occupational profile, by analyzing and
selecting standardized and non-standardized screenings and assessment tools to determine
the need for occupational therapy intervention(s). Assessment methods must take into
consideration cultural and contextual factors of the client. Interpret evaluation findings of
occupational performance and participation deficits to develop occupation-based intervention
plans and strategies. Intervention plans and strategies must be client centered, culturally
relevant, reflective of current occupational therapy practice, and based on available evidence


Graduate
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3 Select and apply assessment tools, considering client needs, and cultural and contextual
factors. Administer selected standardized and non-standardized assessments using appropriate
procedures and protocols. Interpret the results based on psychometric properties of tests
considering factors that might bias assessment results (e.g., culture and disability status
related to the person and context)


Graduate


4 Evaluate and provide interventions for dysphagia and disorders of feeding and eating to enable
performance, and train others in precautions and techniques while considering client and
contextual factors


Graduate


5 Demonstrate, evaluate, and plan care coordination, case management, and transition services in
traditional and emerging practice environments.


Graduate


6 Demonstrate activity analysis in areas of occupation, performance skills, performance patterns,
context(s) and environments, and client factors to formulate the intervention plan.


Graduate


7 Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-based
interventions to address client factors, performance patterns, and performance skills


Graduate


8 Utilize clinical reasoning to facilitate occupation-based interventions that address client
factors. This must include interventions focused on promotion, compensation, adaptation, and
prevention


Graduate


9 Recommend and provide direct interventions and procedures to persons, groups, and
populations to enhance safety, health and wellness, and performance in occupations. This must
include the ability to select and deliver occupations and activities, preparatory
methods and tasks (including therapeutic exercise), education and training, and advocacy


Graduate


10 Assess the need for and demonstrate the ability to design, fabricate, apply, fit, and train in
assistive technologies and devices (e.g., electronic aids to daily living, seating and positioning
systems) used to enhance occupational performance and foster participation and well-being


Graduate


11 Demonstrate, evaluate, and plan the consultative process with persons, groups, programs,
organizations, or communities in collaboration with inter- and intra-professional colleagues


Graduate


12 Evaluate and discuss mechanisms for referring clients to specialists both internal and external
to the profession, including community agencies


Graduate


13 Design and implement intervention strategies to remediate and/or compensate for functional
cognitive deficits, visual deficits, and psychosocial and behavioral health deficits that affect
occupational performance


Graduate


14 . Assess, grade, and modify the way persons, groups, and populations perform occupations and
activities by adapting processes, modifying environments, and applying ergonomic principles to
reflect the changing needs of the client, sociocultural context, and technological advances


Graduate


15 Develop a plan for discharge from occupational therapy services in collaboration with the client
and members of the interprofessional team by reviewing the needs of the client, caregiver,
family, and significant others; available resources; and discharge environment.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 725 Enabling Occupations 4.pdf


Key: 13241







 
 


OCC THER 725  
Enabling Occupations 4: Pediatrics 
Fall 2 
 
5 Credits 
Course is 5 credits and requires 225 hours of active learning. In this course students will engage 
in reading, lectures, learning activities, quizzes, written assignments, and asynchronous and 
synchronous class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Blended: One 50 Min Online Lecture, Two 75 min Face-to-Face Lectures 
and One 2 Hour Lab each week 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
 Foundations of pediatric occupational therapy practice including theory and core concepts; 
models of practice and service delivery; the assessment and treatment process; and alterations 
in performance components, skills, and participation for children and adolescents with various 
conditions will be discussed. 







 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Analyze and evaluate the effects of disease processes including heritable diseases, 
genetic conditions, mental illness, disability, trauma, and injury on occupational 
performance. (B.3.5) 


 
2. Evaluate client(s)’ occupational performance, including occupational profile, by 


analyzing and selecting standardized and non-standardized screenings and 
assessment tools to determine the need for occupational therapy intervention(s). 
Assessment methods must take into consideration cultural and contextual factors 
of the client. Interpret evaluation findings of occupational performance and 
participation deficits to develop occupation-based intervention plans and 
strategies. Intervention plans and strategies must be client centered, culturally 
relevant, reflective of current occupational therapy practice, and based on available 
evidence. (B.4.4) 


 
3. Select and apply assessment tools, considering client needs, and cultural and 


contextual factors. Administer selected standardized and non-standardized 
assessments using appropriate procedures and protocols. Interpret the results 
based on psychometric properties of tests considering factors that might bias 
assessment results (e.g., culture and disability status related to the person and 
context). (B.4.5) 


 
4. Evaluate and provide interventions for dysphagia and disorders of feeding and 


eating to enable performance, and train others in precautions and techniques while 
considering client and contextual factors. (B.4.16) 


 
5. Demonstrate, evaluate, and plan care coordination, case management, and 


transition services in traditional and emerging practice environments. (B.4.20) 
 
6. Demonstrate activity analysis in areas of occupation, performance skills, performance 


patterns, context(s) and environments, and client factors to formulate the intervention plan. 
(B.3.6) 


 
7. Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-


based interventions to address client factors, performance patterns, and performance 
skills. (B.4.2) 


 
8. Utilize clinical reasoning to facilitate occupation-based interventions that address client 


factors. This must include interventions focused on promotion, compensation, adaptation, 
and prevention. (B.4.3) 


 
9. Recommend and provide direct interventions and procedures to persons, groups, and 


populations to enhance safety, health and wellness, and performance in occupations. This 
must include the ability to select and deliver occupations and activities, preparatory 







methods and tasks (including therapeutic exercise), education and training, and advocacy. 
(B.4.10) 


 
10. Assess the need for and demonstrate the ability to design, fabricate, apply, fit, and train in 


assistive technologies and devices (e.g., electronic aids to daily living, seating and 
positioning systems) used to enhance occupational performance and foster participation 
and well-being. (B.4.11) 


 
11. Demonstrate, evaluate, and plan the consultative process with persons, groups, programs, 


organizations, or communities in collaboration with inter- and intra-professional 
colleagues. (B.4.19) 


 
12. Evaluate and discuss mechanisms for referring clients to specialists both internal and 


external to the profession, including community agencies. (B.4.26) 
 
13. Design and implement intervention strategies to remediate and/or compensate for 


functional cognitive deficits, visual deficits, and psychosocial and behavioral health deficits 
that affect occupational performance. (B.4.9) 


 
14. Assess, grade, and modify the way persons, groups, and populations perform occupations 


and activities by adapting processes, modifying environments, and applying ergonomic 
principles to reflect the changing needs of the client, sociocultural context, and 
technological advances. (B.4.18) 


 
15. Develop a plan for discharge from occupational therapy services in collaboration with the 


client and members of the interprofessional team by reviewing the needs of the client, 
caregiver, family, and significant others; available resources; and discharge environment.  
(B.4.28) 


 
 
 


 
 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Quizzes Weekly 10% 


Lab Activity/Assignments Weekly 10% 
AOTA Resources Guide  Module 1 5% 


Occupational 
Profile/Developmental History 


Module 4 5% 


evelopmental Assessment Report 
and Treatment Plan 


Module 6 10% 


Handwriting Assessment Report 
and Treatment Plan 


Module 10 10% 


Midterm and Lab Practical  Module 8 20% 
Art Activity & Hand skills Report  Module 12 10% 


Final Exam  Module 16 25% 







Total  100% 
 


 
Assignments 
 
 
1.  Quizzes: Weekly quizzes are used to hold students accountable for engage in learning 


activities within the online module.  Quiz questions are designed to assess the students’ 
foundational knowledge of concepts being presented each week.  Guiding questions 
from assigned chapters will be utilized to design quizzes.   


 
2. Lab Reports/Assignments:  Each week students will be required to complete and 


submit a lab activity to ensure students remained engaged in lab activities for the day.  
Example of activities include; case studies, treatment plans  


 
3. AOTA Pediatric Resource Review: The purpose of this assignment is for students to 


familiarize themselves with the pediatric resources (I.e. practice guidelines, evidence-
based practice resources, fact sheets, and featured documents) through AOTA 
Learning outcomes: (B.4.4) 
 


4. Occupational Profile/Developmental History: Students will interview a parent or other 
primary caregiver of a child 3-7 years old to gather information about their birth history, 
any significant early medical history, and key developmental milestones.  This 
information will be used to write a developmental history in a professional format.  


 
5. Developmental Assessment Report and Treatment Plan: Students will administer, 


score and report the results of a clinical observations assessment on a young child using 
the Bailey Scales of Infant and Toddler Development and the Ages and Stages 
Questionnaire (ASQ). They will also develop a treatment plan to support the child 
moving to the next developmentally appropriate occupations. Due: One week after 
administration of evaluation. 


 
 


6. Visual Motor & Handwriting Assessment Report: Students will work in pairs to 
administer and score a standardized visual motor and handwriting assessment. Students 
will independently write a report on the results of a clinical assessment on an elementary 
student using The Print Tool and the Visual Motor Integration assessment (VMI). Due: 
One week after administration of the assessment. 


 
7. Art Activity and Hand skills Report: Students will work in pairs to facilitate an age 


appropriate art activity, with a preschool student, and administer and score a hand skills 
assessment. Students will individually write a report on the results of the Benbow 
Checklist and fine motor skills from the art activity. Due: One week after administration 
of the assessment. 


 
8. Midterm & Final Exam: Exams will cover material in lectures, labs and readings. Exams 


may include case studies, essay, short answer, multiple choice, fill in the blank or 
matching questions as well as weekly questions generated by students.  The midterm 
and final will be given on Canvas.  The lab practical will require students to create 3 
interventions based on case-study 







 
 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


7.  







 


GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Case-Smith, J., & O’Brien, J. C.  (Eds.).  (2014). Occupational therapy for children and 
adolescents (7th ed.). St. Louis: Mosby. 


Recommended Textbook 
• Bower, E. (Ed.) (2008). Finnie’s Handling the young child with cerebral palsy at home (4th ed.)  


Boston: Butterworth Heinemann. ISBN: 0750688106 
• Lane, S. J. & Bundy, A. C. (2011). Kids can be kids: A childhood occupations approach. FA Davis 


Company. ISBN: 0803612281 
• Mulligan, S.E. (2013). Occupational therapy evaluation for children: A Pocket guide (2nd ed.) 


Philadelphia: Lippincott, Williams & Wilkins (Required text for OT 625: Level I Fieldwork 
Infants & Children) 


• Parham, L. D. & Fazio, L.S. (2007). Play in occupational therapy for children (2nd ed.)  St. Louis: 
Mosby Elsevier.  ISBN: 032302954X 







 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 


• Provide any additional info (identify honors, field trips, other special attributes or 
activities) 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php





Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



https://diversity.wisc.edu/





COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
Lecture 1 (Online): Course Overview & 
Pediatric AOTA Resources 
 
 
 
 
 
Lecture 2 (In class): Overview of OT for 
Children and Evidence for Practice  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 3 (In-class): Foundations and Practice 
Models for OT with Children  
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• N/A 


E-articles (posted in Canvas): 
• Syllabus 
• Reading Approaches (How do read chapters, research 


articles, etc) 
 


 


Textbooks: 


• Case-Smith Chapter 1 


E-articles (posted in Canvas): 


• Kreider, C.M., Bendixen, R.M., Huang, Y.Y., & Lim Y. 
(2014). Review of occupational therapy intervention 
research in the practice area of children and youth 
2009-2013. American Journal of Occupational Therapy, 
68(2). E61-e73 


• How to Use AOTA’s Childhood Occupation Tip Sheets  
• https://www.aota.org/-


/media/Corporate/Files/Practice/Children/HowTo
UseAOTAsChildhoodOccupationsTipSheets.pdf 


 


Textbooks: 


• Case-Smith Chapter 2 


E-articles (posted in Canvas): 


• Lane, S.J. (2010) Occupation and participation: The 
heart of pediatric occupational therapy: Ch.1 in Lane, 
S. J., & Bundy, A.C. (Ed.) Kids can be kids (1st ed., 
pp. 3-9). Philadelphia, PA: F.A. Davis Company.  


• Burgman, I. (2010). Voices of children: Kids talk 
about being kids: Ch. 2 In Lane, S. J., & Bundy, A. C. 
(Ed.), Kids can be kids (1st ed., pp. 10-28). 
Philadelphia: F.A. Davis Company. 


 


 
• Quiz 
• Syllabus review; generate 3 questions 


• AOTA Pediatric Resource 
Review:https://www.aota.org/Pr
actice/Children-Youth.aspx  


 
 


 
 
 
 
 


 
 
 
 
 
 
 
 


 
 
• In-class discussion on client 


center/family centered approach, 
strengths-based approaches  


• Create resource of practical ways to 
practice within these frames 


 
 
 
 
 
 
 
 


 
 
 
• Case Studies- students analyze and 


select effective models of practice 



https://www.aota.org/-/media/Corporate/Files/Practice/Children/HowToUseAOTAsChildhoodOccupationsTipSheets.pdf

https://www.aota.org/-/media/Corporate/Files/Practice/Children/HowToUseAOTAsChildhoodOccupationsTipSheets.pdf

https://www.aota.org/-/media/Corporate/Files/Practice/Children/HowToUseAOTAsChildhoodOccupationsTipSheets.pdf

https://www.aota.org/Practice/Children-Youth.aspx

https://www.aota.org/Practice/Children-Youth.aspx





Lab (In-Class): Application of models of 
practice and frames of reference 
 
 
 
 
• MODULE LEARNING OBJECTIVES  
• B.3.5, B.4.2. 


Textbooks: 


• N/A 


E-articles (posted in Canvas): 


• N/A 


 


and frames of reference for each 
case study 


 


Module 2:  
Lecture 1 (Online):  
Overview of OT Process and Assessments in 
Pediatrics  
 
 
 
Lecture 2 (In-class): Assessments in Peds 
Profile, Standardized, Non-standardized 
 
 
 
 
 
Lecture 3 (In-class): Working with Families 
and Collaboration 
 
 
 
 
 
 
 
 
Lab (In-class): Developmental Standardized 
Assessment preparation  
 
 
 


• MODULE LEARNING OBJECTIVES 
• B.4.4 B.4.5 


 
Textbooks: 
• Case-Smith Ch. 6 


 
E-articles (posted in Canvas): 
•  


 


Textbooks: 


• Case-Smith Ch. 6 
E-articles (posted in Canvas): 
•  


 


Textbooks: 


• Case-Smith Chapter 5 
E-articles (posted in Canvas): 
• Lawlor, M. C. & Mattingly, C. (2009). Understanding 


family perspectives on illness and disability experiences: 
Ch. 4 In Creapeau, E. B., Cohn, E.S., & Boyt Schell, 
B.A. (Eds). In Willard & Spackman’s Occupational 
Therapy (11th ed., pp. 33-44). 


•  


Textbooks: 


• N/A 
E-articles (posted in Canvas): 
• Bailey Administration Guide 
• Peabody Administration Guide  
• ASQ Administration Guide  


 


 
• Quiz   
• Skilled Observation- Video clips of 


kids engaging in development 
appropriate occupations, Students will 
write objective observations  


 
 


• Students will read and analyze a full 
report of a completed developmental 
assessment  


 
 
• Assign Occupational 


Profile/Developmental History 
 
 
 
 
 
 
• Developmental Assessment Practice: 


Bailey, Peabody, and ASQ 
• Students will work in pairs to 


administer portions of each 
assessment 


 
 
 


Module 3:  
Lecture 1 (Online): Development of Childhood 
Occupations  


 
Textbooks: 
• Case-Smith Ch. 3 


E-articles (posted in Canvas): 


 
• Quiz 
• Developmental Grids: students add 


developmentally appropriate 







-Typical development of the following: cognitive, 
motor, stages of motor learning, social-emotional 
dev, occupations, etc. 
 
 
 
 
 
 
Lecture 2 (In-class): Typical Motor 
Development  
 
 
 
 
 
 
 
Lecture 3 (In-class): Atypical Motor 
Development and Treatment  
 
 
 
 
 
 
 
 
Lab (In-class): Baby Lab  
 
 
 
 


• MODULE LEARNING OBJECTIVES  
• B.3.5., B.4.4, B.4.5, B.4.19. 
•  


 
 
 
 
 
 


 


Textbooks: 


• N/A  
E-articles (posted in Canvas): 
• Gerber, G.R., Wilks, T., Erdie-Lalena, C. (2010). 


Developmental Milestones: Motor development. 
Pediatrics in Review, 31, 267-276 


 


 


Textbooks: 


 
E-articles (posted in Canvas): 


• Bly, L. (1983). The components of normal movement 
during the first year of life and abnormal motor 
development. Chicago: Neurp-Developmental 
Treatment Association 


 


Textbooks: 


•  
E-articles (posted in Canvas): 
• Bailey, Peabody, and ADQ Administration Guides 


 


occupations, motor milestones, social 
emotional stages, etc to an assigned 
age range.  Students will have access 
to the compiled document for future 
reference  


 
 
 
• Video analysis of typical motor 


development  
 
 
 
 
 
 


 
• Video analysis of atypical motor 


development  
 
 
 


 
 
 
 
 


• Students will assess children under 
the age of 6 within lab using a 
developmental assessment  


• Assignment: Developmental 
Assessment Report and Treatment 
Plan  


 
 
 


Module 4:  
Lecture 1 (Online): Application of Motor 
Control/Learning to Practice 
 
 
 
 
 


 
Textbooks: 
• Case-Smith Ch. 7 
• Guiffrida, C.G., & Rice, M.S. (2009). Motor skills and 


occupational performance: Assessments and 
interventions: Ch.55. In Creapeau, E.B., Cohn, E.S., & 
Boyt Schell, B.A. (Eds), In Willard and Spackman’s 


 
• Quiz 
• Interactive On-line Learning Activity- 


Mini Motor Learning Case Studies 
 


 
 
 







 
 
 
 
 
 
Lecture 2 (In-class): Assessment and 
Treatment of Motor Delays  
 
 
 
 
 
 
  
 
 
 
 
Lecture 3 (In-class): Hand Function and 
Evaluation & Intervention  
 
 
 
 
 
 
Lab (In-class): Preschool Visit- Eagles Wing 
Preschool 
 
 
 
 


•  LEARNING OBJECTIVES  
• B.3.5., B.4.4., B.4.5., B.3.6., B.4.2., B.4.3., 


B.4.9. 


Occupational Therapy (11 ed., pp. 681-714). Skim adult 
information 


•  
E-articles (posted in Canvas): 
•  


 


Textbooks: 


• Case-Smith Ch. 28 
 


E-articles (posted in Canvas): 
• Novak, I., Cusick, A., & Lowe, K. (2007). Brief Report-A 


pilot study on the impact of occupational therapy home 
programming for young children with cerebral palsy. 
American Journal of Occupational Therapy, 61, 463–
468 


• Imms, C. (2008). Children with cerebral palsy 
participate: A review of the literature, Disability & and 
Rehabilitation, 30(24), 1867-1884. 


 


Textbooks: 


• Case-Smith Ch. 8 
E-articles (posted in Canvas): 
•  


 


 


Textbooks: 


•  
E-articles (posted in Canvas): 
• Art Activity  


 


 
 


 
 
 
 
• Video Case Study- Cerebral Palsy 
• Movement Constraint Therapy case 


study  
 
 
 
 
 
 
 
 
 
 
 
• Hand skills video analysis  
 
 
 
 
 
 
• Students will administer a non-


standardized hand skills assessment 
through the use of an age appropriate 
art activity and hand skills checklist  


• Assign: Art Activity and Hand Skills 
Assessment Report 


 


Module 5:  
Lecture 1 (Online):  Foundations of Prewriting 
and Handwriting Skills  
 
 
 
 
 


 
Textbooks: 
•  


E-articles (posted in Canvas): 
• Schneck, Colleen, C. (2010). Visual Perception: Ch. 


12. In J. Case-Smith (Ed.), Occupational therapy for 
Children (6th ed., pp. 373-403). St. Louis: Elsevier 
Mosby. 


 
• Quiz 
• Videos of visual perceptual activities- 


students will analyze, evaluate, and 
grade each activity  


 
 
 







 
 
 
 
 
 
 
 
 
 
 
Lecture 2 (In-class): Assessment of 
Handwriting  
 
 
 
 
 
 
 
 
Lecture 3 (In-class): Treatment of Handwriting 
Dysfunction  
 
 
 
 
 
 
 
 
Lab (In-class): Elementary School Visit 
 
 
 
 
 
 
 


• LEARNING OBJECTIVES 
• B.4.4, B.4.5, B.4.9., B.4.18., B.4.2.,  


•  Chen, Y.C., Lin, C.K., Wei,T.S., Liu, C.H., Wuang, 
Y.P., The effectiveness of multimedia visual 
perceptual training groups for the preschool children 
with developmental delay. Research in 
Developmental Disabilities, 34, (12). 4447-4454. 
doi.org/10.1016/j.ridd.2013.09.023. 


 


 


Textbooks: 


• Case-Smith Ch. 18 
E-articles (posted in Canvas): 


• VMI Administration Guide 
• Print Took Administration Guide  


 


 


 


Textbooks: 


• Case-Smith Ch. 18 
 
E-articles (posted in Canvas): 


•  Engel, C., Lillie, K., Zurawski, S., & Travers, B. G. 
(2018). Curriculum-based handwriting programs: A 
systematic review with effect sizes. American Journal of 
Occupational Therapy, 72(3), 7203205010p1-
7203205010p8.  


 


Textbooks: 


•  
E-articles (posted in Canvas): 
• VMI Administration Manual  
• HW Assessment Administration Manual  


 


 
 
 
 
 
 
 
 
 


 
• Students will assess each other's 


handwriting skills using standardized 
assessments 


 
 
 
 
 
 
 
 
 
• HW intervention station- students will 


make their way through stations 
designed to challenge students to ID 
the type frame of reference used to 
design the intervention.  Students will  


 
 
 
 
 
 
 
• Students will assess handwriting and 


visual motor integration skills of 
elementary school students in 
Madison (Thoreau Elementary) 


• Assign: Assessment Report and 
Treatment Plan 


 


Module 6:   
Textbooks: 


 
• Quiz  







Lecture 1 (Online): Foundations of Sensory 
Integration  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2 (In-class): Sensory Integration 
Assessment 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 3 (In-class): Sensory Integration 
Intervention  
 
 
 
 
 
 
 
Lab (In-class): Sensory Integration Lab 
 
 


• Case-Smith Ch. 9 
E-articles (posted in Canvas): 


 
• Ayres, A. J. (1974). The art of therapy, Chapter 17. 


Sensory Integration and Learning Disorders, Los 
Angeles: Western Psychological Services 


• Schaaf, R. C., Dumont, R. L., Arbesman, M., & May-
Benson, T.A. (2018) Efficacy of occupational therapy 
using Ayres Sensory Integration: A systematic 
review. Amercian Journal of Occupational Therapy, 
72(1), 7201190010p1-7201190010p10. 


• AOTA SI Fact Sheet: 
https://www.aota.org/~/media/Corporate/Files/Pr
actice/Children/Resources/FAQs/SI%20Fact%2
0Sheet%202.pdf 


•  


 


Textbooks: 


•  
E-articles (posted in Canvas): 


• Bundy, A. C. (2002). Assessing sensory integrative 
dysfunction. In A.C. Bundy, S.J. Lane & E.A. Murray 
(Eds.).  Sensory integration theory and practice. (2nd 
ed., pp. 169-198). Philadelphia: F.A.  


• Davis Blanch, E. Sensory Integration Theory and 
Observations  


• Wilson, B. N., Pollack, N., Kaplan, B. J., & Law, M. 
(1994). Clinical Observations of Motor and Postural 
Skills, (pp. 1-5) 


 


 


 


 


 


Textbooks: 


E-articles (posted in Canvas): 
• Barton, E.E. Reichow, B., Schnitz, A., Smith, I.C., & 


Sherlock, D., (2015). A systematic review of sensory-


• Interactive Case Study- Autism 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Students administer sensory based 


assessments to each other 
• Students score and interpret results 
 
 
 
 
 
 
 
 
 
 
 
 


 
• Students engage in Blanch 


observation activities and review 
videos  


• Plan SI treatment interventions  
 
 
 
 
• Interact with and use SI equipment 


used by OTs  
• Case Study- SI Treatment Plan and 


Goals 



https://www.aota.org/%7E/media/Corporate/Files/Practice/Children/Resources/FAQs/SI%20Fact%20Sheet%202.pdf

https://www.aota.org/%7E/media/Corporate/Files/Practice/Children/Resources/FAQs/SI%20Fact%20Sheet%202.pdf

https://www.aota.org/%7E/media/Corporate/Files/Practice/Children/Resources/FAQs/SI%20Fact%20Sheet%202.pdf





 
 
 
 
 
 
 


• LEARNING OBJECTIVES  
• B.3.5., B.4.4., B.4.5., B.3.6., B.4.2., B.4.3., 


B.4.9. 
•  


based treatments for children with disabilities. Research 
and Developmental Disabilities, 37, 64-80 


 
 


Textbooks: 


•  
E-articles (posted in Canvas): 
• SI Safety Sheet-overstimulation signs and interventions  


 


 
 
 


Module 7:  
Lecture 1 (Online): Foundations of Sensory 
Processing  
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2 (In-class): Assessment of Sensory 
Processing Skills and Self-Regulation 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
•  


E-articles (posted in Canvas): 
• Martini, R., Cramm, H., Egan, M., & Sikora, L. 


(2016). Scoping review of self-regulation: What are 
occupational therapists talking about? American 
Journal of Occupational Therapy, 70(6), 
7006290010. 


• Miller, L.  J., Coll, J. R., & Schoen, S.  A. (2007). 
A randomized controlled pilot study of the 
effectiveness of occupational therapy for 
children with sensory modulation disorder.  
American Journal of Occupational Therapy, 61, 
228-238. 


 


Textbooks: 


•  
E-articles (posted in Canvas): 


• Sensory Profile Manual 
• Sensory Processing Measure  
• Anzalone, M. E., & Lane, S. L. (2012) Sensory 


processing disorders: Feels awful and doesn’t sound 
very good either. In Lane, S. J., & Bundy, A. C. (Ed.), 
Kids can be kids (1st ed., pp. 437-459). Philadelphia: 
F.A. Davis Company. 


 


 


 
• Quiz 
• Interactive Case Study- ASD 
• Students will gather Occupational 


Profile related to sensory processing 
needs 


 
 
 
 
 
 
 
 
 
 
• Students administer Sensory Profile 


to classmate 
• Review Completed Sensory 


Processing Assessment and 
Treatment plan  


 
 
 
 
 
 
 
 
 


 







Lecture 3 (In-class): Treatment of Sensory 
Processing Skills and Self-Regulation 
 
 
 
 
 
 
 
 
 
 
Lab (In-class): Sensory Processing and Self-
regulation  
 
 
 
 
 
 
 
 


•  LEARNING OBJECTIVES  
• B.3.5., B.4.4., B.4.5., B.3.6., B.4.2., B.4.3., 


B.4.9. 
•  


 


Textbooks: 


• Biel, L. & Peske, N. (2018). Raising a sensory smart 
child: The definitive handbook for helping your child 
with sensory processing issues. New York, NY: 
Penguin Books.   


o Chapters 6 and 7 


E-articles (posted in Canvas): 
• Reynolds, S., Glennon, T.J., Broan, K., Bendixen, R.M., 


Kuhaneck, H.M., Pfeiffer, B.,… &Bodison, S.C. (2017). 
Using a multifaceted approach to working with children 
who have differences in sensory processing and 
integration. American Journal of Occupational Therapy, 
71(2), 71023600010p1-71023600010p10. 


 
 


Textbooks: 


•  
E-articles (posted in Canvas): 
• Zones of Regulation- selected pages 
• How Does Your Engine Run- selected pages 


 


• Create Sensory Processing Resource 
Bank- treatment ideas and resources  


 
 
 
 
 
 
 
 
 
 
 
 
• Self-Regulation Case Study- Assess 


and create a treatment plan  
• Students Lead a self-regulation 


activity within class 
 
 
 


Module 8:  
Lecture 1 (Online): ADL and IADL  
Infant-Early Adulthood  
 
 
 
 
 
Lecture 2 (In-class): Assessment of ADLs and 
IADLs  
 
 
 
 
 
 


 
Textbooks: 
• Case-Smith Ch. 15 


E-articles (posted in Canvas): 
•  


 


 


Textbooks: 


• Case-Smith Ch. 16 
E-articles (posted in Canvas): 
 


 


 


 
• Quiz 
• Interactive Case Study- 


Developmental Delay/Downs 
Syndrome  


•  
 
 
 
 
• Students roll play and assess each 


other using common ADL and IADL 
assessments  


 
 
 







 
 Lecture 3 (In-class): Intervention Strategies 
and Approaches to teach ADL and IADL 
 
 
 
 
 
 
 
 
 
Lab (In-class): ADL and IADL- Video Modeling 
 
 
 
 
 


•  LEARNING OBJECTIVES 
• B.3.5., B.4.4., B.4.5., B.3.6., B.4.2., B.4.3., 


B.4.9., B.4.9. 


Textbooks: 


• Case-smith Ch. 10 


E-articles (posted in Canvas): 
• Wuang, Y. P., Ho, G. S., & Su, C. Y. (2013). 


Occupational therapy home program for children with 
intellectual disabilities: A randomized, controlled trial. 
Research in developmental disabilities, 34(1), 528-537. 


 


 


 


Textbooks: 


•  
E-articles (posted in Canvas): 
•  


 


 
 
 


 
• Students review ADL/IADL report 


(Downs Syndrome) and write goals 
and develop a treatment plan  


 
 
 
 
 
 
 


• Create Life Skills Intervention for 
students with cognitive delays- 


• Students will analyze one 
ADL/IADL and create a training 
video using cognitive interventions  


 
 
 


Module 9:  
Lecture 1 (Online): Foundations of Play and 
Social Participation  
 
 
 
 
Lecture 2 (In-class): Assessment and 
Strategies to Support Play 
 
 
 
 
 
 
 
 
 
 
 Lecture 3 (In-class): Assessment and 
Strategies to support Social Participation   
 
 


 
Textbooks: 
• Case-Smith Ch. 17 


E-articles (posted in Canvas): 
• . 


 


Textbooks: 


• Bundy, A. C. (2012) Children at play: Can I play too: 
Ch. 3. In Lane, S. J., & Bundy, A. C. (Ed.), Kids can 
be kids (1st ed., pp. 28-43). Philadelphia: F.A. Davis 
Company 


E-articles (posted in Canvas): 
 


 


 


Textbooks: 


• Case-Smith Chapter 12 
E-articles (posted in Canvas): 


• Knox Play Scale- selected pages 


 
• Quiz 
• Interactive Case Study- including 


children with CP, ASD, etc.   
• Create adapted play options  
 
 
 
• Play Video Analysis- students assess 


play skills of several children  
• Write objective observation 


statements  
• Correctly ID level of play 


 
 
 
 
 


 
• In-class activity- role of environment 


and culture on social participation   
 







 
 
 
 
Lab (In-class): Play/Toy Lab 
 
 
 
 
 
 
 


• LEARNING OBJECTIVES 
• B.4.28., B.4.18, B.3.5., B.4.4., B.4.5., 


B.3.6., B.4.2., B.4.3., B.4.9., B.4.9. 
•  


 
 


 


Textbooks: 


•  
E-articles (posted in Canvas): 
•  


 


 
 


 
• Case Studies- Students work through 


1-2 cases, pick appropriate toys/play 
activities to support development and 
social participation  


• Identify appropriate switch adapted 
toys  
• https://enablingdevices.com/pro


duct-category/adapted-toys-
games/?gclid=EAIaIQobChMIk
MCNl-
3G5QIVUPDACh3aJQexEAAY
ASAAEgKh1PD_BwE 


 
 
 


Module 10:  
Lecture 1 (Online): Foundations of 
Challenging Behaviors  
 
 
 
 
 
 
 
 
Lecture 2 (In-class): Assessment and 
Interventions Strategies for Challenging 
Behaviors  
 
 
 
 
 
 
 
 
Lecture 3 (In-class): Mental Health Prevention 
and Promotion  
 
 
 


 
Textbooks: 
• Case-Smith Ch. 13 


E-articles (posted in Canvas): 


• Worcesterm, J.A., Nesman, T.M., Medez-Raffaele, 
L.M., & Keller, H.R. (2008). Giving to parents of 
young children with challenging behavior. 
Exceptional Children, 74(4) 509-525. 


 
 
Textbooks: 


•  
E-articles (posted in Canvas): 


• Joyce, T. (2006). Functional analysis and challenging 
behaviour. Psychiatry, 5(9), 312-315. 


• Review the following website: 
https://www.crisisprevention.com/What-We-
Do/Nonviolent-Crisis-Intervention/Course-Topics 


• Waisman Training (confrontational behaviors) 


 


 


Textbooks: 


E-articles (posted in Canvas): 


 
• Quiz 
• Lived Experience: View video clips of 


families discussing lived experience 
of raising children with challenging 
behaviors- students will summarize 
main themes and identify 3 
interventions (one person, 
occupation, context). 


• Guests Tonya and Todd Schmidt  
 
 
 


• Case Study- Challenging behaviors 
• Functional Analysis of  
• Transitions- particle ways to help kids 


transition  
 
 
 
 
 
 


 
• Analyze School-Based Prevention 


and Promotion Interventions-  



https://enablingdevices.com/product-category/adapted-toys-games/?gclid=EAIaIQobChMIkMCNl-3G5QIVUPDACh3aJQexEAAYASAAEgKh1PD_BwE

https://enablingdevices.com/product-category/adapted-toys-games/?gclid=EAIaIQobChMIkMCNl-3G5QIVUPDACh3aJQexEAAYASAAEgKh1PD_BwE

https://enablingdevices.com/product-category/adapted-toys-games/?gclid=EAIaIQobChMIkMCNl-3G5QIVUPDACh3aJQexEAAYASAAEgKh1PD_BwE

https://enablingdevices.com/product-category/adapted-toys-games/?gclid=EAIaIQobChMIkMCNl-3G5QIVUPDACh3aJQexEAAYASAAEgKh1PD_BwE

https://enablingdevices.com/product-category/adapted-toys-games/?gclid=EAIaIQobChMIkMCNl-3G5QIVUPDACh3aJQexEAAYASAAEgKh1PD_BwE

https://enablingdevices.com/product-category/adapted-toys-games/?gclid=EAIaIQobChMIkMCNl-3G5QIVUPDACh3aJQexEAAYASAAEgKh1PD_BwE

https://www.crisisprevention.com/What-We-Do/Nonviolent-Crisis-Intervention/Course-Topics

https://www.crisisprevention.com/What-We-Do/Nonviolent-Crisis-Intervention/Course-Topics





 
 
 
 
 
 
 
Lab (In-class): Mental Health Prevention and 
Promotion 
 
 
 
 
 


• LEARNING OBJECTIVES  
• B.3.5., B.4.3., B.4.9., B.4.10, B.4.19.,  


• Arbesman, M., Bazyk, S., & Nochajski, S. M. (2013). 
Systematic review of occupational therapy and mental 
health promotion, prevention, and intervention for 
children and youth. American Journal of Occupational 
Therapy, 67(6), e120-e130. 


•  
 


Textbooks: 


•  
E-articles (posted in Canvas): 
•  


 


• Tiered services within RtI framework 
• Apply Techniques from Waisman and 


Non-violent Crisis techniques  
 
 
 
 
• Healthy Habits Training 


Video/Infographic- students will 
create video modeling, patient 
education, or information video 
promoting health habits and routines 
that support occupational participation  


• students will be split into groups 
according to target client groups 


 
 
 


Module 11:  
Lecture 1 (Online): Influencing Participation 
Through Assistive Technology and Universal 
Design  
 
 
 
 
 
 
Lecture 2 (In-class): Technology and Mobility 
Devices to Support Participation  
 
 
 
 
 
 
 
 Lecture 3 (In-class): AAC and Access 
 
Guest: CASC Staff 
 
 
 
 
 
 


 
Textbooks: 
• Case-Smith Ch. 19 


E-articles (posted in Canvas): 
• Shane, H. C., Blackstone, S., Vanderheiden, G., 


Williams, M., & DeRuyter, F. (2012). Using AAC 
technology to access the world. Assistive technology, 
24(1), 3-13. 


•  
 


Textbooks: 


• Case-Smith Ch. 20 
E-articles (posted in Canvas): 


• https://www.aota.org/About-Occupational-
Therapy/Professionals/RDP/assistive-
technology.aspx 


•  
 


Textbooks: 


•  


E-articles (posted in Canvas): 
• Watch the following Podcasts 
• Episodes 13 and 14 


• https://www2.waisman.wisc.edu/cedd//aac/ 
 


 
• Quiz 
• Interactive Case Study: visual 


impairment and assistive tech for 
increased occupational engagement 


 
 
 
 
 
 
 
 
• Case-Study: Go Baby Go case 
• Students will assess mobility, access, 


communication needs, and family 
goals.  Students will plan 
modifications and technology needs 


 
• In-class discussion: OT’s role in AAC 
 
 
 
 
 
 
 
 



https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/assistive-technology.aspx

https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/assistive-technology.aspx

https://www.aota.org/About-Occupational-Therapy/Professionals/RDP/assistive-technology.aspx





 
Lab (In-class): AAC and Access  
 
 
 
 


•  LEARNING OBJECTIVES 
• B.4.11., B.4.19., B.4.26., B.3.5., B.4.4.,  


 


 


Textbooks: 


•  
E-articles (posted in Canvas): 
•  


 


 
 
• Waisman CASC Presentation   
• Students will gain experience with 


high (eye gaze) and low 
(communication boards) AAC devices 
and access  


 
 
 


Module 12:  
Lecture 1: Feeding and Eating 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2 (In-class): Feeding and Eating 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• Case-Smith 14 


E-articles (posted in Canvas): 
• Specialized knowledge and skill in feeding, eating, 


and swallowing for occupational therapy practice. 
American Journal of Occupational Therapy, 61 (6): 
686-700. 


• https://www.aota.org/~/media/Corporate/Files/Practic
e/EvidenceExchange/Approved-CAPs/CY/Fucile-
Keiser.PDF 


• Angell, A. (2010). Selective eaters and tactile sensitivity: 
a review of classification and treatment methods that 
address anxiety and support a child’s need for a sense 
of control. ICAN: Infant, Child, & Adolescent Nutrition, 
2(5), 299-303. 


•  
Textbooks: 


•  
E-articles (posted in Canvas): 


• Hamre, M., Dorrance, K., & Ausderau, K. (2017). 
Feeding Interventions for Children With Developmental 
Disabilities: A Systematic Review. American Journal of 
Occupational Therapy, 71(4_Supplement_1), 
7111515265p1-7111515265p1. 


• Ausderau, K., & Juarez, M. (2013). The impact of 
autism spectrum disorders and eating challenges on 
family mealtimes. ICAN: Infant, Child, & Adolescent 
Nutrition, 5(5), 315-323.  


• Angell, A. (2010). Selective eaters and tactile sensitivity: 
a review of classification and treatment methods that 
address anxiety and support a child’s need for a sense 
of control. ICAN: Infant, Child, & Adolescent Nutrition, 
2(5) 


 


 
• Quiz 
• Padlet: cultural and contextual 


considerations in feeding and eating 
assessment and treatment  


 
 
 
 
 
 
 
 
 
 
 
 
 
• Feeding/Eating Case Study 
• Students Write SOAP note, emphasis 


on discharge planning and referrals to 
specialists  


 
 
 
 
 
 
 
 
 
 


 
 
 
 



https://www.aota.org/%7E/media/Corporate/Files/Practice/EvidenceExchange/Approved-CAPs/CY/Fucile-Keiser.PDF

https://www.aota.org/%7E/media/Corporate/Files/Practice/EvidenceExchange/Approved-CAPs/CY/Fucile-Keiser.PDF

https://www.aota.org/%7E/media/Corporate/Files/Practice/EvidenceExchange/Approved-CAPs/CY/Fucile-Keiser.PDF





 
 
 
 
Lecture 3 (In-class): Assessment and 
Treatment of Dysphasia   
 
 
 
 
 
 
 
 
 
 
 
Lab (In-class): Feeding Lab 
 
 
 
 


•  LEARNING OBJECTIVES 
• B.4.2., B.4.16., B.4.11, B.4.26. 


 


 


 


Textbooks: 


•  
E-articles (posted in Canvas): 
• Prasse, J. & Kikano, G. (2009). An overview of pediatric 


dysphagia. Clinical Pediatrics, 48(3): 247-251 
• Arvedson, J., Clark, H., Lazarus, C., Schooling, T., & 


Frymark, T. (2010). The effects of oral-motor 
exercises on swallowing in children: an evidence-
based systematic review. Developmental Medicine 
and Child Neurology, 52: 1000-1013 


 


 


Textbooks: 


•  
E-articles (posted in Canvas): 
•  


 


 
 
 
 


• Swallowing Video Analysis - CP 
 
 
 
 
 
 
 
 
 


 
 
• Feeding Experience- students 


engage in common feeding 
interventions  


• Case Study- design  
 
 
 


Module 13:  
Lecture 1 (Online):  
OT Process in with NICU 
Guest: NICU OT/Parent Guest 
 
 
 
 
Lecture 2 (In-class):  
Guest- In-patient OT Process 
-Guest: Hospital OT 
 
 
 
 
 
 
 
 
 


 
Textbooks: 
• Case-Smith Ch. 21 


E-articles (posted in Canvas): 
•  


 


 


Textbooks: 


•  
E-articles (posted in Canvas): 


• Dumas, H. M., Haley, S. M., Fragala, M. A., & Steva, 
B. J. (2002). Self-care recovery of children with brain 
injury: descriptive analysis using the Pediatric 
Evaluation of Disability Inventory (PEDI) functional 
classification levels. Physical & occupational therapy 
in pediatrics, 21(2-3), 7-27. 


• Mohammadi, A., Mehraban, A. H., & 
Damavandi, S. A. (2017). Effect of play-based 


 
• Quiz 
• Case Study- Students required to 


write SOAP Note and discharge plan  
• Interprofessional  
 
 
 
• Multiple Trauma Case Study 
• Treatment Plan- 2X Day treatment 
 
 
 


 
 
 
 


• Case- Congenital Limb Abnormality 
• Review and Analyze Letters of 


Medical Necessity  







 
 
 
 
 
 
Lecture 3 (In-class):  Out-Patient Rehabilitation 
Guest:  
 
 
 
 
 
 
Lab (In-class): Burn Lab 
 
 
 
 
 
 
 


•  MODULE LEARNING OBJECTIVES  
• B.4.28., B.4.26., B.4.10. 


occupational therapy on symptoms of 
hospitalized children with cancer: A single-
subject study. Asia-Pacific journal of oncology 
nursing, 4(2), 168. 


 


 


Textbooks: 


• Case-Smith Chapter 2 
E-articles (posted in Canvas): 
 


 


Textbooks: 


•  
E-articles (posted in Canvas): 


• Melchert-McKearnan, K., Deitz, J., Engel, J. M., & 
White, O. (2000). Children with burn injuries: 
Purposeful activity versus rote exercise. American 
Journal of Occupational Therapy, 54(4), 381-390. 


 


 
 
 
 
 
 


• Case-Study Burns 
• Manual Muscle Testing, ROM 
• Treatment Plan (2X week) 
•  
 
 
 


Module 14:  
Lecture 1 (Online): Laws Governing Early 
Intervention and School Based Services 
IDEA 
- 
 
 
 
 
Lecture 2 (In-class): Early Intervention 
Birth to Three Service Model  
 
 
 
 
 
 
 
 Lecture 3 (In-class): School Based Services 


 
Textbooks: 
•  


E-articles (posted in Canvas): 
• https://sites.ed.gov/idea/about-idea/#IDEA-Purpose 


Review: Website for purpose of IDEA, Statutes B and C 


 


Textbooks: 


• Case-Smith Ch. Ch. 22 
E-articles (posted in Canvas): 


• https://www.birth23.org/aboutb23/lookslike-2/ 
• https://ectacenter.org/~pdfs/topics/families/Principles


_LooksLike_DoesntLookLike3_11_08.pdf 
•  


 


 
• Quiz 
• Interactive Activity: How Bills impact 


practice  
 
 
 
 
 
 
• Service Model Interactive Case 


Study- differentiate between primary 
service provider and service 
coordinator roles 


• Family Centered Care and the 
Coaching Model 


 
 



https://sites.ed.gov/idea/about-idea/#IDEA-Purpose

https://www.birth23.org/aboutb23/lookslike-2/

https://ectacenter.org/%7Epdfs/topics/families/Principles_LooksLike_DoesntLookLike3_11_08.pdf

https://ectacenter.org/%7Epdfs/topics/families/Principles_LooksLike_DoesntLookLike3_11_08.pdf





 
 
 
 
 
 
 
 
 
 
 
 
 
 
Lab (In-class): Planning for, participating in 
and writing IEP/IFSP  
 
 
 
 


• MODULE LEARNING OBJECTIVES 
• B.4.28., B.4.26, B.4.10. 


Textbooks: 


• Case-Smith Ch. 23 
E-articles (posted in Canvas): 


• https://www.wsems.us/special-education-in-plain-
language/ 


• https://dpi.wi.gov/sites/default/files/imce/sped/pdf/sa-
eval-timeline-visual.pdf 


• https://dpi.wi.gov/sites/default/files/imce/sped/pdf/sa-
iep-timeline-visual.pdf 


•  
 


 


 


Textbooks: 


•  
E-articles (posted in Canvas): 
• 2 IFSP Examples 
• 2 IEP Examples 


 


 
 


• In-Class Discussion: 
• Treating in natural environment 
• Collaboration  
• Goals to support Education 
 
 
 
 
 
 
 
 
 
 
• IEP and IFSP writing skills 
• Strengths based goal, present level of 


performance, OT goals to support 
development and school participation 


 
 
 


Module 15:  
Lecture 1 (Online): Foundations of Transitions 
and OT’s role in Transitions 
 
 
 
 
 
 
 
 
 
 
 
 
Lecture 2 (In-class):  OT’s Role in Early 
Childhood Transitions  
 
 
 
 
 


 
Textbooks: 
• Case-Smith Ch. 25 


E-articles (posted in Canvas): 
• Stewart, D., Stavness, C., King, G., Antle, B., & Law, M. 


(2006). A critical appraisal of literature reviews about 
the transition to adulthood for youth with disabilities. 
Physical & occupational therapy in pediatrics, 26(4), 5-
24. 


• Young-Southward, G., Cooper, S. A., & Philo, C. 
(2017). Health and wellbeing during transition to 
adulthood for young people with intellectual 
disabilities: A qualitative study. Research in 
developmental disabilities, 70, 94-103. 


 
 
Textbooks: 


•  
E-articles (posted in Canvas): 


• Orentlicher, M.L., & Gibson, R.W. (2015).  
Foundations of transition. Ch. 1. In Orentlicher, M.L., 
Schefkind, S., & Gibson, R.W., (Eds), Transitions 


 
• Quiz 
• Guest Lecture Video: Judie Sage 
• OT’s role in transition 
 
 
 
 
 
 
 
 
 
 
 
• Guest: Birth-to-Three OT 
 
 
 
 
 
 



https://dpi.wi.gov/sites/default/files/imce/sped/pdf/sa-eval-timeline-visual.pdf

https://dpi.wi.gov/sites/default/files/imce/sped/pdf/sa-eval-timeline-visual.pdf

https://dpi.wi.gov/sites/default/files/imce/sped/pdf/sa-iep-timeline-visual.pdf

https://dpi.wi.gov/sites/default/files/imce/sped/pdf/sa-iep-timeline-visual.pdf





 
  
 
 
 
 
 
 
Lecture 3 (In-class): OT’s Roles in Late 
Childhood 
 
 
 
 
 
 
 
Lab (In-class): Transitioning Planning 
 
 
 
 
 
 
 
 
MODULE LEARNING OBJECTIVES  


• B.4.10., B.4.19., B.4.26., B.4.28. 


across the lifespan: An occupational Therapy 
Approach (1st ed., pp. 21-30). Bethesda: AOTA.  


 
 
 
 
 


 


Textbooks: 


E-articles (posted in Canvas): 
• Schefkind, S. (2015). Occupation therapy and 


transition. Ch. 2. In In Orentlicher, M.L., Schefkind, 
S., & Gibson, R.W., (Eds), Transitions across the 
lifespan: An occupational Therapy Approach (1st ed., 
pp. 36-48). Bethesda: AOTA. (skip pages 31-35 


•  


 


Textbooks: 


•  
E-articles (posted in Canvas): 


• https://www2.ed.gov/about/offices/list/osers/transition
/products/postsecondary-transition-guide-may-
2017.pdf 


• https://www.pacer.org/transition/learning-
center/laws/idea.asp 


 
 


 
 
 
 
 
 
 
 
 


 
• Guest Speaker: 
• Tom Bishhof, OT 
 
 
 
 
 
 
 
 
 
 
• Guest: Student and/or Parent 
• Transitioning to post-secondary  
 
 
 


Module 16:  
• Final Exam 


 
 
 


 


 
 



https://www2.ed.gov/about/offices/list/osers/transition/products/postsecondary-transition-guide-may-2017.pdf

https://www2.ed.gov/about/offices/list/osers/transition/products/postsecondary-transition-guide-may-2017.pdf

https://www2.ed.gov/about/offices/list/osers/transition/products/postsecondary-transition-guide-may-2017.pdf

https://www.pacer.org/transition/learning-center/laws/idea.asp

https://www.pacer.org/transition/learning-center/laws/idea.asp
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Is this course crosslisted?
No
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2         OCC THER 726: Level 1 Fieldwork A: Adult Physical Disabilities


Course Description
Exposure to clinical occupational therapy practice through observation, participation in guided evaluation and treatment procedures,
data collection and organization, and communication with clients and other professionals while working in clinical setting under
supervision of licensed occupational therapist.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Field Studies section is scheduled


Credits
1


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 726 Level 1 Fieldwork A: Adult Physical Disabilities does not duplicate current content in the Department of Kinesiology.
Any potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication
Disorders) has been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD)
and the respective courses making up that program. Each health science program is subject to outside accreditation requirements
thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Interpret the evaluation data in relation to accepted terminology of the profession and explain


the findings to the interprofessional team.
Graduate


2 Demonstrate activity analysis in areas of occupation, performance skills, performance patterns,
context(s) and environments, and client factors to formulate the intervention plan.


Graduate


3 Monitor and reassess, in collaboration with the client, caregiver, family, and significant others,
the effect of occupational therapy intervention and the need for continued or modified
intervention.


Graduate
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Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 726 FW 1(Adult Phys Dis).pdf


Key: 13259







 
OCC THER 726 


Level 1 Fieldwork: Adult Physical Disabilities  
Spring 1 
 
1 Credit 
Course is 1 credit and requires approximately 45 hours of active learning. In addition to active 
learning in the field, students will engage in reading, lectures, learning activities, quizzes, 
written assignments, and asynchronous and synchronous class discussions facilitated by the 
course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx 
 
Meeting Time and Location: Students will meet for one lecture prior to fieldwork and one 
discussion following fieldwork. Students will complete fieldwork (26-30 hours) at a location in 
the community as assigned by academic fieldwork coordinator and/or course instructor. 
 
Instructional Mode: Lab 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 


Joshua Brown, OTD, OTR/L 
Clinical Assistant Professor 
Academic Fieldwork Coordinator  


 608-262-0093 
 joshua.brown@wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly throughout the semester as needed. While 
students are in the field, instructor is available as needed via phone or email. 
 
OFFICIAL COURSE DESCRIPTION 







Exposure to clinical occupational therapy practice through observation, participation in guided 
evaluation and treatment procedures, data collection and organization, and communication 
with clients and other professionals while working in clinical setting under supervision of 
licensed occupational therapist.  


Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 
 
LEARNING OUTCOMES 


Upon course completion, the student will be able to:  
1. Interpret the evaluation data in relation to accepted terminology of the profession and 


explain the findings to the interprofessional team. (B.4.8) 
2. Demonstrate activity analysis in areas of occupation, performance skills, performance 


patterns, context(s) and environments, and client factors to formulate the intervention 
plan. (B.3.6) 


3. Monitor and reassess, in collaboration with the client, caregiver, family, and significant 
others, the effect of occupational therapy intervention and the need for continued or 
modified intervention. (B.4.22) 


 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
OT Evaluation Due by end of Week 4 10% 


Weekly Treatment Plans Weekly 20% 
Weekly Session Documentation Weekly (within 24 


hours of end of session) 
20% 


AOTA Level I Competency Eval Last day of FW  35% 
Student Eval of FW Site Last day of FW 15% 


Total  100% 
 
Occupational Therapy Evaluation –  


In groups of three, students will complete a comprehensive occupational therapy evaluation 
with an assigned client. A written report will be generated that includes occupational profile, 
assessment data, client goals, a treatment plan, and recommendations.  


 
Weekly Treatment Plans –  


In groups of three, students will complete weekly treatment plans in preparation for weekly 
client sessions. Treatment plans should integrate information from occupational therapy 
assessment and treatment notes from previous weeks.  


Session Documentation –  







In groups of three, students will complete documentation after each treatment session utilizing 
SOAP note format.  


AOTA Level I Competency Evaluation 
Both you and your supervisor should complete the AOTA Level I Fieldwork Competency 
Evaluation. You must receive a score of “M” or above from your supervisor (i.e., M, E, or O) in 
all areas in order to pass Level I Fieldwork. This assignment is graded as pass/no pass. Students 
who do not pass Level I Fieldwork will develop an “Action Plan” with the course instructor 
and/or academic fieldwork coordinator, and may be assigned to a new fieldwork placement.   
 
Students must pass Level I Fieldwork before they are able to participate in Level II Fieldwork.  
 
Student Evaluation of Fieldwork Site  
Students are required to complete the Student Evaluation of Fieldwork Site. This information 
will be used to guide future placements at this site and is required for ACOTE accreditation. This 
assignment is not graded but is required to pass this course. 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference 
list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and space 
limits on assignments.  Portions of the assignments exceeding page/space limits will not 
be considered in grading.   







GRADING  


Course grading is based on the successful completion of all assignments and is broken down 
according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 


Required Textbooks 


There are no required textbooks for this course. All reading material will be uploaded to the 
course website.  
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 


By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 


McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform 
faculty [me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 


Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/





COURSE SCHEDULE 


This course runs concurrently to OT623 (Adult Interventions).  
 


Week 


 


Activities 


Week 1: Introduction and Course Overview  
 


• In-person lecture/discussion  
• Student clinician groups assigned  
• Client assigned to small groups   


Week 2:  
 


• Initial Client Meeting: Complete Occupational Profile  


Week 3:  • Second Client Meeting: Finish up evaluation  


Week 4:  • Due: Occupational Therapy Evaluation 
• Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation  


Week 5:  • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 6:  • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 7:  • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 8:  • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 9:  • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 10:  • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   







• Due: Session documentation 
Week 11:  • Due: Treatment Plan  


• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 12:  • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 13: • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 14: • Due: Treatment Plan  
• 3-5 hours of supervised clinical work in Pro-Bono clinic   
• Due: Session documentation 


Week 15:  • Due: AOTA Level I Fieldwork Competency Evaluation 
• Due: Student Evaluation of Fieldwork Site  


Week 16 (Finals Week):  • No assignments due  
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		Students must pass Level I Fieldwork before they are able to participate in Level II Fieldwork.
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2         OCC THER 727: Level I Fieldwork B: Community-Based Mental Health


Course Description
Exposure to community-based mental health OT practice through observation, participation in guided evaluation and treatment
procedures, data collection and organization, and communication with clients and other professionals.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Field Studies section is scheduled


Credits
1


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 727 Level I Fieldwork B: Community-Based Mental Health does not duplicate current content in the Department
of Kinesiology. Any potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy,
and Communication Disorders) has been reviewed by the respective program directors who have provided support to the new
degree program (EL-OTD) and the respective courses making up that program. Each health science program is subject to outside
accreditation requirements thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Provide care and programs that demonstrate knowledge of applicable national requirements for


credentialing and requirements for licensure, certification, or registration consistent with federal
and state laws.


Graduate


2 Demonstrate activity analysis in areas of occupation, performance skills, performance patterns,
context(s) and environments, and client factors to formulate the intervention plan.


Graduate


3 Evaluate access to community resources, and design community or primary care programs to
support occupational performance for persons, groups, and populations.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.
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Please upload a syllabus.
OT 727 FW (Community_Mental Health).pdf


Key: 13258







 
 


OCC THER 727 
Level I Fieldwork B: Community-Based Mental Health 
Summer 2 
 
1 Credit 
Course is 1 credit and requires approximately 45 hours of active learning. In addition to active learning in the field, students will engage in reading, 
lectures, learning activities, quizzes, written assignments, and asynchronous and synchronous class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx 
 
Meeting Time and Location: Students will meet for one lecture prior to fieldwork and one discussion following fieldwork. Students will complete 
fieldwork (32-40 hours) at a location in the community as assigned by academic fieldwork coordinator and/or course instructor. 
 
Instructional Mode: Lab 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Joshua Brown, OTD, OTR/L 


Clinical Assistant Professor 
Academic Fieldwork Coordinator  


 608-262-0093 
 joshua.brown@wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly throughout the semester as needed. While students are in the field, instructor is available as needed 
via phone or email. 
 







OFFICIAL COURSE DESCRIPTION 
Exposure to community-based mental health OT practice through observation, participation in guided evaluation and treatment procedures, data 
collection and organization, and communication with clients and other professionals.  
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 
                     
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Provide care and programs that demonstrate knowledge of applicable national requirements for credentialing and requirements for licensure, 
certification, or registration consistent with federal and state laws. (B.5.5) 


2. Demonstrate activity analysis in areas of occupation, performance skills, performance patterns, context(s) and environments, and client factors 
to formulate the intervention plan. (B.3.6) 


3. Evaluate access to community resources, and design community or primary care programs to support occupational performance for persons, 
groups, and populations.  (B.4.27) 


 
ASSIGNMENTS 


Assignment Due Date Percentage of 
Grade 


Discussions Due daily while completing fieldwork 10% 
Client Interview and Occupational Profile Due on final day of course 15% 


Occupational Balance Wellness Plan Due on final day of course 15% 
AOTA Level I Competency Evaluation Due on final day of fieldwork 55% 


Student Evaluation of Fieldwork Experience Due on final day of fieldwork 5% 
Total  100% 


 
Asynchronous Online Group Discussion  
As students will complete their fieldwork at different locations in the community, asynchronous online discussions will provide students an 
opportunity to collaborate and learn from and about their peers’ experiences. Online discussion groups also allow the course instructor to monitor 
student progress and engagement while in the field.  
 
Students will participate in five online asynchronous discussions as they are completing fieldwork. They may respond to the discussion prompt that 
most aligns with what they did on fieldwork that day. Students must respond to all prompts by the end of their fieldwork. (For most students, this will 
equate to completing one discussion post every day they are on fieldwork.)  


1. Discuss your experience getting to know the clients at your site. What were your strengths in building rapport with clients? What was 
difficult? How do you think you might improve during your next fieldwork experience?  







2. Discuss your experience leading a group. How did you prepare? What were the goals? What went well? What could have gone better? 
How can you apply what you learned to your next fieldwork experience?  


3. Discuss your experience interviewing a client. How did you prepare for the interview? How did you decide what questions to ask? What 
was the most challenging aspect of interviewing the client? What strengths do you have as an interviewer? What areas do you think you 
still need to work on?  


4. How did your rating differ from your supervisors rating on the AOTA Level I FW Competency Evaluation? Which areas of strength did 
you and your supervisor identify? Areas for growth? How does this information align with your professional development goals developed 
earlier in the year?  


5. Community resources: Locate one community resource you might recommend to individuals at your facility. Why did you select this 
community resource? How might knowledge of this resource support the health and wellness of the clients you observed this week?  


 
 
Each student is required to post at least one primary comment that represents his/her position and/or thoughts about the discussion question. This 
primary post should reflect thoughtful reflection on the discussion questions, incorporation of reading content or newly acquired knowledge and 
some level of synthesis.  


 
Students are also required to post at least 2 additional comments/reactions/questions regarding the posts of colleagues that contribute to an 
interactive dialogue and discussion.  


 
The above represents the minimum amount of participation to earn the allotted points.  You are encouraged to participate to a greater extent 
according to the complexity of the topic and your interest in your colleagues’ thoughts.  
 


Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 


4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total for each 
module: 10 points 


 


 
Client Interview and Occupational Profile 
You will begin to develop your interviewing and professional skills by interviewing one client at your site. Please discuss the appropriate 
person to interview with your clinical instructor prior to interviewing them. You will use the AOTA Occupational Profile template to guide 







your interview. You will use the content of your interview to write an occupational profile of your client. This is a graded assignment. A 
rubric will be provided.  


 
Occupational-Balance Wellness Plan 
Students will work with one client to identify their level of satisfaction with their occupational balance. They will collaborate with their 
client to identify one goal area that would improve their occupational balance. Students will work with their client to identify one small 
behavioral change they could make in their life to work toward improved occupational balance and will provide their client with 
recommendations, including community resources, to assist in meeting their goal.   
 
AOTA Level I Competency Evaluation 
Both you and your supervisor should complete the AOTA Level I Fieldwork Competency Evaluation. You must receive a score of “M” or 
above from your supervisor (i.e., M, E, or O) in all areas in order to pass Level I Fieldwork. This assignment is graded as pass/no pass. 
Students who do not pass Level I Fieldwork will develop an “Action Plan” with the course instructor and/or academic fieldwork 
coordinator, and may be assigned to a new fieldwork placement.   
 
Students must pass Level I Fieldwork before they are able to participate in Level II Fieldwork.  
 
Student Evaluation of Fieldwork Site  
Students are required to complete the Student Evaluation of Fieldwork Site. This information will be used to guide future placements at 
this site and is required for ACOTE accreditation. This assignment is not graded but is required to pass this course. 
 
GRADING  
Assignment grades and final course grade will be assigned using the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 







70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 
There are no required textbooks for this course. All reading material will be uploaded to the course website.  


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in UW-Madison’s community of scholars in which 
everyone’s academic work and behavior are held to the highest academic integrity standards. Academic misconduct compromises the integrity of 
the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and helping others commit these acts are examples of academic 
misconduct, which can result in disciplinary action. This includes but is not limited to failure on the assignment/course, disciplinary probation, or 
suspension. Substantial or repeated cases of misconduct will be forwarded to the Office of Student Conduct & Community Standards for additional 
review. For more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-Madison supports the right of all enrolled students to a 
full and equal educational opportunity. The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison policy (Faculty 
Document 1071) require that students with disabilities be reasonably accommodated in instruction and campus life. Reasonable accommodations 
for students with disabilities is a shared faculty and student responsibility. Students are expected to inform faculty [me] of their need for instructional 
accommodations by the end of the third week of the semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to identify and provide reasonable instructional 
accommodations. Disability information, including instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php





Institutional statement on diversity: “Diversity is a source of strength, creativity, and innovation for UW-Madison. We value the contributions of 
each person and respect the profound ways their identity, culture, background, experience, status, abilities, and opinion enrich the university 
community. We commit ourselves to the pursuit of excellence in teaching, research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and inclusive community for people from every background – 
people who as students, faculty, and staff serve Wisconsin and the world.” https://diversity.wisc.edu/ 
 
  



https://diversity.wisc.edu/





COURSE SCHEDULE 
This course runs concurrently to OT6XX (Occupation and Mental Health).  


 


Week 


 


Activities 


Week 1: Introduction and Course Overview  
 


• In-person lecture/discussion  
• Community-based fieldwork assigned  


Week 2: Community-based treatment at assigned fieldwork site  
 


• 6-7 hours of supervised clinical work at assigned fieldwork site 
• Daily Asynchronous Discussion Posts 


Week 3: Community-based treatment at assigned fieldwork site 
 


• 6-7 hours of supervised clinical work at assigned fieldwork site 
• Daily Asynchronous Discussion Posts 


Week 4: Community-based treatment at assigned fieldwork site • 6-7 hours of supervised clinical work at assigned fieldwork site 
• Daily Asynchronous Discussion Posts 


Week 5: Community-based treatment at assigned fieldwork site  • 6-7 hours of supervised clinical work at assigned fieldwork site 
• Daily Asynchronous Discussion Posts 


Week 6: Community-based treatment at assigned fieldwork site  • 6-7 hours of supervised clinical work at assigned fieldwork site 
• Daily Asynchronous Discussion Posts 


Week 7: Community-based treatment at assigned fieldwork site • 6-7 hours of supervised clinical work at assigned fieldwork site 
• Daily Asynchronous Discussion Posts 
• Due: AOTA Level I Competency Evaluation 
• Student Evaluation of Fieldwork Experience 


Week 8: Evaluation and Debrief  • In-person lecture/discussion 
• Due: Client Interview and Occupational Profile 
• Due: Occupational Balance Wellness Plan 
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OCC THER 728: LEVEL 1 FIELDWORK C: PEDIATRICS
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Mon, 25 Nov 2019 20:09:26 GMT


Viewing: OCC THER 728 : Level 1 Fieldwork C: Pediatrics
Last edit: Mon, 25 Nov 2019 20:09:25 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
E-mail
sgartland@wisc.edu
Phone
608/890-3299


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
728


Is this course crosslisted?
No


Course Title
Level 1 Fieldwork C: Pediatrics


Transcript Title
Lev 1 FW C: Peds


Course Description
Exposure to pediatric OT practice through observation, participation in guided evaluation and treatment procedures, data collection
and organization, and communication with clients and other professionals.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Field Studies section is scheduled


Credits
1


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 728 Level 1 Fieldwork C: Pediatrics does not duplicate current content in the Department of Kinesiology. Any potential
content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders) has
been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and the respective
courses making up that program. Each health science program is subject to outside accreditation requirements thus necessitating an
independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Demonstrate professional work habits as indicated by receiving passing rating on the AOTA


Level I FW Competency Evaluation.
Graduate


2 Demonstrate ability to establish therapeutic relationships with clients. Graduate
3 Establish positive working relationships with individuals from other disciplines and develop an


increased awareness of OT’s role on an interprofessional team.
Graduate


4 Demonstrate mature judgment in seeking assistance and responding to feedback in an ethical
and courteous manner with both clients and professions.


Graduate


5 Prepare and administer an evaluation or treatment intervention, formulate therapeutic goals,
and develop proposed occupation-based treatment plan.


Graduate


6 Assist in the therapeutic process safely and effectively, if and when appropriate. Graduate
7 Demonstrate activity analysis in areas of occupation, performance skills, performance patterns,


context(s) and environments, and client factors to formulate the intervention plan.
Graduate
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8 Demonstrate knowledge of various reimbursement systems and funding mechanisms (e.g.,
federal, state, third party, private payer), appeals mechanisms, treatment/diagnosis codes (e.g.,
CPT®, ICD, DSM® codes), and coding and documentation requirements that affect consumers
and the practice of occupational therapy. Documentation must effectively communicate the
need and rationale for occupational therapy services.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 728FW1(Peds).pdf


Key: 13256







 
 


OCC THER 728 
Level I Fieldwork C: Pediatrics 
Fall 2 
 
1 Credit 
Course is 1 credit and requires approximately 45 hours of active learning. In addition to active learning in the field, students will engage in reading, 
lectures, learning activities, quizzes, written assignments, and asynchronous and synchronous class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses 
 
Meeting Time and Location: Students will meet for one lecture prior to fieldwork and one discussion following fieldwork. Students will complete 
fieldwork (32-40 hours) at a location in the community as assigned by academic fieldwork coordinator and/or course instructor.  
 
Instructional Mode: Lab 
 
Course Designations and Attributes 
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Joshua Brown, OTD, OTR/L 


Clinical Assistant Professor 
Academic Fieldwork Coordinator  


 608-262-0093 
 joshua.brown@wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly throughout the semester as needed. While students are in the field, instructor is available as needed 
via phone or email. 
 







OFFICIAL COURSE DESCRIPTION 
Exposure to pediatric OT practice through observation, participation in guided evaluation and treatment procedures, data collection and 
organization, and communication with clients and other professionals.  
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


LEARNING OUTCOMES 
1. Demonstrate professional work habits as indicated by receiving passing rating on the AOTA Level I FW Competency Evaluation.   
2. Demonstrate ability to establish therapeutic relationships with clients.   
3. Establish positive working relationships with individuals from other disciplines and develop an increased awareness of OT’s role on an 


interprofessional team.   
4. Demonstrate mature judgment in seeking assistance and responding to feedback in an ethical and courteous manner with both clients and 


professions.  
5. Prepare and administer an evaluation or treatment intervention, formulate therapeutic goals, and develop proposed occupation-based treatment 


plan.  
6. Assist in the therapeutic process safely and effectively, if and when appropriate.  
 
ACOTE Standards Addressed in this course:  
 
7. Upon course completion, the student will be able to: Demonstrate activity analysis in areas of occupation, performance skills, performance 


patterns, context(s) and environments, and client factors to formulate the intervention plan. (B.3.6)  
8. Demonstrate knowledge of various reimbursement systems and funding mechanisms (e.g., federal, state, third party, private payer), appeals 


mechanisms, treatment/diagnosis codes (e.g., CPT®, ICD, DSM® codes), and coding and documentation requirements that affect consumers 
and the practice of occupational therapy. Documentation must effectively communicate the need and rationale for occupational therapy services. 
(B.4.29) 


 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Online Discussion Entries Due daily while 


completing fieldwork 
10% 


Stakeholder Interview and Occupational Profile Due two weeks after 
last day of fieldwork 


10% 


OT Assessment Administration & Write Up Due two weeks after 
last day of fieldwork 


10% 


Intervention Plan Due two weeks after 
last day of fieldwork 


10% 


AOTA Level I FW Competency Evaluation Due on final day of 
fieldwork 


55% 







Student Evaluation of Fieldwork Site Due on final day of 
fieldwork 


5% 


Total  100% 
 
 
Asynchronous Online Group Discussion  
As students will complete their fieldwork at different locations in the community, asynchronous online discussions will provide students an 
opportunity to collaborate and learn from and about their peers’ experiences. Online discussion groups also allow the course instructor to monitor 
student progress and engagement while in the field.  
 
Students will participate in five online asynchronous discussions as they are completing fieldwork. They may respond to the discussion prompt that 
most aligns with what they did on fieldwork that day. Students must respond to all prompts by the end of their fieldwork. (For most students, this will 
equate to completing one discussion post every day they are on fieldwork.)  


1. Discuss your experience getting to know the clients at your site. What were your strengths in building rapport with clients? What was 
difficult? How do you think you might improve during your next fieldwork experience?  


2. Discuss your experience administering an assessment. How did you prepare? How was this specific evaluation tool selected and why? 
What went well? What could have gone better? How can you apply what you learned to your next fieldwork experience?  


3. Discuss your experience interviewing a stakeholder in the client’s life. How did you prepare for the interview? How did you decide what 
questions to ask? What was the most challenging aspect of interviewing the stakeholder? What strengths do you have as an 
interviewer? What areas do you think you still need to work on?  


4. What type of feedback did you receive this week? What was your emotional response to receiving feedback?  
5. How did your rating differ from your supervisors rating on the AOTA Level I FW Competency Evaluation? Which areas of strength did 


you and your supervisor identify? Areas for growth? How does this information align with your professional development goals developed 
earlier in the year?  


 
 
Each student is required to post at least one primary comment that represents his/her position and/or thoughts about the discussion question. This 
primary post should reflect thoughtful reflection on the discussion questions, incorporation of reading content or newly acquired knowledge and 
some level of synthesis.  


 
Students are also required to post at least 2 additional comments/reactions/questions regarding the posts of colleagues that contribute to an 
interactive dialogue and discussion.  


 
The above represents the minimum amount of participation to earn the allotted points.  You are encouraged to participate to a greater extent 
according to the complexity of the topic and your interest in your colleagues’ thoughts.  
 


Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 







4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total for each 
module: 10 points 


 


 
Stakeholder Interview and Occupational Profile 
You will begin to develop your interviewing and professional skills by interviewing a stakeholder (parent, teacher, classroom aid, other 
health professionals) in the child’s life. You should try to interview a parent, if possible. However, it may not be feasible depending on 
the setting and situation. Please discuss the appropriate person to interview with your clinical instructor prior to interviewing them. You 
will use the AOTA Occupational Profile template to guide your interview. You will use the content of your interview to write an 
occupational profile of your client. This is a graded assignment. A rubric will be provided.  


 
OT Assessment Administration and Write-Up 
You are required to administer, observe, or review (whatever is feasible for your setting) an assessment that is used in your fieldwork 
setting and write it up in an evaluation format that is typical for your setting. Your write-up should include your recommendations for 
ongoing treatment. You must effectively communicate the need and rationale for occupational therapy services. This is a graded assignment. 
A rubric will be provided.  


 
Intervention Plan 
Using information gathered from your Stakeholder Interview, Occupational Therapy Assessment, and clinical observations during fieldwork, 
students will design a treatment plan geared toward meeting one goal area. This detailed treatment plan should take into account personal client 
factors and environmental factors, and it must be occupation-based. This is a graded assignment. An example and rubric will be provide. 
 
AOTA Level I Competency Evaluation 
Both you and your supervisor should complete the AOTA Level I Fieldwork Competency Evaluation. You must receive a score of “M” or 
above from your supervisor (i.e., M, E, or O) in all areas in order to pass Level I Fieldwork. This assignment is graded as pass/no pass. 
Students who do not pass Level I Fieldwork will develop an “Action Plan” with the course instructor and/or academic fieldwork 
coordinator, and may be assigned to a new fieldwork placement.   
 
Students must pass Level I Fieldwork before they are able to participate in Level II Fieldwork.  
 







Student Evaluation of Fieldwork Site  
Students are required to complete the Student Evaluation of Fieldwork Site. This information will be used to guide future placements at 
this site and is required for ACOTE accreditation. This assignment is not graded but is required to pass this course. 
 
GRADING  
 
Assignment grades and final course grade will be assigned using the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 
There are no required textbooks for this course. All reading material will be uploaded to the course website.  
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





By enrolling in this course, each student assumes the responsibilities of an active participant in UW-Madison’s community of scholars in which 
everyone’s academic work and behavior are held to the highest academic integrity standards. Academic misconduct compromises the integrity of 
the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and helping others commit these acts are examples of academic 
misconduct, which can result in disciplinary action. This includes but is not limited to failure on the assignment/course, disciplinary probation, or 
suspension. Substantial or repeated cases of misconduct will be forwarded to the Office of Student Conduct & Community Standards for additional 
review. For more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-Madison supports the right of all enrolled students to a 
full and equal educational opportunity. The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison policy (Faculty 
Document 1071) require that students with disabilities be reasonably accommodated in instruction and campus life. Reasonable accommodations 
for students with disabilities is a shared faculty and student responsibility. Students are expected to inform faculty [me] of their need for instructional 
accommodations by the end of the third week of the semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to identify and provide reasonable instructional 
accommodations. Disability information, including instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and innovation for UW-Madison. We value the contributions of 
each person and respect the profound ways their identity, culture, background, experience, status, abilities, and opinion enrich the university 
community. We commit ourselves to the pursuit of excellence in teaching, research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and inclusive community for people from every background – 
people who as students, faculty, and staff serve Wisconsin and the world.” https://diversity.wisc.edu/ 
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2         OCC THER 731: Living Well: Wellness Promotion for Graduate Students


Course Description
Promote students’ wellness as they manage graduate school and its demands. Examines health and well-being related to students'
time-use patterns; balance among daily activities; daily routines and habits; circadian rhythms; meaningful moments; sleep; and
social connections.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
1


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to promote students' wellness.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 731 Living Well: Wellness Promotion for Graduate Students does not duplicate current content in the Department
of Kinesiology. Any potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy,
and Communication Disorders has been reviewed by the respective program directors who have provided support to the new
degree program (EL-OTD) and the respective courses making up that program. Each health science program is subject to outside
accreditation requirements thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Describe wellness strategies for health and well being in student life Graduate
2 Apply wellness concepts to a particular situation of graduate school Graduate
3 Discuss the role of occupational therapy in health and wellness promotion. Graduate
4 Identify and explain the role of outcome measures in assuring quality of OT services and


efficacy of OT interventions across settings, populations and programs.
Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.
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Please upload a syllabus.
2019 OT 731 Syllabus.pdf
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OCC THER 731  
Living well: Wellness Promotion for Graduate Students 
Summer: 1 
 
1 Credit(s) 
Course is 1 credit and requires 45/cr. hours of active learning. In this course students will 
engage in reading, lectures, learning activities, written assignments, and asynchronous and 
synchronous class discussions facilitated by the course instructor.  
 
Meeting Time and Location: Course is online and uses synchronous and asynchronous  


  discussion methods. 
 
Instructional Mode: Online 
 
Canvas Course URL: https://canvas.wisc.edu/courses/ 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Elizabeth Larson, PhD, OTR 


Associate Professor 
 608-265-0520 
 Elizabeth.larson@wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Promote students’ wellness as they manage graduate school and its demands. Examines health 
and well-being related to students' time-use patterns; balance among daily activities; daily 
routines and habits; circadian rhythms; meaningful moments; sleep; and social connections.  







 
Requisites: Declared in Entry Level OT Doctoral Program 
 
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
 


1. Describe wellness strategies for health and well being in student life 
2. Apply wellness concepts to a particular situation of graduate school  
3. Discuss the role of occupational therapy in health and wellness promotion. 
4. Identify and explain the role of outcome measures in assuring quality of OT services and 


efficacy of OT interventions across settings, populations and programs. (B.2.2) 
 
 
ASSIGNMENTS 


Assignment Due Date Points 
Discussions Weekly 80 
Time Diary End of Module 2  35 
SMART Goal Worksheet End of Module 3 20 
Time Hacker End of Module 3 20 
Ideal Balanced Day End of Module 4 20 
Goal Implementation Plan End of Module 5 45 
Sleep Hygiene Checklist End of Module 7 10 
Immunity to Change Worksheet End of Module 7 20 
Final Project: Lifestyle Change Paper Finals week 100 


Total Points  350 
 
Assignments are organized within 14 modules and each module lasts approximately 1 week. 


 
Group Discussion –  
As an online course, discussions will occur primarily through asynchronous forums in the 
Canvas LMS, with periodic synchronous scheduled discussions with peers and the course 
instructor. 
 


All modules will include on-line discussion questions. Each student is required to post at 
least one primary comment that represents his/her position and/or thoughts about the 
discussion question. This primary post should reflect thoughtful reflection on the 
discussion questions, incorporation of reading content or newly acquired knowledge and 
some level of synthesis. The deadlines for posting are in the course schedule section of 
the syllabus.   
 
As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and 
discussion.  







 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  


 


Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 


4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total for each 
module: 10 points 


 


 
 


Assignment One: Time diary   
 
The purpose of this assignment is to promote students’ understanding of time-use and 
its impact on daily experience and wellness. Students will complete a 6-day time diary 
recording the type of activity, time the activity began and ended, the physical and social 
context, secondary activities occurring at the same time, rating the experience of the 
activity (degree of productivity, pleasure and restoration) and categorizing the activity. A 
paper time log will be provided to you to write down your time-use and experiential 
ratings at the time you do the activities. This assignment serves as the basis for several 
assignments in which you will analyze your life. The assignment guide provides detailed 
instructions on completion of the time diary. An Excel spreadsheet is available on the 
course website to compute data for the time budget and experiential analysis 
assignments. Learning outcomes: Promote a first-person understanding of how 
occupation occurs in the stream of time (including how it may be “chunked”); its 
complexity in organization and sequencing of daily occupations in time and space; 
occupational balance, and applying this understanding of complexity to one’s self to 
foster an empathetic understanding of the dynamics of intervening thoughtful within a 
client’s occupational rounds. 
 


Assignment Two: SMART goal worksheet 
 


The purpose of this assignment is to develop a personal wellness goal for the semester. 
You will complete and submit a SMART worksheet which details your goal for the 
lifestyle project. You will need to complete this before starting your lifestyle project. This 
should be written a measurable goal as a measureable goal. It is important you develop 
a specific goal, since this will increase your success. Learning outcomes: Demonstrate 







the ability to write a specific, measurable, achievable, relevant and time-bound goal. This 
is an essential skill for clinical practice and goal achievement.  
 


Assignment Three: Ideal balanced day 
 
The purpose of this assignment is to evoke a critical consideration of the theoretical 
concept of occupational balance, and to have students examine their own ideal balanced 
round of occupations and how in turn this may affect their wellness. Learning outcomes: 
Support students’ examination of what occupational balance entails. By examining their 
own perception, integrated with course readings, students will critically examine what life 
balance means and how it may be constituted in a daily round. 
 


 
Assignment Four: Time Hacker 


The purpose of this assignment is to understand how circadian rhythms drive energy 
and alertness through the daily round of occupations. Using the provided reading from 
“When,” you will complete the Time Hacker exercise 1 from the book When. Learning 
outcomes: understand how biological/physiological processes intersect with participation 
in daily occupations. 


 
Assignment Five: Goal implementation plan 


 
The purpose of this assignment is to use course content to apply course content to 
develop a plan for implementing the proposed lifestyle change. You will complete the 
provide worksheet to identify strategies to habit loops/sticky habits, to provide 
accountability, and to assess the goal outcomes. Learning outcomes: apply course 
content to facilitate personal goal achievement. 
 
 


Assignment Six: Sleep hygiene checklist 
 


The purpose of this assignment is to learn the environmental, and occupational 
strategies for promoting better sleep. Learning outcomes: identify sleep hygiene 
strategies that can be applied to self and others.  


 
Assignment Seven: Immunity to change worksheet 
 


In this assignment students will examine barriers to goal success. You will complete this 
worksheet to examine your readiness to change. This will also be started in class. This 
worksheet will help you look at any barriers or behaviors that are/or may be impeding 
your goal achievement. Learning outcomes: describe a process for addressing 
ambivalence to change in goal pursuit. 
 
 


Final Course Project: Lifestyle change paper 
 


Each student will write a first-person paper describing their experience of lifestyle 
change across the course. This will describe the implement an approximately 6-week life 
change project intended to enhance lifestyle balance and/or improve health/well-being. 







You will write a 4-6 page single-spaced experiential paper describing your lifestyle 
before the project (using the previous analyses), the desired change necessary to 
improve balance/wellness, the process and success of your strategies to implement the 
lifestyle changes. This may be written in the first person (use “I”) and should describe 
your experience of this life change. An assignment guide is provided on the course 
website. Learning outcomes addressed in this assignment include applying course 
content and articulating an argument for key features and strategies for promoting 
lifestyle change. 


Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 







84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Morgenstern, J. (2004). Time management from the inside out (pp. 125-153). Henry Holt & 
Company: New York.  


• Rath, T. & Harter, J. (2010). Well-being: The Five Essential Elements (pp. 125-132). Gallup 
Press: New York, NY.  


• Time (2017). The Science of Happiness, Time, Special Edition (p. 12-16). 
• Williams, A-L. (2019). Integrating health humanities, social science and clinical care: A guide to 


self-discovery, compassion and well-being (p. 47-62). Routledge, New York. 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
 


OTHER COURSE INFORMATION 
• Provide any additional info (identify honors, field trips, other special attributes or activities) 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext
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disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  
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COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
HOW WE SPEND OUR DAYS IS HOW WE 
SPEND OUR LIVES 
• Differentiate an occupation-focused 


approach to well-being and health from 
other approaches 


• Articulate the 3 mechanisms that create a 
sense of harriedness in daily life 


Textbooks: 
• Daily well-being: How we spend our time in Rath, T. & 


Harter, J. (2010). Well-being: The Five Essential 
Elements (pp. 125-132). Gallup Press: New York, NY.  


• Southerton, D., & Tomlinson, M. (2005). ‘Pressing 
for time’—the differential impact of the time 
squeeze. Sociological Review, 53, 215-239 


Discussion Prep: 
• Complete and post a six-word biography about you & 


your favorite daily occupations  
• Compare and contrast three definitions of health and/or 


well-being, analyzing the focus/core construct of each 
definition  


• Identify how time press shape your daily routines. 
Where do you experience harriedness, identify 
mechanism(s) contributing your sense of time pressure.  


• Compete readings 
• Watch mini-lecture: Health and 


occupation  
• Begin time-diary 
• Wellness activity: Introduction to 


mindfulnessWatch TED talk: In praise 
of slowness 
https://www.ted.com/talks/carl_honor
e_praises_slowness  


• Wellness practice: Body scan 


Module 2:  
STARTING SMALL: LIFESTYLE CHANGE 
• Articulate current knowledge regarding 


effective lifestyle change using a small 
goals approach 


• Apply this knowledge to your life by 
selecting a small goal for lifestyle change  
to pursue during this class 


E-articles (posted in Canvas): 
• Hill, J.O. (2009). Can a small-changes approach help 


address the obesity epidemic? A report of the Joint Task 
Force of the American Society for Nutrition, Institute of 
Food Technologists and International Food Information 
Council. American Journal of Clinical Nutrition, 89, 477-
484. 


Discussion Prep: 
• Identify and post a small goal that would improve your 


well-being to complete during this class 
• Analyze your goal and two peer’s goals as assigned—


does it meet the SMART criteria?  


• Complete readings 
• Watch TED talk: How healthy living 


nearly killed me 
https://www.ted.com/talks/aj_jacobs_
how_healthy_living_nearly_killed_me
?language=en 


• Complete time-diary & enter data into 
excel spreadsheet; submit 
assignment on course website 


• Draft a goal using the SMART format 
• Wellness activity: Breath awareness 


Module 3:  
LIFESTYLE BALANCE 
• Compare and contrast different 


perspectives on how life balance is 
defined and studied 


• Explain how performance varies across 
the day related to circadian rhythms and 
identify optimal times for occupations 
based on circadian type 


• Apply this knowledge to your own 
experience via an analysis of your time-
use 


E-articles (posted in Canvas): 
• Matuska, K. (2012). Description and development of the 


life balance inventory. OTJR: Occupation, Participation 
and Health, 32, 220-228.  


• Pink, D. H. (2018). The hidden pattern of everyday 
life. In When (p. 9-35). Riverhead Books, New 
York, NY. 


Discussion Prep: 
• Review your best-balanced day & Marsh’s suggestions 


for work-life balance. What new strategies  did you 
learn? 


• Complete readings 
• Watch the mini-lecture  
• Write down a description of what your 


best/ideal balanced day would look 
like. (Do BEFORE watching this: How 
to make work-life balance work 
https://www.ted.com/talks/nigel_mars
h_how_to_make_work_life_balance_
work?language=en 


• Review your time use using the time 
budget and experiential analyses of 
occupations in your excel time budget 
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(High in productivity, pleasure and 
restorativeness) 


• Complete the time hacker exercise 
“How to figure out your daily when” 


• Wellness activity: Choiceless 
awareness 


Module 4:  
MEANINGFUL MOMENTS/POSITIVE 
EMOTIONS 
 
• Define mindfulness as used in MBI 


programs  
• Give examples of mindfulness activities or 


occupations that promote mindfulness  
• Apply this knowledge to your own life 
• Describe how positive emotions influence 


wellness and immune system functioning 


E-articles (posted in Canvas): 
• Catalino, L.I., Algoe, S.B. & Fredrickson, B.L. 


(2014). Prioritizing positivity: An effective approach 
to pursuing happiness. Emotion, 14, 1155-1161. 


• Sappala, E. (2017). Secrets of a happier life. From The 
happiness Track: How to apply the science of happiness 
to accelerate your success. In The Science of 
Happiness, Time, Special Edition (p. 12-16). 


Discussion Prep: 
• Reflect on the wellness practices you have participated 


in thus far. What is your experience during these brief 
breaks? What time of day did you do them? How did this 
influence your experiences? 


 


• Watch these three brief videos on 
positive emotion: 
https://www.youtube.com/watch?v=Z7
dFDHzV36g 
https://www.youtube.com/watch?v=h
KggZhYwoys&feature=related 
https://www.youtube.com/watch?v=_h
FzxfQpLjM&feature=related 


• Research the evidence to identify 
common occupations that promote 
mindfulness or flow 


• Wellness practice: Apple meditation 
• OPTIONAL: Take a half day 


technology fast 
Module 5:  
UTILIZING HABITS AS DRIVERS OF CHANGE 
• Identify, then compare and contrast habit-


building strategies for lifestyle change 
• Apply this knowledge to your life by 


identifying habit strategies to facilitate 
adoption of your wellness goal  


E-articles (posted in Canvas): 
• Aubrey, A. (December 15, 2018). How to make exercise 


a habit that sticks. 
https://www.npr.org/2018/12/12/676142159/build-an-
exercise-habit-that-sticks 


• Gardner, B., Phillippa, L., & Wardie, J. (2012). Making 
health habitual: The psychology of ‘habit-formation’ and 
general practice. British Journal of General Practice, 
664-666.  


• Fritz, H., & Cutchin, M.P. (2016). Integrating the science 
of habit: Opportunities for occupational therapy. OTJR: 
Occupation, Participation and Health, 36, 92-98. 


Discussion Prep: 
• Describe your plan for implement your goal, including its 


use of habit-based strategies, and personalization to 
your lifestyle. 


• Watch TED talk: The power of habit 
https://www.youtube.com/watch?v=O
MbsGBlpP30 


• Watch mini-lecture on habit 
• Design a plan for implementing your 


SMART goal; include habit-based 
content (habit loops and sticky habits) 


• Implement your plan to achieve your 
wellness goal 


• Wellness practice: Body scan 


Module 6:  
STRESS AND LEARNING 
 
• Explain how stress impacts learning 
• Describe evidence of the relationship 


between positive psychology interventions 
and goal regulation 


E-articles (posted in Canvas): 
• Neely, M., Schallert, D., Mohammed, S., Roberts, R., & 


Chen, Y-J (2009). Self-kindness when facing stress: The 
role of self-compassion, goal regulation, and support in 
college well-being. Motivation and Emotion, 33, 88-97. 


• Vogel, S., Schwabe, L. (2016). Learning and memory 
under stress: Implications for the classroom. Npj 
Science of Learning, 1,16011. 
doi:10.1038/npjscilearn.2016.11 


• The two faces of stress: Watch the 
assigned segments of Stress: The 
silent killer, & TED talk: How to make 
stress your friend: 
https://www.ted.com/talks/kelly_mcgo
nigal_how_to_make_stress_your_frie
nd?language=en 


• Do a group hangout with three peers 
with a similar wellness goal; take 



https://canvas.wisc.edu/courses/91176/files/3339548/download?wrap=1

https://canvas.wisc.edu/courses/91176/files/3339548/download?wrap=1

https://canvas.wisc.edu/courses/91176/files/3339548/download?wrap=1

https://www.youtube.com/watch?v=Z7dFDHzV36g

https://www.youtube.com/watch?v=Z7dFDHzV36g

https://www.youtube.com/watch?v=hKggZhYwoys&feature=related

https://www.youtube.com/watch?v=hKggZhYwoys&feature=related

https://www.youtube.com/watch?v=_hFzxfQpLjM&feature=related

https://www.youtube.com/watch?v=_hFzxfQpLjM&feature=related

https://www.npr.org/2018/12/12/676142159/build-an-exercise-habit-that-sticks

https://www.npr.org/2018/12/12/676142159/build-an-exercise-habit-that-sticks

https://www.youtube.com/watch?v=OMbsGBlpP30

https://www.youtube.com/watch?v=OMbsGBlpP30

https://www.ted.com/talks/kelly_mcgonigal_how_to_make_stress_your_friend?language=en

https://www.ted.com/talks/kelly_mcgonigal_how_to_make_stress_your_friend?language=en

https://www.ted.com/talks/kelly_mcgonigal_how_to_make_stress_your_friend?language=en





• Compare and contrast the two different 
views of stress presented and their 
descriptions of how stress impact learning 
• Apply this knowledge to your own 


experience by identifying two 
strategies for managing stress and 
promoting your learning 


Discussion Prep: 
Create a list of at least 4 strategies for managing stress in 
learning that were provided in this week’s readings or videos 
 


turns answering the questions about 
your goal’s importance and current 
progress toward your goal 


• Wellness practice: Loving kindness 


Module 7:  
 THE NECESSITY OF SLEEP 
 
• Explain the theorized functions of sleep 
• Describe the associations of sleep and 


mental health/illness 
• Apply this knowledge to your life by 


examining your own sleep patterns and 
their affect on mood and cognition 


 


E-articles (posted in Canvas): 
• Digdon, N.L. (2008). Circadian preference and college 


students’ beliefs about how to cope with sleepiness. 
Biological Rhythms Research, 39, 417-426. 


• Foster, R. (undated).  Light and the circadian rhythm: 
The key to a good night’s sleep? BBC News. 
https://www.bbc.com/news/health-48268110 


• Pink, D. H. (2018). Afternoons and coffee spoons: The 
power of breaks, the promise of lunch and the case for a 
modern siesta. In When (p. 49-71 & Time Hacker’s 
Handbook, Chapter2). Riverhead Books, New York, NY. 


Discussion Prep: 
• Analyze the barriers identified during the immunity to 


change exercise. Describe insights you gained from this 
analysis and how you plan to address them in order to 
support progress toward your wellness goal. 


• Watch TED talk: Why do we sleep? 
https://www.ted.com/talks/russell_fost
er_why_do_we_sleep 


• Use a sleep app or monitor your 
length of sleep for one week and rate 
your alertness/mood each morning 
after rising 


• Complete the sleep hygiene checklist  
• Watch the Immunity to Change video: 


https://www.youtube.com/watch?v=F
FYnVmGu9ZI 


• Complete the immunity to change 
worksheet; address any barrier(s) to 
your wellness goal that arose from 
this analysis 


• Wellness practice: Deep breathing 


Module 8:  
SOCIAL AND COMMUNITY WELL-BEING 
 
• Explicate the elements of participating in 


groups that foster improved social and 
community well-being 


• Apply this knowledge to your life by 
examining your social network and how it 
supports your well-being 


Textbooks: 
• Community Well-being in Rath, T. & Harter, J. (2010). 


Well-being: The Five Essential Elements (pp. 91-106). 
Gallup Press: New York, NY. 


• Social Well-being in Rath, T. & Harter, J. (2010). Well-
being: The Five Essential Elements (pp. 31-46). Gallup 
Press: New York, NY. 


E-articles (posted in Canvas): 
• Chancellor, J. & Lyubomirsky, S. (2011)..Happiness and 


thrift: When (spending) less is (hedonically) more. 
Journal of Consumer Psychology, 21, 131-138.   


Discussion Prep: 
• Carefully consider your support system, how does your 


network support you? Are the places where you could 
enhance your social network? 


 


• Watch TED talk: The hidden influence 
of social networks 
https://www.ted.com/talks/nicholas_c
hristakis_the_hidden_influence_of_so
cial_networks?language=en 


• Draw a social map of your support 
system (Who can your rely on for 
advice, to listen to your troubles, help 
you move, financial support?). Map 
who supports you and the need they 
meet. 


• Wellness practice: Forgiveness 


 



https://www.ted.com/talks/russell_foster_why_do_we_sleep

https://www.ted.com/talks/russell_foster_why_do_we_sleep

https://www.youtube.com/watch?v=FFYnVmGu9ZI

https://www.youtube.com/watch?v=FFYnVmGu9ZI

https://canvas.wisc.edu/courses/169134/files/9216176/download?wrap=1

https://canvas.wisc.edu/courses/169134/files/9216176/download?wrap=1

https://www.ted.com/talks/nicholas_christakis_the_hidden_influence_of_social_networks?language=en

https://www.ted.com/talks/nicholas_christakis_the_hidden_influence_of_social_networks?language=en

https://www.ted.com/talks/nicholas_christakis_the_hidden_influence_of_social_networks?language=en
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Course Description
Gain a complex understanding of the form, function and meaning of daily occupations and the role they play in lifestyle change
for wellness promotion. Learn the architecture of daily life including its biological and sociocultural foundations for patterning
occupational rounds in order to promote and sustain motivation to change.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
2


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to learn the architecture of daily life to promote and sustain motivation to change.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 732 Living well: Designing Occupation-based Wellness Promotion does not duplicate current content in the Department
of Kinesiology. Any potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy,
and Communication Disorders has been reviewed by the respective program directors who have provided support to the new
degree program (EL-OTD) and the respective courses making up that program. Each health science program is subject to outside
accreditation requirements thus necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Describe the four occupation-based threshold concepts for lifestyle change. Graduate
2 Articulate how the framework and core concepts of the Do/Live/Well framework as a theoretical


foundation for wellness promotion
Graduate


3 Critically assess current theory and research examining occupational complexity Graduate
4 Identify and explain the effectiveness of strategies for fostering and sustaining of lifestyle


change for wellness promotion.
Graduate


5 Apply motivational interviewing skills to coach a peer in lifestyle change. Graduate
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Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT 732syllabusLivingWell.pdf


Key: 13244







 
 


OCC THER 732  
Living well: Designing Occupation-based Wellness 
Promotion  
Spring 1 
 
2 Credit(s) 
Course is 2 credit and requires 90/cr. hours of active learning. In this course students will 
engage in reading, lectures, learning activities, written assignments, and asynchronous and 
synchronous class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/ 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Online 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Elizabeth Larson, PhD, OTR 


Associate Professor 
 608-265-0520 
 Elizabeth.larson@wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly online to check messages and engage in 
discussions.  You may arrange an individual appointment with the course instructor or send 
questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Gain a complex understanding of the form, function and meaning of daily occupations 
and the role they play in lifestyle change for wellness promotion. Learn the architecture 







of daily life including its biological and sociocultural foundations for patterning 
occupational rounds in order to promote and sustain motivation to change. 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:   


1. Describe the four occupation-based threshold concepts for lifestyle change. 
2. Articulate how the framework and core concepts of the Do/Live/Well framework as a 


theoretical foundation for wellness promotion 
3. Critically assess current theory and research examining occupational complexity 
4. Identify and explain the effectiveness of strategies for fostering and sustaining of lifestyle 


change for wellness promotion. 
5. Apply motivational interviewing skills to coach a peer in lifestyle change. 


 
ASSIGNMENTS 


Assignment Due Date Percentage 
of Grade 


Current Evidence Analyses 
• Do-Live-Well evidence 
• Brief Motivational Interviewing evidence 


 
End Module 2 


End of Module 14 


 
5% 
5% 


Motivational Interviewing Workbook Exercises As assigned 15% 
Coaching for lifestyle change 


• Occupational profile 
• SMART goal 
• Reflection on goal generation with MI & 


card sort 
• Occupational progress report 


 
End of Module 3 
End of Module 6 


End of Module 10 
 


End of Module 14 


 
35% 


Evidence for Lifestyle Change Interventions 
analysis & group presentation 
 


End of Module 12  25% 


Discussions (online) As assigned 15% 
Total  100% 


 
 


Group Discussion –  
As an online course, discussions will occur primarily through asynchronous forums in the 
Canvas LMS, with periodic synchronous scheduled discussions with peers and the course 
instructor. 
 


All modules will include on-line discussion questions. Each student is required to post at 
least one primary comment that represents his/her position and/or thoughts about the 
discussion question. This primary post should reflect thoughtful reflection on the 







discussion questions, incorporation of reading content or newly acquired knowledge and 
some level of synthesis. The deadlines for posting are in the course schedule section of 
the syllabus.   
 
As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and 
discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


Rubric for Asynchronous Discussions 


 
6pts  


Initial Post  
  
6 pts- Outstanding Contributor -posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response. 
Introduces new content as applicable in addition 
to course content needed to support opinions 
and ideas presented.  
  
4 pts – Good Contributor - posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response.  
  
  3 pts- Adequate Contributor – Posted on 
time.  
Contributions reflect satisfactory preparation. 
Ideas offered are sometimes substantive, 
provide generally useful insights but seldom 
offer a new direction for the discussion.  
  
  1 pt – Unsatisfactory Contributor – Posts 
reflect inadequate preparation.    Ideas are 
seldom substantive and provide few insights.  
Comments do not encourage further response.   
  


4pts  Response Posts to peers (at least two)  
4 pts- Outstanding Contributor -posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response. 
Introduces new content as applicable in addition 







to course content needed to support opinions 
and ideas presented.  
  
3 pts – Good Contributor - posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response.  
  
  2 pts- Adequate Contributor – Posted on 
time.  
Contributions in class reflect satisfactory 
preparation.  


  Ideas offered are sometimes substantive, 
provide generally useful insights but seldom 
offer a new direction for the discussion.  
  1 pt – Unsatisfactory Contributor – Posts 
reflect inadequate preparation.    Ideas are 
seldom substantive and provide few insights.  
Comments do not encourage further response.   


 


 
 
 


Assignment One: Current Evidence Analyses  
 


The purpose of these two evidence assignments is to familiarize students with the 
research supporting a theoretical model and a brief MI intervention introduced in this 
course. Student groups will assess the current available evidence for 1) Do-Live-Well 
model; and 2) Brief MI approach, and present this to classmates in discussion. 
It is expected that students will use their skills for research and literature review to 
critically assess evidence for practice.  
 


Assignment Two: Motivational Interviewing Workbook exercises  
 


Students will complete 11 workbook exercises. Through these series of assignments, 
students will learn and apply the MI content to case studies, generate MI adherent 
phrases/language for working with clients, and complete knowledge checks. It is 
expected that students will learn MI key concepts, and develop a vocabulary of MI-
adherent phrases and language for reflecting, asking open-ended questions, affirming 
and summarizing. 
 
 


Major Course Project – Coaching for Lifestyle Change 
 
Students will coach another student through lifestyle change over the course of the 
class, first using a non-MI and then an MI approach. Students will apply the course 
content on lifestyle change including MI skills with another student to develop a SMART 







goal, and support wellness-promoting lifestyle change over several weeks. This 
assignment will include developing written documentation of the process as would be 
required in clinical practice: 1) an occupational profile, 2) SMART goal, and 3) a 
progress note.  


 
 
Major Course Project – Evidence for Lifestyle Change Interventions: Disability/group 
Analysis & Presentation 
 


Students groups will create an analysis of the literature on lifestyle change for a 
population served by occupational therapists (persons with spinal cord injuries, 
movement disorders, developmental disorders; displaced persons, caregivers of 
individuals with disabilities) or that could be served by OTs. For each of the features of 
the Do-Live-Well model, the group will compile research evidence that supports/refines 
/refutes the model for this population. This evidence will be compiled in a series of tables 
similar to the seminal article on this model. Students will present this analysis to the 
class. 
 
Learning outcomes addressed in this assignment include utilizing research skills to 
identify key literature to be examined, evaluating the evidence systematically, 
synthesizing this evidence, evaluating how it relates to theory and preparing and giving a 
presentation of this analysis. 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  







Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Rosengren, D.B. (2018). Building motivational interviewing skills: A practitioner 
workbook, 2nd Edition. New York, Guildford Press. 


• Williams, A-L. (2019). Integrating health humanities, social science and clinical 
care: A guide to self-discovery, compassion and well-being (p. 13-26). 
Routledge, New York 


 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 







• Provide any additional info (identify honors, field trips, other special attributes or activities) 
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/





COURSE SCHEDULE 
Modules 
Objectives 


 
Readings 


 
Activities 


 
Module 1:  
Do-Live-Well Framework & core concepts 
 
• Describe the process through which Do-


Live-Well model was generated 
• Articulate the evidence that supports the 


experience and patterns components 
• Articulate the forces that affect activity 


engagement 
• Describe how health and well-being  


outcomes are defined in this model 


 
E-articles (posted in Canvas): 
• Moll, S.E., Gewurtz, R.E., Krupa, T.M., Law,  M.C. 


Lariviere, N., & Levasseur, M. (2015). ‘‘Do-Live-Well’’: A 
Canadian framework for promoting occupation, health, 
and well-being. Canadian Journal of Occupational 
Therapy, 82, 9-23. DOI: 10.1177/0008417414545981 


Discussion Prep: 
• Present an update on the current evidence for the 


dimensions and activity patterns of this model. How 
does the current evidence support/refine/refute the 
model? 


 
• Read assigned articles 
• Assess your own flourishing, health, 


circadian patterns, sleep completing 
the assessments/surveys posted on 
the website 


• Visit the D-L-W website and view the 
four videos: one each component 
http://dolivewell.ca/what-is-
dlw/#sthash.iYXPHla9.dpbs 


• Further evidence: with your group 
examine current evidence, published 
in the last five years, on at least one 
dimension of experience or activity 
pattern as assigned 


 
 
Module 2:  
Threshold concepts for lifestyle change 
 
• Describe four proposed threshold 


concepts for lifestyle change for wellness 
promotion 


• Describe the evidence supporting these 
concepts as illustrated via research on 
college students’ well-being 


Understand occupational complexity 


• Articulate the form, function and meaning 
of occupations intersect in social/cultural 
contexts 


 
E-articles (posted in Canvas): 
• Larson, E.A. (in press). Threshold occupational science 


concepts for lifestyle change: “Doing” wellness in a 
course for college students. Occupational Science. DOI: 
10.3109/11038128.2011.596219 


• Clark, F., & Larson, E.A. (1993). Developing an 
academic discipline: The Science of Occupation. In H. 
Hopkins, & H. Smith, (Eds.) Willard and Spackman's 
Occupational Therapy. Philadelphia, Pa: Lippincott. 


Class Prep: 
• Bring your occupational profiles to class and prepare to 


discuss the form, function and meaning of your 
interviewee’s desired wellness/lifestyle change, and the 
facilitators and barriers that currently exist. 


 
• Read assigned articles 
• Interview a peer about a lifestyle 


change she/he tried/wished/would like 
to do (follow the assignment guide).  


• Write up the information gained into 
an occupational profile format. 


 
Module 3:  
Understanding occupational Complexity 
 
• Describe at least three approaches used to 


understanding occupational or lifestyle 
balance  


• Describe how circadian rhythms influence 
or support daily life routines (energy 


 
E-articles (posted in Canvas):  
• Matuska, K. (2012). Validity evidence of a model and 


measure of life balance. OTJR: Occupation, 
Participation and Health, 32, 229-237. doi: 
10.3928/15394492-20110610-02 


• Sheldon, K.M., Cummins, R., Kamble, S. (2010). Life 
balance and well-being: Testing a novel conceptual and 
measurement approach. Journal of Personality, 78, 


 
• Read assigned articles 
• Take Matuska’s Life Balance 


Inventory 
http://minerva.stkate.edu/lbi.nsf 


• Create an infographic describing 
three approaches to occupational 
balance including multiple levels 



http://dolivewell.ca/what-is-dlw/#sthash.iYXPHla9.dpbs

http://dolivewell.ca/what-is-dlw/#sthash.iYXPHla9.dpbs

http://minerva.stkate.edu/lbi.nsf





available or cognitive skills) 
• Articulate how regularity in daily rhythms 


is linked to health outcomes 


1093-1132.  
• Wagman, P., Hakansson, C., & Bjorklund, A. (2012). 


Occupational balance as used in occupational therapy: 
A concept analysis. Scandinavian Journal of 
Occupational Therapy, 19, 322-327. 


Discussion Prep: 
• Review and critique Figure 1 of the Life Balance Model 


in Matuska (2012); consider what evidence this provides 
in understanding the balance of occupational demands 
and desires; also consider the gaps in its explanatory 
power. 


 
Module 4:  
Designing interventions tailored to work within 
individuals’/family’s lifestyles & daily rounds 
 
• Understand evidence-based strategies for 


inserting interventions into the daily 
rounds including identifying ecological 
slots within daily routines  


• Analyze how these strategies may vary 
across the lifespan or for individuals with 
different physical or mental disabilities 


 
Textbooks: 
• Building MI Skills Workbook, Chapter 2: What is MI and 


why use it?  
E-articles (posted in Canvas): 
• Bernheimer, L.P., Weisner, T.S. (2007). “Let me just tell 


you what I do all day. . . “: The family story at the center 
of intervention research and practice. Infants & Young 
Children, 20, 192-201. 


• Eklund, M., et al., (2017). The linkages between 
patterns of daily occupations and occupational balance: 
Applications within occupational science and 
occupational therapy practice. Scandinavian Journal of 
Occupational Science, 24, 41-56. 


• Miller, W.R. (2000). Rediscovering fire: Small 
interventions, large effects. Psychology of Addictive 
Behavior, 14, 6-18. 


• Woodbridge, R., et al., (2018). Use of the physical 
environment to support everyday activities for people 
with dementia: A systematic review. Dementia, 17, 533-
572. 


Discussion Prep: 
• Complete MI readings & exercises in preparation for 


“Not an MI conversation” in-class experiences 


 
• Read assigned articles & text 
• Watch this video on the righting reflex 


(Start at 8:20-11:18) 
https://www.youtube.com/watch?v=Zx
KZaKFzgF8 


• Complete exercise 2.5 in the Building 
MI Skills Workbook  


 
Module 5:  
Chronobiological influences on occupational 
participation 
• Illustrate how occupations can be 


effectively synchronized with individuals 
circadian patterns  


• Examine the usefulness of assessments to 
examine circadian patterns to guide 


 
E-articles (posted in Canvas): 
• Carney, C.E., Edinger, J.D., Meyer, B., Lindman, L. & 


Isfre, T. (2006). Daily activities and sleep quality in 
college students. Chronobiology International, 23, 623-
637. 


• Haynes, P., Gengler, D., Kelly, M. (2016). Social rhythm 
therapies for mood disorders: An update. Current 
Psychiatric Reports, 18. 


 
• Read assigned articles 
• Review “When” from OT 731 
• Complete the Social Rhythm Metric 
• Complete Morningness-Eveningness 


Questionnaire (MEQ) 



https://www.youtube.com/watch?v=ZxKZaKFzgF8

https://www.youtube.com/watch?v=ZxKZaKFzgF8





interventions for daily activities and sleep • Larson, E.A. & Zemke, R. (2003). Shaping the temporal 
patterns of our lives: The social dance. Journal of 
Occupational Science, 10, 80-89. 


• Quanta, M., et al. (2019). Zeitgebers and their 
association with rest-activity patterns. Chronobiology 
International, 36, 203-213. 


Discussion Prep: 
• Identify tools or assessments that can be used to 


assess circadian patterns; Compare and contrast how 
the SRM and MEQ assess circadian patterns in relation 
to occupation 


• Identify areas of practice where interventions addressing 
circadian rhythms are useful 


 
Module 6:  
Evidence-based lifestyle changes to promote 
health and well-being: Small & SMART goals 
• Understand evidence-based strategies for 


inserting interventions into the daily 
rounds including using small 
goals/changes, specifying the 
goal/outcome of change, and using habit 
as engines of change 


 
E-articles (posted in Canvas): 
• Review habit content from OT 731 (Aubrey, 2018, 


Gardener, Phillippa & Wardie (2012), & Fritz & Cutchin 
(2016) and Segar’s approach to lifestyle change (2015) 


• Bowman, J., Mogensen, L., Marsland, E., & Lanin, N. 
(2015). The development, content validity and inter-rater 
reliability of the SMART-Goal evaluation method: A 
standardized method for evaluating clinical goals. 
Australian Occupational Therapy Journal, 62:420-427.  


• Cairns, A.J., Kavanagh, D.J., Dark, F., & McPhail, S.M. 
(2019). Goal setting improves retention in youth mental 
health: A cross-sectional analysis. Child and Adolescent 
Psychiatry and Mental Health, 13:31.  


• Discussion Prep: Consider the ethics and quandaries of 
generating goals when there are different perspectives 
in the family group or that conflict with social norms. 


 


 
• Read assigned articles 
• Identify and create a list of habit-


based strategies or processes to 
support lifestyle change that can be 
used with clients or groups  


• Write a SMART goal with/for your 
assigned partner 


• Analyze the SMART goals provided 
by the standardized in Bowman’s 
article  


 
Module 7:  
Sustaining lifestyle change: Meaning and 
experiential reinforcement 
 
• Critically examine the ways meaning can 


be constructed by individuals, families, 
and groups to drive participation in 
occupation 


• Compare and contrast the ways meaning 
has been conceptualized in research on 
occupation  


• Explain how the levels of meaning that 


 
E-articles (posted in Canvas): 
• Brown, K.W. (2015). Mindfulness training to enhance 


positive functioning. In (p. 311-321). In Brown, K.W, 
Cresswell, D., & Ryan, R.M.,(Eds.), Handbook of 
Mindfulness. Guilford, NY. 


• Ikiugu, M., et al. (2018). Guidelines for Occupational 
Therapy interventions based on meaningful and 
psychologically rewarding occupations. Journal of 
Happiness Studies, 20, 2027-2053. 


• Lyubomirsky, S. & Layous, K.  (2013). How do simple 
positive activities increase well-being? Current 
Directions in Psychological Science, 22, 57-62. 


 
• Read assigned articles 
• Review “No Sweat” reading, OT 731 
• Watch these videoscribes on Flow: 


https://spiral.ac/sharing/jqgvvfq/flow-
the-psychology-of-optimal-
experience-by-mihaly-
csikszentmihalyi-animated-book-
summary 
https://www.youtube.com/watch?v=D
XD8QjpQrFc 


• Complete a mindfulness podcast daily 
this week or participate in one 



https://spiral.ac/sharing/jqgvvfq/flow-the-psychology-of-optimal-experience-by-mihaly-csikszentmihalyi-animated-book-summary

https://spiral.ac/sharing/jqgvvfq/flow-the-psychology-of-optimal-experience-by-mihaly-csikszentmihalyi-animated-book-summary

https://spiral.ac/sharing/jqgvvfq/flow-the-psychology-of-optimal-experience-by-mihaly-csikszentmihalyi-animated-book-summary

https://spiral.ac/sharing/jqgvvfq/flow-the-psychology-of-optimal-experience-by-mihaly-csikszentmihalyi-animated-book-summary

https://spiral.ac/sharing/jqgvvfq/flow-the-psychology-of-optimal-experience-by-mihaly-csikszentmihalyi-animated-book-summary

https://www.youtube.com/watch?v=DXD8QjpQrFc

https://www.youtube.com/watch?v=DXD8QjpQrFc





should be considered in designing 
interventions (in-the-moment experience, 
personal, familial, cultural and social) 


• Roberts, A.E.K., & Bannigan, K. (2018). Dimensions of 
personal meaning from engagement in occupations:  A 
metasynthesis.  Canadian Journal of Occupational 
Therapy, 85, 386-396. 


• Spijkerman, M.P.J., Pots ,W.T.M., Bohlmeijer, E.T. 
(2016). Effectiveness of online mindfulness-based 
interventions in mental health: A review and meta-
analysis. Clinical Psychology Review, 45, 102-114. 


Discussion Prep: 
• Complete the worksheet considering the multiple 


“levels” of meaning in three of your own daily 
occupations (in-the-moment experience, personal, 
familial, cultural and social)  


occupation mindfully 


 
Module 8:  
Addressing inertia/motivation to change 
balance: Foundations of MI 
 
• Understand the client’s perspective and 


central role in creating lifestyle change 
• Use reflective listening to support an 


individual’s deeper understanding of a 
lifestyle issue  


 
Textbooks: 
• Patient as storyteller: Determinants of health In 


Williams, A-L. (2019). Integrating health humanities, 
social science and clinical care: A guide to self-
discovery, compassion and well-being (p. 13-26). 
Routledge, New York. 


• Building MI Skills Workbook, Chapter 4: The use of 
OARS: Reflective listening 


E-articles (posted in Canvas): 
• Miller, R., & Rollnick, S. (2009). Ten things that 


motivational interviewing is not. Behavioural and 
Cognitive Psychotherapy, 37, 129-140.  


Discussion Prep: 
• Reflect on the MI workbook exercises, and the 


perspective of the individual in the illness narrative 
which you read, create an MI conversation on a 
potential lifestyle change from this information using the 
assignment guide prompts.  


 
• Read assigned chapters and articles 
• Complete Concept quiz, Exercise 4.3-


4.5 in the Building MI Skills workbook 
• Review Immunity to Change 


readings/video 
• Read one of the assigned “illness” 


narratives  
• Read two peers MI conversations 


narratives 


 
Module 9:  
Addressing inertia/motivation to change 
balance: OARS 
 
• Use open-ended questions, affirmations 


and summaries in an MI conversation 
• Understand the usefulness of OARS in 


evoking client’s needs, desires and hopes 
• Describe the evidence supporting the use 


of MI for health promotion 


 
Textbooks: 
• Building MI Skills Workbook, Chapter 5: The use of 


OARS: Open-ended question, affirmations & summaries 
E-articles (posted in Canvas): 
• Martins, R.K., & McNeil, D.W. (2009). Review of 


motivational interviewing in promoting health behaviors. 
Clinical Psychology Review, 29, 283-293. 


• Van Buskirk, K.A.; Wetherell, J. (2014). Motivational 
interviewing with primary care populations: a systematic 
review & meta-analysis. Journal of Behavioral Medicine, 
37, 768-780. 


 
• Read assigned articles 
• Complete chapter 5 concept quiz, In 


practice, exercise 5.1, 5.3 & 5.6 
• Complete MI readings and exercises; 


apply this knowledge in a consultation 
with your peer in class 



http://apps.webofknowledge.com.ezproxy.library.wisc.edu/full_record.do?product=WOS&search_mode=GeneralSearch&qid=1&SID=3FT5FSdjMDJINSaZewt&page=1&doc=37

http://apps.webofknowledge.com.ezproxy.library.wisc.edu/full_record.do?product=WOS&search_mode=GeneralSearch&qid=1&SID=3FT5FSdjMDJINSaZewt&page=1&doc=37

http://apps.webofknowledge.com.ezproxy.library.wisc.edu/full_record.do?product=WOS&search_mode=GeneralSearch&qid=1&SID=3FT5FSdjMDJINSaZewt&page=1&doc=37





 
Module 10:  
Recognizing and addressing change talk in 
lifestyle change 
 
• Develop strategies to address client’s 


ambivalence 
• Use MI strategies to evoke change talk in 


an MI conversation 
• Practice MI skills 


 
Textbooks: 
• Building MI Skills Workbook, Evoking (p. 255-2640, 


Chapter 9: Recognizing change and sustain talk. 
E-articles (posted in Canvas): 
• Elwyn, G., Dehlendorf, C.; Epstein, R., Marrin, K., White, 


J., & Frosch, D. (2014). Shared Decision making & 
motivational interviewing: Achieving patient-centered 
care across the spectrum of health care problems. 
Annals of Family Medicine, 12, 270-275.  


• Rosengren, D. (2009). Working with ambivalence. In 
Building Motivational Interviewing Skills (p. 197-206).  


Discussion Prep: 
• Be prepared to compare and contrast how the MI 


approach and a non-MI approach elicited goals with 
your peer in terms of process and goals selected. 


 


 
• Read assigned articles 
• Complete exercises 9.2, 9.3 & 9.6  
• Use an MI/Card sort protocol to elicit 


lifestyle goals with your partner in 
class.  


• Use the MI process to design a 
lifestyle change with a peer in class 
using OARS. Write a reflection 
describing this process. 


 
Module 11 & 12:  
OT designed lifestyle interventions 
 
• Evaluate the quality OT lifestyle 


interventions  
• Identify “active” ingredients as presented 


in this course & elements not proposed in 
this course 


• Practice MI skills 


 
E-articles (posted in Canvas): 
• Levasseur, M., et al. (2019). Influence of lifestyle 


redesign on social participation, leisure and mobility of 
older French-Canadians. American Journal of 
Occupational Therapy, 73, 18 pages. 


• Eklund, M., Tjornstrand, C., Sandlund, M., & Argentzell, 
E. (2017). Effectiveness of balancing everyday life (BEL) 
versus standardized occupational therapy for activity 
engagement and functioning among people with mental 
illness—a cluster RCT. BMC Psychiatry, 17, 363. 


• Pytak, E., et al. (2018). Occupational therapy 
intervention improves glycemic control and quality of life 
among young adults with diabetes: the Resilient, 
Empowered, Active Living with Diabetes (REAL 
Diabetes) randomized control trial. Diabetes Care, 201, 
696-704. 


• Van Rensburg, E.J. (2018). A framework for 
occupational enablement to facilitate social change in 
community practice. Canadian Journal of Occupational 
Therapy, 85, 318-329. 


Discussion Prep: 
• Review the AOTA Vision 2025, how does the research 


in this module adhere to this vision?  
• Present your group analysis to peers. 


 
• Read assigned articles 
• With your group, find and analyze the 


available lifestyle interventions (in OT 
and interdisciplinary interventions) for 
your assigned population. Critique 
these studies. Consider which 
elements of the Live-Do-Well model 
are supported by this evidence. 
Prepare a class presentation and 
identify the strength of the studies, 
their support/refutation of the L-D-W 
model, and common elements/ 
targets of intervention/strategies used 
in the interventions. 


• Check-in/coach your assigned peer 
on their lifestyle change goal 


 
 


 
 


 
 







Module 13:  
 
Addressing inertia/motivation to change 
balance: Brief MI 
 
• Use Brief MI skills for consultation with 


clients 
• Evaluate the evidence supporting Brief MI 


applications 
• Practice MI skills 


Textbooks: 
• Recognizing our interdependence & Uncertainty and 


decision-making. In Williams, A-L. (2019). Integrating 
health humanities, social science and clinical care: A 
guide to self-discovery, compassion and well-being (p. 
93-105 & 127-143). Routledge, New York. 


E-articles (posted in Canvas): 
• Gutnick, D., Reims, K., Davis, C., Gainforth, H., Jay, M., 


& Cole, S. (2014). Brief action planning to facilitate 
behavior change and support patient self-management. 
JCOM, 21, 17-29. 


• Reims, K., Gutnick, D., Davis, C., & Cole, S. (2013). 
Brief Action Planning: A white paper. Center for 
Comprehensive Motivational Interventions. 


Discussion Prep: 
• Be prepared to discuss the current evidence on Brief MI 


and your experiences using this format of MI. 
 


• Review current evidence on Brief MI 
• Use the Brief approach with two 


volunteers 
• Check-in/coach your assigned peer 


on their lifestyle change goal 


 
Module 14:  
Cultural humility and unconscious bias 
 
• Understand the conceptualizations of 


cultural humility and its application to 
practice 


• Describe the ways in which unconscious 
bias may emerge in practice and ways to 
address it 


 
Textbooks: 
• Unconscious bias. In Williams, A-L. (2019). Integrating 


health humanities, social science and clinical care: A 
guide to self-discovery, compassion and well-being (p. 
27-40). Routledge, New York. 


E-articles (posted in Canvas): 
• Foronda, C., Baptiste, D.L., Reinholdt, M.M., Ousman, 


K. (2016). Cultural humility: A concept analysis. Journal 
of Transcultural Nursing, 27, 210-217. 


• Miller, S. (2009).  Cultural Humility is the First Step to 
Becoming Global Care Providers. Journal of Obstetric, 
Gynecologic, and Neonatal Nursing, 38, 92-93. 


• Ruud, M. (2018). Cultural humility in the care of 
individuals who are lesbian, gay, bisexual, transgender 
or queer. Nursing Women’s Health, 22, 255-263. 


Discussion Prep:  
• Present your learning experiences from both the client 


and coaching perspective over the course of the 
semester. 


• Describe a time when someone had a bias against you. 
Feel free to write fiction. 


 


 
• Complete a closing interview with 


your assigned peer on their lifestyle 
change goal 


• Prepare a progress report using the 
posted format on your partner’s 
progress to achieving their lifestyle 
goal 
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2         OCC THER 733: Promoting Health and Wellness for Populations


Course Description
Explores population-based intervention for occupational justice, health and wellness. Provides a basic set of competencies in the
domains central to the field of public health including systems thinking, social determinants of health, and health care reform policy.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
2


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to explore population-based intervention for occupational justice, health and wellness.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 733 Promoting Health and Wellness for Populations does not duplicate current content in the Department of Kinesiology.
Any potential content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication
Disorders has been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and
the respective courses making up that program. Each health science program is subject to outside accreditation requirements thus
necessitating an independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Describe a systems thinking approach to guide occupational therapy’s contribution to public


health
Graduate


2 Explain the relationship between social determinants of health and health equity/inequity Graduate
3 Identify public health concerns relevant to occupational therapy practice Graduate
4 Investigate how your own health has been shaped by social determinants of health across the


lifespan
Graduate


5 Synthesize evidence-based information using a systems thinking approach to support policy
and program development and/or evaluation


Graduate
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Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
_OT 733 syllabus Promoting Health and Wellness in Populations.pdf


Key: 13248







 


 


OCC THER 733 
Promoting Health and Wellness for Populations  
Summer 2 
 
2 Credits 
Course is 2 credits and requires 90 hours of active learning. In this course students will engage 
in reading, online lectures, e-learning activities, quizzes, written assignments, and 
asynchronous and synchronous online class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location:  
TBD 
 
Instructional Mode: Online 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Beth Fields, PhD, OTR/L 


Assistant Professor 
 608-263-7295 
 befields2@wisc.edu 
  
Office hours/Chat hours: By Email Appointment 
 
The course instructor will be available online regularly to check messages and engage in 
synchronous and asynchronous discussions.  You may arrange an individual appointment with 
the course instructor or send questions via email.  Email is most effective for questions that are 
relatively simple (e.g., verifying factual information).  If your questions relate to conceptual 
issues (e.g., explaining course content or assignments), then direct communication is 
encouraged. 
 
OFFICIAL COURSE DESCRIPTION 







Explores population-based intervention for occupational justice, health and wellness. Provides a 
basic set of competencies in the domains central to the field of public health including systems 
thinking, social determinants of health, and health care reform policy.   
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Describe a systems thinking approach to guide occupational therapy’s contribution to 
public health (B.4.25); 


2. Explain the relationship between social determinants of health and health equity/inequity 
(B.1.3); 


3. Identify public health concerns relevant to occupational therapy practice (B.5.1); 
4. Investigate how your own health has been shaped by social determinants of health 


across the lifespan (B.1.3); 
5. Synthesize evidence-based information using a systems thinking approach to support 


policy and program development and/or evaluation (B.5.1; B.5.2; B.4.21).  
 
ASSIGNMENTS 


Assignment LEARNING OUTCOME 
AND STANDARD 


ADDRESSED 


Due Date Percentage 
of Grade 


Small Group Discussion 
Facilitation and Peer Review 


All Learning Outcomes and 
Standards from Above 


Weeks 5-8 15% 


Topic Reflections  Learning Outcome # 2 and 4; 
(B.1.3) 


Weeks 2,4, and 9 10% 


Policy Brief Learning Outcome #1 and 3; 
(B.4.25; B.5.1) 


Week 4 30% 


Final Group Project Proposal Learning Outcome #5; (B.5.1; 
B.5.2; B.4.21) 


Week 10 40% 


Participation    
Class Attendance and 


Engagement 
All Learning Outcomes and 


Standards from Above 
Ongoing 5% 


Total   100% 
 


 
Group Discussion –  
As an online course, discussions will occur primarily through asynchronous forums in the 
Canvas LMS, with periodic synchronous scheduled discussions with peers and the course 
instructor. 


 
 
All modules will include on-line discussion questions. Each student is required to post at 
least one primary comment that represents his/her position and/or thoughts about the 
discussion question. This primary post should reflect thoughtful reflection on the 
discussion questions, incorporation of reading content or newly acquired knowledge and 







some level of synthesis. The deadlines for posting are in the course schedule section of 
the syllabus.   
 
As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and 
discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


Rubric for Asynchronous Discussions 


 
6pts  


Initial Post  
  
6 pts- Outstanding Contributor -posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response. 
Introduces new content as applicable in addition 
to course content needed to support opinions 
and ideas presented.  
  
4 pts – Good Contributor - posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response.  
  
  3 pts- Adequate Contributor – Posted on 
time.  
Contributions reflect satisfactory preparation. 
Ideas offered are sometimes substantive, 
provide generally useful insights but seldom 
offer a new direction for the discussion.  
  
  1 pt – Unsatisfactory Contributor – Posts 
reflect inadequate preparation.    Ideas are 
seldom substantive and provide few insights.  
Comments do not encourage further response.   
  


4pts  Response Posts to peers (at least two)  
4 pts- Outstanding Contributor -posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response. 
Introduces new content as applicable in addition 







to course content needed to support opinions 
and ideas presented.  
  
3 pts – Good Contributor - posted on-time, 
professional communication and appropriate 
references, integrates learning from course, 
thought provoking, invites further response.  
  
  2 pts- Adequate Contributor – Posted on 
time.  
Contributions in class reflect satisfactory 
preparation.  


  Ideas offered are sometimes substantive, 
provide generally useful insights but seldom 
offer a new direction for the discussion.  
  1 pt – Unsatisfactory Contributor – Posts 
reflect inadequate preparation.    Ideas are 
seldom substantive and provide few insights.  
Comments do not encourage further response.   


 


 


• Small Group Discussion Facilitation and Peer Review: Students will sign up to co-lead a  
discussion for one session of the course. As discussion co-leads, you will be responsible for 
generating a 1-page written summary of the readings and three discussion generating questions 
or activities that tie the readings together and to the major themes of the class. You will share this 
document online with your group the day before discussion opens online and use the following for 
guidance as discussion lead: 


o Use the learning outcomes listed in this syllabus for guidance.  
o Respectfully ensure that all of your tablemates have a chance to contribute their 


perspectives. Group members will provide feedback. This feedback will be shared with 
the group leader but will not be part of the grade. 


• Topic Reflections: Students will develop three (3) written self-reflective assessments regarding 
some of the concepts they are learning about in the assigned course readings.  Each reflection 
will be 1-2 pages in length. Topics will include place matters, structural racism, and healthy living.  


• Policy Brief:  Student will select and examine one policy issue in the context of occupational 
therapy practice. The brief will be no more than 2 pages in length. See this link for additional 
information on policy briefs: https://writingcenter.unc.edu/tips-and-tools/policy-briefs/ 


• Final Group Project Proposal: Using a systems thinking approach and the County Health 
Rankings Model as a framework, and working in groups of 4-5 students (groups pre-assigned), 
develop a community-based project proposal to submit for the Wisconsin Idea Fellowship (WIF). 
Each proposal will be will be 5-6 pages in length. See this link for additional information on the 
WIF application: https://morgridge.wisc.edu/students/wisconsin-idea-fellowships/ 
The Writing Center provides helpful information on developing grant proposals: 
https://writing.wisc.edu/handbook/assignments/ 


Format Guidelines  


1. Use APA style guidelines (6TH ed) for all writing assignments unless directed otherwise. This 



https://morgridge.wisc.edu/students/wisconsin-idea-fellowships/

https://writing.wisc.edu/handbook/assignments/





includes, but not limited to, headings, page numbers, citing in text, table format, and reference 
list. 


2. All assignments must be typed in 12-point Times New Roman or comparable size font and 
double-spaced. 


3. Use 1-inch margin on all sides. 
4. Insert page numbers for all assignments that are longer than 1 page. 
5. You must review and carefully proofread your written assignments –spelling, grammatical and 


punctuation errors can significantly lower your grade. Students are strongly encouraged to visit 
the Writing Center for assistance in completing written assignments. (https://writing.wisc.edu/)  


6. All assignments must be written professionally using appropriate content organization. 
7. When submitting assignments, please use the following convention for file name:  


 
YourID#_BriefTitleOfAssignment_Date.doc(x)   
Brief Titles for each assignment are noted in italics and bold below.  
For example: ID#_PolicyBrief_091216.docx  
 


Assignment Submission:  


Assignments are meant to help students understand and apply course content to future occupational 
therapy practice. Each assignment should be uploaded to Canvas AND a hard copy should be brought to 
class on the day it is due. Instructor and/or teaching assistant will provide students with feedback and a 
grade for assignments. Each assignment must be electronically deposited in the appropriate Canvas Box 
by the due date and the set time. Late assignments will have 10 percent subtracted from the grade for 
each day of delinquency and will not be accepted after 3 days.  
 
GRADING  
Course grading is based on the successful completion of all assignments, and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 



https://writing.wisc.edu/





60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Schneider, M.J. (2017). Introduction to public health (5th ed.). Burlington, MA: Jones & Bartlett 
Learning.  


• https://www.countyhealthrankings.org/county-health-rankings-model 
• https://health-policy-systems.biomedcentral.com/articles/10.1186/1478-4505-12-51 
• https://www.rwjf.org/en/our-focus-areas/topics/social-determinants-of-health.html 


 


Recommended Textbook 
•  


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 


• The class will use in-person and on-line lectures, interactive exercises, and small group 
discussions. Students are expected to read the assigned readings before coming to 
class, and extract the main discussion points from the reading materials. 


RULES, RIGHTS & RESPONSIBILITIES 
• See the Guide’s Rules, Rights and Responsibilities 


 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to [NEED LINK] 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 



https://www.countyhealthrankings.org/county-health-rankings-model

https://health-policy-systems.biomedcentral.com/articles/10.1186/1478-4505-12-51

https://www.rwjf.org/en/our-focus-areas/topics/social-determinants-of-health.html

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/





COURSE SCHEDULE 
Weekly 


Objectives/Topics 
Readings and 


Supplemental Resources 


Unless otherwise stated assignments are due 
prior to class starting  


Week 1 Objectives: 
Identify course expectations and assignments.  
Define public health. 
Identify key components of a systems thinking approach. 
Identify different social determinants of health. 
Describe how different social determinants of health can impact (positively and negatively) occupational therapy practice.  


Week 1:  
Overview of Social 
Determinants of Health 
Class and Syllabus 
Overview 
 
What is Public Health? 
 
What is a Systems 
Thinking Approach? 


 
 
 
Chapter 1 (pgs. 1-13) 
 
https://www.countyhealthrankings.org/county-health-
rankings-model 
 
https://health-policy-
systems.biomedcentral.com/articles/10.1186/1478-
4505-12-51 
 
Centers for Disease Control and Prevention: 
https://www.cdc.gov/socialdeterminants/index.htm 
https://www.healthypeople.gov/2020/topics-


objectives/topic/social-determinants-of-health 
 


ASSIGNMENTS DUE: 
On-line reflection 
 
 
 
 
 
 
 
 


Week 2 Objectives: 
Understand the importance of policy briefs. 
Be able to identify and apply social determinants of health to occupational therapy research and/or practice. 
Critically examine examples of policy briefs. 


 
 


Week 2:  


Guest Lecturer: 
Application of Social 


 
 
 TBD Readings from Guest Speaker 
 
Examples of Policy Briefs from Health Affairs 


ASSIGNMENTS DUE: 
On-line reflection  
  



https://www.countyhealthrankings.org/county-health-rankings-model

https://www.countyhealthrankings.org/county-health-rankings-model

https://health-policy-systems.biomedcentral.com/articles/10.1186/1478-4505-12-51

https://health-policy-systems.biomedcentral.com/articles/10.1186/1478-4505-12-51

https://health-policy-systems.biomedcentral.com/articles/10.1186/1478-4505-12-51

https://www.cdc.gov/socialdeterminants/index.htm

https://www.healthypeople.gov/2020/topics-objectives/topic/social-determinants-of-health

https://www.healthypeople.gov/2020/topics-objectives/topic/social-determinants-of-health

https://www.healthaffairs.org/action/doSearch?startPage=1&target=do-brief&content=briefs&DOResourceTypeId=briefs&sortBy=Earliest&pageSize=20





Determinants of Health 
to Research/Practice 


 


Review Policy Brief 


 


 


Week 3 Objectives: 
Identify different types of medical care and challenges for public health. 


Week 4: (On-line) 
 
Medical Care and Public 
Health  


Watch Video from Urban Institute 


 
Chapter 26 (pgs. 417-427) 
Chapter 27 (pgs. 431 to 442) 


ASSIGNMENTS DUE: 
Policy Brief 
On-line reflection  
  


Week 4 Objectives: 
Describe guidelines for providing peer review. 
Using supplied articles, critically examine and discuss current issues related to social factors and individual health. 
Using supplied articles, critically examine and discuss current issues related to place. 
 


Week 4:  
 


Robert Wood Johnson Foundation Issue 1: The Role 
of Social Factors 


Robert Wood Johnson Foundation Issue 6: Race, 
Socioeconomic Factors and Health 


Robert Wood Johnson Foundation Issue 8: 
Neighborhoods and Health 


 


Robert Wood Johnson Foundation Issue 9: 
Workplaces and Health 


 


ASSIGNMENTS DUE: 
Peer Review of Student-lead Discussion 
 


Week 5 Objectives: 
Using supplied articles, critically examine and discuss current issues related to health and well-being. 


Week 5: (In-person) 
 
 


Robert Wood Johnson Foundation Issue 3: Stress 
and Health 


 
Health-Related Quality of Life & Well-being  


ASSIGNMENTS DUE: 
Peer Review of Student-lead Discussion 



https://www.urban.org/urban-wire/why-are-some-americans-more-likely-fall-cliff-good-health-0?cm_ven=ExactTarget&cm_cat=News-04242018-whiteboardspec&cm_pla=VPL+1401+for+List+179&cm_ite=https%3a%2f%2fwww.urban.org%2furban-wire%2fwhy-are-some-americans-more-likely-fall-cliff-good-health-0&cm_lm=smlindberg@wisc.edu&cm_ainfo=&&utm_source=MarketingCloud&&utm_medium=newsletters&&utm_campaign=news-News-white-board-spec&&

https://www.healthypeople.gov/2020/topics-objectives/topic/health-related-quality-of-life-well-being





Week 6 Objectives: 
Using supplied articles, critically examine and discuss current issues related to pediatric care.  


Week 6: (In-person) 


 
Guest Speaker, 
(Dipesh Navsaria) 


Robert Wood Johnson Foundation Issue 2: Early 
Childhood Experiences  
 
TBD Readings from Guest Speaker 


ASSIGNMENTS DUE: 
Peer Review of Student-lead Discussion 


Week 7 Objectives: 
Recognize the role occupational therapy plays in the public health sector. 
Apply a healthy policy and systems thinking lens to occupational therapy research and practice.  


Week 7: 
 
Guest Lecturer 
(Barbara L. Kornblau): 
Occupational Therapist 
working in Public 
Health Sector  


TBD Readings from Guest Speaker 


Health Policy and Occupational Therapy Perspective 


ASSIGNMENTS DUE: 
On-line Reflection 
 
 


Week 18 Objectives: 
Synthesize how contextual factors; current policy issues; and socioeconomic, and health factors on the impact of 
occupational therapy services for local and global communities. 


Week 10: (Online--
FINAL) 


 
Chapter 31 (pgs. 513-524 


ASSIGNMENTS DUE: 
Final Group Project  


 
 
 



http://www.navsaria.com/home/index.html

https://www.education.wisc.edu/soe/people/board-of-visitors
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OCC THER 770: EVIDENCE BASED PRACTICE LAB PRACTICUM
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Thu, 21 Nov 2019 19:29:06 GMT


Viewing: OCC THER 770 : Evidence Based Practice Lab Practicum
Last edit: Thu, 21 Nov 2019 19:29:05 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Trigsted, Stephanie M
E-mail
strigsted@wisc.edu
Phone
608/262-8730


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Fall 2020 (1212)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
770


Is this course crosslisted?
No


Course Title
Evidence Based Practice Lab Practicum


Transcript Title
EBP Lab Practicum


Course Description
Designed to provide an overview of the research happening within the OT program at UW-Madison and to provide hands-on, mentored
experience with generating evidence for practice.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
2


Is this a topics course?
No


Repeatable
Yes
Total completions
3


Can a student enroll in multiple sections of this course in one semester?
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide basic information and laboratory experience on evidence based practice with occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
Occ Ther 770 Evidence Based Practice Lab Practicum does not duplicate current content in the Department of Kinesiology. Any
potential content overlap with existing health science programs (eg Athletic Training , Physical Therapy, and Communication
Disorders has been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and
the respective courses making up that program. Each health science program is subject to outside accreditation requirements thus
necessitating an independent offering as part of the OTD.


What subjects (if any) outside your department might be interested in this course?


Subjects outside of unit
PHY THER - Physical Therapy
CS&D - Communication Sci. & Disorders


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Understand the research programs of UW OT faculty and how these relate to occupation and


occupational therapy
Graduate


2 Gain hands-on research lab experience in one UW OT faculty’s lab Graduate
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3 Critique quantitative and qualitative research in order to analyze and evaluate scholarly
activities, which contribute to the development of a body of knowledge including level of
evidence, validity of research studies, strength of the methodology, relevance to th eprofession
of occupational therapy.


Graduate


4 Locate, select, analyze, and evaluate scholarly literature to make evidence-based decisions. Graduate
5 Design and implement a scholarly study that aligns with current research priorities and


advances knowledge translation, professional practice, service delivery, or professional issues
(e.g., Scholarship of Integration, Scholarship of Application, Scholarship of Teaching and
Learning).


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OCC THER_770_Syllabus 111819.pdf


Key: 13217







 
 


OCC THER 770  
Evidence Based Practice Lab Practicum 
Fall 1, Spring 2, Fall 2 
 
2 Credits 
The credit standard for this course is met by students completing a minimum of 90 hours of 
engagement with the course learning activities which include a minimum of 46 hours of in-lab 
research experience (4-6 hours/week) and additional time spent reading, reflecting, and writing. 
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: face-to-face 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTORS 
Karla Ausderau, Ph.D. OTR/L 


Assistant Professor 
 608- 262-0653 
 kausderau@wisc.edu 
Beth Fields, Ph.D. OTR/L 


Assistant Professor 
 608- 263-7295 
 befields2@wisc.edu 
 Dorothy Farrar-Edwards, Ph.D. 


Professor 
 608- 262-7421 
 dfedwards@wisc.edu 


Beth Larson, Ph.D. OTR/L 
Associate Professor 


 608- 262-0520 
 blarson@education.wisc.edu 
 Kristen Pickett, Ph.D. 


Assistant Professor 
 608- 890-2103 
 kristen.pickett@wisc.edu 
Brittany Travers, Ph.D. 


Assistant Professor 
 608-263-0282 
 btravers@wisc.edu 


 
 
Office hours/Chat hours: By Appointment 
 
The course instructors will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructors 
or send questions via email.  Email is most effective for questions that are relatively simple (e.g., 







verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Designed to provide an overview of the research happening within the OT program at 
UW-Madison and to provide hands-on, mentored experience with generating evidence 
for practice.  
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program 
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
1. Understand the research programs of UW OT faculty and how these relate to occupation 


and occupational therapy 
2. Gain hands-on research lab experience in one UW OT faculty’s lab   
3. Critique quantitative and qualitative research in order to analyze and evaluate scholarly 


activities, which contribute to the development of a body of knowledge including level of 
evidence, validity of research studies, strength of the methodology, relevance to the 
profession of occupational therapy 


4. Locate, select, analyze, and evaluate scholarly literature to make evidence-based decisions. 
(ACOTE B.6.1) 


 


5. Design and implement a scholarly study that aligns with current research priorities and 
advances knowledge translation, professional practice, service delivery, or professional 
issues (e.g., Scholarship of Integration, Scholarship of Application, Scholarship of Teaching 
and Learning).  


 
This may include a literature review that requires analysis and synthesis of data. 
Systematic reviews that require analysis and synthesis of data meet the requirement for 
this Standard. (ACOTE B.6.1) 


 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Lab Goals End of Module 4 15% 


Participation in Brown Bag 
Lunches with Researchers 


Modules 2-8 10% 


Participation in Research 
Activities 


Finals week 40% 


Final Reflection Paper Finals week 35% 
Total  100% 


 
Lab Goals – The purpose of this assignment is to set and communicate goals for the 
research practicum. Working with your instructor/mentor, what 3-5 new skills do you want to 
gain during your supervised research experience? What aspect of research will you 
emphasize in your hours in the lab? Make sure that goals are written as SMART goals and 
are communicated with your mentor (either via email or in discussion). This assignment will 







set the stage for your hands-on experiences in the research lab. Different labs may have 
different formatting for these goals.  


 
Participation in Brown Bag Talks with Researchers– Students will read assigned 
articles and participate in a brown bag conversation with UW researchers engaged in 
research relevant to occupation and occupational therapy. This assignment will support the 
understanding of the research programs of UW OT faculty and how these relate to 
occupation and occupational therapy. Further, these brown bag talks will facilitate the ability 
to critique quantitative and qualitative research in order to analyze and evaluate scholarly 
activities, which contribute to the development of a body of knowledge. 
 
Participation in Research Activities– Mentors will assess each student’s level of 
engagement in the research process using the following rubric.  


Exceptional (3 points) Good (2 points) Satisfactory  
(1 point) 


Unsatisfactory  
(0 points) 


Engagement in the 
evidence-based 
practice/research 
process 


Attended and participated in 
all lab meetings/ meetings 
with mentor. Met or exceeded 
the expectations of weekly lab 
hours. Asked questions that 
forwarded the research 
process. 


Attended and participated 
in most lab meetings/ 
meetings with mentor. Met 
above-minimum weekly 
lab hours. Asked questions 
about the research 
process. 


Met satisfactory 
standards but not good 
standards for lab 
meeting 
attendance/participatio
n and/or weekly lab 
hours. 


Did not meet satisfactory 
standards for lab meeting 
attendance/participation 
and/or weekly lab hours. 


Professional 
communication 


Implemented mentor's 
feedback on written drafts 
with high fidelity. 
Demonstrated exceptional 
and professional oral, written, 
and nonverbal communication 
with all engaged in the 
research process, including 
mentor(s), collaborators, staff, 
lab members, and research 
participants. 


Demonstrated good 
implementation of mentor's 
feedback. Demonstrated 
good oral, written, and 
nonverbal communication 
with others engaged in the 
research process, 
including mentor(s), 
collaborators, staff, lab 
members, and research 
participants. However, 
communication was 
decreased in quality or 
consistency compared to 
the exceptional category. 


Implementation of 
feedback and/or 
communication with 
those involved in the 
research process 
barely met satisfactory 
standards but not good 
standards for 
communication and 
professionalism. 


Implementation of 
feedback and/or 
communication with those 
involved in the research 
process was not 
satisfactory or was not 
professional.  


Knowledgeability 
about key aspects 
of the evidence-
based practice/ 
research process 


Demonstrated exceptional 
knowledgeability about 
multiple domains of the 
research process, including 
(but not limited to) (1) 
synthesis and critique of 
existing research literature, 
(2) data collection and 
analysis process, (3) 
interpretation of the results, 
and (4) ability to link research 
results with OT 
practice/theory.   


Demonstrated good 
knowledgeability across 
multiple domains of the 
research process or 
exceptional knowledge in 
only one of the following 
domains, including (but not 
limited to) (1) synthesis 
and critique of existing 
research literature, (2) 
data collection and 
analysis process, (3) 
interpretation of the 
results, and (4) ability to 
link research results with 
OT practice/theory.   


Demonstrated 
satisfactory 
knowledgeability 
across multiple 
domains of the 
research process, 
including (but not 
limited to) (1) synthesis 
and critique of existing 
research literature, (2) 
data collection and 
analysis process, (3) 
interpretation of the 
results, and (4) ability 
to link research results 
with OT 
practice/theory. 


Did not demonstrate 
satisfactory 
knowledgeability in one or 
more of the research 
process domains, 
including (but not limited 
to) (1) synthesis and 
critique of existing 
research literature, (2) 
data collection and 
analysis process, (3) 
interpretation of the 
results, and (4) ability to 
link research results with 
OT practice/theory.  


  







Final Course Project (Reflection Paper)–  Each student will write a 2-page reflection 
paper on what they have learned about research that relates to occupation/occupational 
therapy during their mentored lab experiences.  


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
Final grade assignment will use the following scale: 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 







70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• None 


Recommended Textbook 
• None 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 
• Other software (depending on lab) 


 
OTHER COURSE INFORMATION 
• Individual mentor expectations are provided in the course handbook. 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php

https://diversity.wisc.edu/





COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
OVERVIEW OF LAB PRACTICUM 
 
• Understand syllabus and course 


requirements 
• Understand each mentor’s expectations 


for students 


E-articles (posted in Canvas): 
• https://www.chronicle.com/article/Forget-Mentors-


What-We/242597 
• https://www.chronicle.com/article/Seeking-the-


Mentors-You-Need/131747?cid=rclink 


• SYLLABUS SEARCH 
• LAB EXPECTATIONS 
• TOP TEN BEST/WORST TRAITS OF 


MENTORS AND MENTEES 


Module 2:  
CURRENT TOPICS IN DR. TRAVERS’S LAB 
 
• Gain a broad understanding of faculty 


research agendas in relation to 
occupation/occupational therapy  


E-articles (posted in Canvas): 
• Article chosen by Dr. Travers 


Prigge, M. B., Bigler, E. D., Travers, B. G., Froehlich, A., 
Abildskov, T., Anderson, J. S., ... & Zielinski, B. A. (2018). 
Social Responsiveness Scale (SRS) in relation to longitudinal 
cortical thickness changes in autism spectrum 
disorder. Journal of autism and developmental 
disorders, 48(10), 3319-3329. 


• BROWN BAG CONVERSATION 
WITH DR. TRAVERS 


Module 3:  
CURRENT TOPICS IN DR. PICKETT’S LAB  
 
• Gain a broad understanding of faculty 


research agendas in relation to 
occupation/occupational therapy  


E-articles (posted in Canvas): 
• Article chosen by Dr. Pickett 


Surgent, O. J., Dadalko, O. I., Pickett, K. A., & Travers, B. G. 
(2019). Balance and the brain: A review of structural brain 
correlates of postural balance and balance training in 
humans. Gait & posture. 


• BROWN BAG CONVERSATION 
WITH DR. PICKETT 


Module 4:  
CURRENT TOPICS IN DR. LARSON’S LAB  
 
• Gain a broad understanding of faculty 


research agendas in relation to 
occupation/occupational therapy  


E-articles (posted in Canvas): 
• Article chosen by Dr. Larson 


Larson, E. (2017). 5Minutes4Myself: Developing a Feasible, 
Tailored Wellness Program for Caregivers of Children With 
Autism. American Journal of Occupational 
Therapy, 71(4_Supplement_1), 7111515254p1-
7111515254p1. 


• BROWN BAG CONVERSATION 
WITH DR. LARSON 


Module 5:  
CURRENT TOPICS IN DR. FIELDS’S LAB  
 
• Gain a broad understanding of faculty 


research agendas in relation to 
occupation/occupational therapy  


E-articles (posted in Canvas): 
• Article chosen by Dr. Fields 


Fields, B., & Rodakowski, J. (2019). Family Caregiver 
Involvement in Hospital Care. American Journal of 
Occupational Therapy, 73(4_Supplement_1), 7311510254p1-
7311510254p1. 


• BROWN BAG CONVERSATION 
WITH DR. FIELDS 


Module 6:  
CURRENT TOPICS IN DR. AUSDERAU’S LAB  
 


E-articles (posted in Canvas): 
• Article chosen by Dr. Ausderau 
Ausderau, K. K., John, B. S., Kwaterski, K. N., Nieuwenhuis, 
B., & Bradley, E. (2019). Parents’ Strategies to Support 
Mealtime Participation of Their Children With Autism 


• BROWN BAG CONVERSATION 
WITH DR. AUSDERAU 







• Gain a broad understanding of faculty 
research agendas in relation to 
occupation/occupational therapy  


Spectrum Disorder. American Journal of Occupational 
Therapy, 73(1), 7301205070p1-7301205070p10. 


 


Module 7:  
CURRENT TOPICS IN DR. EDWARD’S LAB  
 
• Gain a broad understanding of faculty 


research agendas in relation to 
occupation/occupational therapy  


E-articles (posted in Canvas): 
• Article chosen by Dr. Edwards 


Edwards, D. F., Wolf, T. J., Marks, T., Alter, S., Larkin, V., 
Padesky, B. L., ... & Giles, G. M. (2019). Reliability and 
validity of a functional cognition screening tool to identify the 
need for occupational therapy. American Journal of 
Occupational Therapy, 73(2), 7302205050p1-
7302205050p10. 


• BROWN BAG CONVERSATION 
WITH DR. EDWARDS 


Module 8:  
END OF SEMESTER REVIEW 
 
• Reflect on knowledge gained from hands-


on research activities related to 
occupation/occupational therapy. 


 • REFLECTION PAPER DUE 
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1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
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3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Thu, 21 Nov 2019 19:41:23 GMT


Viewing: OCC THER 771 : Evidence Based Practice 1: Basics
Last edit: Thu, 21 Nov 2019 19:41:22 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Trigsted, Stephanie M
E-mail
strigsted@wisc.edu
Phone
608/262-8730


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Fall 2020 (1212)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
771


Is this course crosslisted?
No


Course Title
Evidence Based Practice 1: Basics


Transcript Title
EBP I: Basics


Course Description
Provides the opportunity to establish or advance understanding of evidence-based practice through critical exploration of research
ethics and approaches. Critically review literature relevant to occupational therapy and determine how research findings can inform
practice. First in the evidence-based practice sequence leading to the development of a proposal and completion of a scholarly study.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
3


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide basic information on evidence based practice with occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
Occ Ther 771 Evidence Based Practice 1: Basics does not duplicate current content in the Department of Kinesiology. Any potential
content overlap with existing health science programs (eg Athletic Training , Physical Therapy, and Communication Disorders has
been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and the respective
courses making up that program. Each health science program is subject to outside accreditation requirements thus necessitating an
independent offering as part of the OTD.


What subjects (if any) outside your department might be interested in this course?


Subjects outside of unit
PHY THER - Physical Therapy
CS&D - Communication Sci. & Disorders


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Demonstrate an understanding of how to design a scholarly proposal in regards to ethical


policies and procedures necessary to conduct human-subject research, educational research, or
research related to population health.


Graduate


2 Demonstrate the ability to use quantitative statistics and qualitative analysis to interpret tests
and measurements for the purpose of establishing and delivering evidence-based practice.


Graduate


3 Collect, analyze, and report data in a systematic manner for evaluation of client and practice
outcomes. Report evaluation results and modify practice as needed.


Graduate
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4 Interpret criterion-referenced and norm-referenced standardized test scores on the basis of an
understanding of sampling, normative data, standard and criterion scores, reliability, and validity.


Graduate


5 Critique quantitative and qualitative research in order to analyze and evaluate scholarly
activities, which contribute to the development of a body of knowledge. This including, level
of evidence, validity of research studies, strength of the methodology, and relevance to the
profession of occupational therapy


Graduate


6 Locate, select, analyze, and evaluate scholarly literature to make evidence based decisions. Graduate
7 Provide foundational knowledge to set the groundwork for future scholarly work in 772 &


773: Design and implement a scholarly study that aligns with current research priorities and
advances knowledge translation, professional practice, service delivery, or professional issues
(e.g., Scholarship of Integration, Scholarship of Application, Scholarship of Teaching and
Learning).


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OCC THER_771_Syllabus.pdf


Key: 13218







 
 


OCC THER 771  
Evidence Based Practice 1: Basics  
Fall 1 
 
3 Credits 
Course is 3 credits and requires 135 hours of active learning. Approximately 45 hours will be 
spent in class and the rest of those (90) hours will be outside of class. In this course students 
will engage in reading, lectures, learning activities, quizzes, written assignments, and 
asynchronous and synchronous class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Face to face and some online 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Provides the opportunity to establish or advance understanding of evidence-based 
practice through critical exploration of research ethics and approaches.  Critically review 
literature relevant to occupational therapy and determine how research findings can 







inform practice. First in the evidence-based practice sequence leading to the 
development of a proposal and completion of a scholarly study.  
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate program 


 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Demonstrate an understanding of how to design a scholarly proposal in regards to ethical 
policies and procedures necessary to conduct human-subject research, educational 
research, or research related to population health. (B.6.5) 


2. Demonstrate the ability to use quantitative statistics and qualitative analysis to interpret 
tests and measurements for the purpose of establishing and delivering evidence-based 
practice. (B.1.4) 


3. Collect, analyze, and report data in a systematic manner for evaluation of client and 
practice outcomes. Report evaluation results and modify practice as needed. (B.4.6) 


4. Interpret criterion-referenced and norm-referenced standardized test scores on the basis 
of an understanding of sampling, normative data, standard and criterion scores, reliability, 
and validity. (B.4.7) 


5. Critique quantitative and qualitative research in order to analyze and evaluate scholarly 
activities, which contribute to the development of a body of knowledge. This includes the 
level of evidence, validity of research studies, strength of the methodology, and relevance 
to the profession of occupational therapy (B.6.1) 


6. Locate, select, analyze, and evaluate scholarly literature to make evidence based 
decisions. (B.6.1) 


7. Provide foundational knowledge to set the groundwork for future scholarly work in 772 & 
773: Design and implement a scholarly study that aligns with current research priorities 
and advances knowledge translation, professional practice, service delivery, or 
professional issues (e.g., Scholarship of Integration, Scholarship of Application, 
Scholarship of Teaching and Learning).  
 


This may include a literature review that requires analysis and synthesis of data. 
Systematic reviews that require analysis and synthesis of data meet the requirement for 
this Standard. (B.6.1) 


 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Written Critique, Application, 
and/or Analysis of Reading 


Weekly (up to 3) 15% 


Scientific Literature Search on a 
Topic of Interest to a Local 


Clinician 


End of Module 4 15% 


Midterm Exam End of Module 6 20% 
Written Report: Case Study on 


Assessment Scores and 
Interpretation 


End of Module 10 25% 


Final Project: IRB Finals week 25% 







Proposal/Application 
Total  100% 


 
Assignments are organized within 11 modules and each module lasts 1-2 weeks. 


Written Critique, Application, and/or Analysis of Reading- Over the course of the semester, 
students will complete and submit 3 written critiques of the reading. Students can select 
which class periods to write a reading critique. Each reading critique will be 300 words 
maximum and will describe what you learned from the assigned readings for that class period 
and any remaining questions you have after the readings. Learning outcomes addressed in this 
assignment include understanding how to critique quantitative and qualitative research in order 
to analyze and evaluate scholarly activities, which contribute to the development of a body of 
knowledge (ACOTE B.6.1). 
Scientific Literature Search on a Topic of Interest to a Local Clinician (Group 
Assignment) – The purpose of this assignment is to apply the strategies learned through the 
assigned readings and Library instruction to develop and refine a literature search pertaining to 
a topic of interest provided by a local clinician. Clinicians have been asked to provide these 
topics of interest. To complete the assignment, include:  


1) The MESH terms and subject keywords used in each search;  
2) How terms and keywords were combined;  
3) Full and specific details of the search databases;  
4) Annotated results of the search (including the quality & quantity of articles retrieved);  
5) Summary of the evidence for the topic of interest. 


Learning outcomes addressed in this assignment include demonstrating proficiency in locating, 
selecting, analyzing, and evaluating scholarly literature to make evidence based decisions 
(ACOTE B.6.1). 
 
Midterm Exam– The midterm exam is a multiple-choice exam administered online. The 
questions will cover the lectures, assigned readings and class activities. You will be able to use 
class resources (lecture, readings, notes) for the exam, but you are expected to work 
independently without support from your classmates or anyone else. Prior to the exam, the 
instructors will provide further detail on how much time to allow for taking the midterm exam. 
Learning outcomes addressed in this assignment include critiquing quantitative and qualitative 
research in order to analyze and evaluate scholarly activities, which contribute to the 
development of a body of knowledge (ACOTE B.6.1) and demonstrate an understanding of how 
to design a scholarly proposal in regards to ethical policies and procedures necessary to 
conduct human-subject research, educational research, or research related to population 
health. (ACOTE B.6.5). 
 
Written Report: Case Study on Assessment Scores and Interpretation – The purpose of 
this assignment is to apply information learned about tests and measurements in OT to a clinical 
case study in order to demonstrate sound rationale for assessment selection, sound 
assessment interpretation, and sound clinical recommendations based on the assessment 
results. The report must articulate why this assessment was chosen for the client (evidence of 
assessment efficacy and appropriateness), what the assessment scores were, how the 
assessment scores should be interpreted, and a treatment recommendation based on the 
assessment scores.  Learning outcomes addressed in this assignment include (1) 
Demonstrating the ability to use quantitative statistics and qualitative analysis to interpret tests 
and measurements for the purpose of establishing and delivering evidence-based practice 
(ACOTE B.1.4), (2) Collecting, analyzing, and reporting data in a systematic manner for 







evaluation of client and practice outcomes. Report evaluation results and modify practice as 
needed (ACOTE B.4.6), and (3) Interpreting criterion-referenced and norm-referenced 
standardized test scores on the basis of an understanding of sampling, normative data, 
standard and criterion scores, reliability, and validity (ACOTE B.4.7) 


 
Final Course Project: IRB Proposal/Application – The purpose of this assignment is to apply 
information learned about research ethics, proposal writing, and rigorous scientific inquiry 
related to occupation/occupational therapy to complete a template for an IRB application (in line 
with the Social Behavioral/Educational IRB application) for a research study your group is 
proposing to perform. You do not actually have to intend to carry out this proposal in your 
research. The template will be provided to your group and will not be an actual IRB application 
in arrow.wisc.edu. Learning outcomes addressed in this assignment include demonstrating an 
understanding of how to design a scholarly proposal in regards to ethical policies and 
procedures necessary to conduct human-subject research, educational research, or research 
related to population health. (ACOTE B.6.5) 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 







% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Portney, L.& Watkins, M. (2008). Foundations of Clinical Research: Applications to 
Practice (3rd Edition). Saddle River, N.J.: Prentice Hall.    


• Taylor, R. (2017). Kielhofner’s Research in Occupational Therapy: Methods for Inquiry 
for Enhancing Practice. Philadelphia, PA: F.A. Davis. 


• American Occupational Therapy Association (AOTA) student membership, 1 year. 
Please go the AOTA membership website to obtain your student membership.  If you 
have any questions or need assistance, please reach out to the professor or teaching 
assistant. Please upload your AOTA member number to Canvas by the second day 
of class.   


Recommended Textbook 
• American Psychological Association. (2019). Publication Manual of the American 


Psychological Association, Seventh Edition. New York: American Psychological 
Association. 


• UW-Madison Writing Center Handbook available at 
http://writing.wisc.edu/Handbook/index.html 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 







 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  
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COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
COURSE OVERVIEW & FOUNDATIONAL 
SKILLS 
 
• Identify course expectations and 


assignments  
• Discuss course engagement and 


classroom environment 
• Gain basic knowledge of how to read and 


engage published research 
• Understand the relevance of 


research/evidence to the profession of 
occupational therapy 


• Identify key components of evidence-
based practice 


 


Textbooks: 
• Taylor, R. (2017). Chapter 1. Occupational Therapy: An 


Evidence-Based Practice Profession 
• Taylor, R. (2017). Chapter 4.Reading and 


Understanding Published and Presented Research. 
E-articles (posted in Canvas): 
• How to Read and Comprehend Scientific Research 


Articles 
https://www.youtube.com/watch?v=t2K6mJkSWoA 
• Infographic: How to read a scientific paper 
https://www.elsevier.com/connect/infographic-how-to-read-
a-scientific-paper 


Resources to Explore throughout Course 
• AOTA Evidence Exchange 


http://www.aota.org/practice/researchers/evidence-
exchange.aspx 


• The Cochrane Collaboration 
https://www.cochrane.org/evidence/featured 


• World Health Organization (2002). Towards a common 
language for functioning, disability and health: 
ICFhttp://www3.who.int/icf/beginners/bg.pdf 


 


• ENGAGED PARTICIPATION 
• CLASS STRUCTURE 
• SYLLABUS SPEED DATING 
• HOW TO MORE EFFECTIVELY 


READ A SCIENTIFIC ARTICLE 
• MODELS OF EBP 
 


Module 2:  
RESEARCH ETHICS 
 
• Understand the importance of upholding 


research ethics 
• Identify the key components of the 


Principles of Belmont 
• Understand the role of the Institutional 


Review Board (IRB) in upholding high 
ethical standards in research 


• Understand the core principles of 
informed consent 


Textbooks: 
• Taylor, R. (2017). Chapter 14. Ensuring ethical research 
• Portney, L.& Watkins, M. (2008). Chapter 3: Ethical 


Issues in Clinical Research 
Discussion Prep: 
• Find and post a recent example (within 5 years) of a 


breach of research ethics or a case of scientific 
misconduct 


• PAST AND PRESENT VIOLATIONS 
OF RESEARCH ETHICS AND THEIR 
IMPACT 


• DEFINITION OF SCIENTIFIC 
MISCONDUCT 


• DISCUSS ETHICAL SCENARIOS IN 
RESEARCH 


Module 3:  
WRITING REQUIRED SCHOLARLY 
PROPOSALS TO PERFORM RESEARCH 
 
• Identify the key components of a research 


proposal 


Textbooks: 
• Taylor, R. (2017). Chapter 13. Writing the Research 


Proposal 
E-articles (posted in Canvas): 
• IRB: Getting started 


https://kb.wisc.edu/sbsedirbs/page.php?id=41849 


• DEVELOP YOUR PROPOSAL 
OUTLINE 


• Q&A WITH IRB MEMBER  



https://kb.wisc.edu/sbsedirbs/page.php?id=41849





• Understand the process and procedures of 
writing an IRB proposal and application for 
review 


• Identify similarities and differences 
between grant proposals, IRB proposals, 
and thesis/dissertation proposals 


• IRB: Application https://kb.wisc.edu/sbsedirbs/41887 
• IRB: Review Process 


https://kb.wisc.edu/sbsedirbs/42381 
• IRB: Review Types and Timing 


https://kb.wisc.edu/sbsedirbs/42414 
• IRB: Using ARROW Web Application Interface 


https://kb.wisc.edu/sbsedirbs/arrowhelp/21397 
• IRB: Checklist to Avoid Delays 


https://kb.wisc.edu/sbsedirbs/21073 
Discussion Prep: 
• Review IRB applications that you are currently listed on 


Module 4:  
SEARCHING FOR RESEARCH RELEVANT TO 
EBP 
 
• Identify search databases and resources 


relevant to occupational therapy practice 


Textbooks: 
• Taylor, R. (2017). Chapter 10: Conducting a Literature 


Review.  
Discussion Prep: 
• Practice APA Guidelines with online Canvas quiz (no 


course points) 


• GUEST SPEAKER FROM EBLING 
LIBRARY 


• BRING AND COMPLETE 
SEARCH STRATEGY 
DOCUMENT  


• SCIENTIFIC LITERATURE SEARCH 
ON A TOPIC OF INTEREST TO A 
LOCAL CLINICIAN DUE 


Module 5:  
CRITICAL APPRAISAL OF EVIDENCE: LEVELS 
OF EVIDENCE 
 
• Broad overview of research designs and 


the research pipeline 
• Identify different types of research 


designs associated with the different 
AOTA Levels of Evidence 


• Identify the difference between level of 
evidence and quality of the research 


Textbooks: 
• Taylor, R. (2017). Chapter 2. Classifications and Aims of 


Research. 
• Taylor, R. (2017). Chapter 9: Steps in the Research 


Process and Characteristics of Sound Research 
• Taylor, R. (2017). Chapter 12: Selecting the Research 


Method 
 


• LEVELS OF EVIDENCE OVERVIEW 
• QUANTITATIVE VERSUS 


QUALITATIVE RESEARCH: WHAT, 
WHEN, AND WHY 


• MATCH DESIGNS TO LEVELS OF 
EVIDENCE 


• REVIEW ARTICLES AND 
DETERMINE LEVEL OF EVIDENCE 


Module 6:  
CRITICAL APPRAISAL OF EVIDENCE: 
RESEARCH VALIDITY, RIGOR, & 
REPRODUCIBILITY 
 
• Describe how reliability, validity, and bias 


may influence the quality of the study 
• Identify the role of “converging evidence” 


in scientific inquiry  
• Critically examine the difference between 


a scoping review, systematic review, and 
meta-analysis 


Textbooks: 
• Portney, L.& Watkins, M. (2008). Chapter 8: Sampling. 
• Portney, L.& Watkins, M. (2008). Chapter 9: Validity in 


Experimental Design. 
• Portney, L.& Watkins, M. (2008). Chapter 16: 


Systematic reviews and meta-analysis 
E-articles (posted in Canvas): 
• NIH: Rigor & Reproducibility 


https://www.nih.gov/research-training/rigor-
reproducibility 


 


• THREATS TO INTERNAL AND 
EXTERNAL VALIDITY 


• CONVERGING EVIDENCE AND 
DIFFERENT TYPES OF REVIEWS 


• ONLINE MIDTERM EXAM 
 


Module 7:  Textbooks: • OBSERVING AND MEASURING 
OCCUPATIONAL PERFORMANCE 



https://kb.wisc.edu/sbsedirbs/41887

https://kb.wisc.edu/sbsedirbs/42381

https://kb.wisc.edu/sbsedirbs/42414

https://kb.wisc.edu/sbsedirbs/arrowhelp/21397

https://kb.wisc.edu/sbsedirbs/21073

https://www.nih.gov/research-training/rigor-reproducibility

https://www.nih.gov/research-training/rigor-reproducibility





THE ROLE OF ASSESSMENT IN EBP & 
MEASUREMENT VALIDITY 
 
• Understand the role of assessment in EBP 
• Understand the ICF, as a common 


measure of function 
• Understand the principles of quantitative 


measurement 
• Understand the threat of reification of 


measurement 
 


• Brown, T. (2009). Important Aspects of Occupational 
Therapy Assessment. p. 1-6. 


• Vroman & Stewart (Adults), Ch. 1 & 2: A Guide to 
Evaluation  


• Portney, L.& Watkins, M. (2008). Chapter 4: Principles 
of Measurement. 


E-articles (posted in Canvas): 
• Hamingsson & Jonsson (2017): “The occupational 


perspective on the concept of participation in the 
International Classification of Functioning, disability, and 
health” 


• Maritz et al. (2018): “Linking occupational therapy 
models and assessments to the ICF to enable the 
standardized documentation of functioning” 


• ICF DISCUSSION 


Module 8:  
BASICS OF STANDARDIZED TESTS FOR EBP 
 
• Understand the process by which tests are 


standardized 
• Understand the principles of measurement 


reliability and validity 
• Understand how to select an appropriate 


standardized assessment for a client 


Textbooks: 
• Taylor, R. (2017). Chapter 21. Developing and 


Evaluation Quantitative Data Collecting Instruments 
• Portney, L.& Watkins, M. (2008). Chapter 5: Reliability 


of Measurements. 
• Portney, L.& Watkins, M. (2008). Chapter 6: Validity of 


Measurements. 
E-articles (posted in Canvas): 
• Franzen, M. D., & Wilhelm, K. L. (1998). Conceptual 


foundations of ecological validity in neuropsychological 
assessment.  


• Dunn, W. (2005). Measurement Issues and Practices. In 
M. Law, C. Baum, W. Dunn (Eds.), Measuring 
Occupational Performance (pp. 21-32). Thorofare: Slack 
Inc. 


• Crist, P. (2005). Reliability and Validity: The 
Psychometrics of standardized Assessments.  


• MEASUREMENT RELIABILITY AND 
VALIDITY 


• HOW ASSESSMENTS BECOME 
STANDARDIZED 


• CASE STUDIES: SELECTING THE 
ASSESSMENT  
 


Module 9:  
USING & INTERPRETING ASSESSMENTS FOR 
EBP 
 
• Understand how to score and interpret 


assessment results 
• Understand common assessments used in 


OT practice 
• Understand the application of assessment 


to needs assessment and program 
evaluation research 


E-articles (posted in Canvas): 
• Crist, P. (2005). Scoring and Interpretation of Results. In 


J. Hinojosa, P. Kramer, and P. Crist (Eds), Evaluation: 
Obtaining and Interpreting Data (pgs 201-229). 
Bethesda, MD: AOTA Press. 


• CASE STUDY: SCORING & 
INTERPRETING STANDARDIZED 
ASSESSMENTS  


• GOAL ATTAINMENT SCALING 
 


Module 10:  E-articles (posted in Canvas): • CREATE AN “EVIDENCE BASED 
PRACTICE MAP”’ 







COMMUNICATING EVIDENCE TO CLIENTS, 
MANAGERS, AND FUNDERS  
 
• Identify appropriate communication 


techniques to discuss the evidence and 
recommendations for a specific treatment 
decision 


• Tickle-Degnen, L. (2008). Chapter 12: Communicating 
evidence to clients, managers, and funders (pp. 263-
291) 


• WRITE A LETTER OF 
RECOMMENDATION TO A FAMILY 
FOR SERVICES BASED ON 
RESEARCH ARTICLES PROVIDED 
WRITTEN REPORT: CASE STUDY 
ON ASSESSMENT SCORES AND 
INTERPRETATION DUE  


Module 11:  
SUPPORTING EBP IN CONTEXT 
 
• Discuss how occupational therapists 


integrate research into evidence-based 
practices 


• Explore how research evidence may be 
integrated into evidence-based 
interprofessional contexts 


• Identify barriers and facilitators to 
implementing evidence-based practice in 
your work environment 


• Discuss how integration of research 
evidence into evidence-based practice 
may shape intervention 


• Identify the role of evidence synthesis 
products/tools in evidence-based practice 


Textbooks: 
• Taylor, R. (2017). Chapter 6: Managing barriers to 


evidence-based practice; An international imperative 
• Taylor, R. (2017). Chapter 7: Professional Responsibility 


and Roles in Research  
 


• GUEST SPEAKER, CLINICIAN 
PERSPECTIVE OF EBP 


• FOLLOWING A QUESTION: 
APPLYING EVIDENCE TO 
PRACTICE 


• COMPARE AND CONTRAST 
EVIDENCE SYNTHESIS 
TOOLS/PRODUCTS 


FINALS WEEK  • FINAL PROJECT IRB 
PROPOSAL/APPLICATION DUE 
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2         OCC THER 772: Evidence Based Practice 2: Research Design, Methods, and Analysis


Course Description
Supports the development of a research proposal and the skills needed to implement a research project. Develop a research
proposal and analyze data to inform practice in occupational therapy. Second in the evidence-based practice sequence leading to the
development of a proposal and completion of a scholarly study.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
3


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide information on evidence-based practice within occupational therapy and learn skills to implement a research project.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
Occ Ther 772 Evidence Based Practice 2: Research Design, Methods and Analysis does not duplicate current content in the
Department of Kinesiology. Any potential content overlap with existing health science programs (eg Athletic Training , Physical
Therapy, and Communication Disorders has been reviewed by the respective program directors who have provided support to the new
degree program (EL-OTD) and the respective courses making up that program. Each health science program is subject to outside
accreditation requirements thus necessitating an independent offering as part of the OTD.


What subjects (if any) outside your department might be interested in this course?


Subjects outside of unit
PHY THER - Physical Therapy
CS&D - Communication Sci. & Disorders


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Select, apply, and interpret quantitative and qualitative methods for data analysis to include


basic descriptive, correlational, and inferential quantitative statistics and analysis and synthesis
of qualitative data.


Graduate
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2 Critique quantitative and qualitative research in order to analyze and evaluate scholarly
activities, which contribute to the development of a body of knowledge including level of
evidence, validity of research studies, strength of the methodology, and relevance to the
profession of occupational therapy.


Graduate


3 Locate, select, analyze, and evaluate scholarly literature to make evidence-based decisions. Graduate
4 Design and implement a scholarly study that aligns with current research priorities and


advances knowledge translation, professional practice, service delivery, or professional issues
(e.g., Scholarship of Integration, Scholarship of Application, Scholarship of Teaching and
Learning).


Graduate


5 Create scholarly reports appropriate for presentation or for publication in a peer reviewed journal
that support skills of clinical practice. The reports must be made available to professional or
public audiences.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OCC THER_772_Syllabus.pdf


Key: 13219







 
 


OCC THER 772  
Evidence Based Practice 2: Research Design, Methods, and 
Analysis 
Spring 1 
 
3 Credits 
Course is 3 credits and requires 135 hours of active learning. 45 Hours of learning will be in 
class and 90 will be outside of class. In this course, students will engage in reading, lectures, 
hands-on lab activities, quizzes, and written assignments.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Face to face  
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Supports the development of a research proposal and the skills needed to implement a 
research project. Develop a research proposal and analyze data to inform practice in 







occupational therapy. Second in the evidence-based practice sequence leading to the 
development of a proposal and completion of a scholarly study.  
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate program  
 


LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
1.  Select, apply, and interpret quantitative and qualitative methods for data analysis to include 


basic descriptive, correlational, and inferential quantitative statistics and analysis and 
synthesis of qualitative data. (ACOTE B.6.2) 


2. Critique quantitative and qualitative research in order to analyze and evaluate scholarly 
activities, which contribute to the development of a body of knowledge including level of 
evidence, validity of research studies, strength of the methodology, and relevance to the 
profession of occupational therapy (ACOTE B.6.1) 


3. Locate, select, analyze, and evaluate scholarly literature to make evidence-based decisions. 
(ACOTE B.6.1) 


 


4. Design and implement a scholarly study that aligns with current research priorities and 
advances knowledge translation, professional practice, service delivery, or professional 
issues (e.g., Scholarship of Integration, Scholarship of Application, Scholarship of Teaching 
and Learning).  


• This may include a literature review that requires analysis and synthesis of data. 
Systematic reviews that require analysis and synthesis of data meet the 
requirement for this Standard. (ACOTE B.6.1) 


5. Create scholarly reports appropriate for presentation or for publication in a peer reviewed 
journal that support skills of clinical practice. The reports must be made available to 
professional or public audiences. (ACOTE B.6.3) 


 
 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
In-Class Work & Peer Review 


Assignments 
Weekly 15% 


Hands-On Application Labs Weekly 30% 
Statistic Quizzes Weekly 20% 


Final Research Proposals Finals week 30% 
Self/Peer Group Assessment Finals week 5% 


Total  100% 
 
Assignments are organized within 13 modules, and each module lasts 1-2 weeks. 
 
In-Class Work & Peer Review Assignments:  Throughout this course, there will be 
opportunities to submit work related to mentor/mentee discussions for peer review. We will 
emphasize peer review in this course, as the quality of all research rests on vigorous peer 


Commented [MS1]: This information should be listed 
somewhere else on the syllabus, or it should be 
included in the learning outcome itself. 







review and comment, with the understanding that it is the work and not the person (student or 
investigator) being reviewed. All comments (positive and negative) must be honest, appropriate, 
and designed to improve the quality of the final project.  Each peer review should be completed 
by posting feedback on your writer within your group forum of the course discussion section on 
the canvas course website. Use the proposal rubric to guide each peer review. Each peer 
review will be submitted with the proposal rubric completed for the author(s). Peer review 
deadlines are noted in the course syllabus. Learning outcomes addressed in this assignment 
include: Critique quantitative and qualitative research in order to analyze and evaluate scholarly 
activities, which contribute to the development of a body of knowledge (ACOTE B.6.1). 
 
Hands-On Application (HOA) Labs- The purpose of the HOA lab is to provide hands-on 
learning opportunities during which you can apply key course concepts. The HOA lab follows 
the flipped classroom model (http://kearnsmedia.weebly.com/using-canvas-to-flip-your-
classroom.html), such that you have the opportunity to learn the material at your own pace 
through the assigned readings/videos, and then the lab time is used for you to apply that 
material in a supported environment. The assignments associated with the HOA lab are 
designed to be completed in the allocated 50 minutes of lab time. However, you will be allowed 
a full week to submit these assignments. Learning outcomes addressed in this assignment 
include: Select, apply, and interpret quantitative and qualitative methods for data analysis to 
include a) Basic descriptive, correlational, and inferential quantitative statistics. b) Analysis and 
synthesis of qualitative data (ACOTE B.6.2). 


Statistics Quizzes- Eight open-book quizzes will test your knowledge of the basic statistical 
concepts and uses of the various statistical data analysis methods from your weekly reading 
and on-line tutorials.  Quizzes must be completed BEFORE class time on the day that they are 
due.  Each quiz will include 8-10 questions (multiple choice, multiple-multiple choice, and 
True/False). You will have 60 minutes to complete each quiz. Learning outcomes addressed in 
this assignment include: Select, apply, and interpret quantitative and qualitative methods for 
data analysis to include a) Basic descriptive, correlational, and inferential quantitative statistics. 
b) Analysis and synthesis of qualitative data (ACOTE B.6.2). 
Final Group (or individual) Research Proposals- A major focus of this class is the 
preparation of a research proposal as the first significant step in completing the required 
research project. These proposals will be done as a group of 2-5 students or as an individual 
(whichever you and your mentor decide). Different types of proposals will be accepted but must 
be agreed upon by both you and your research mentor:  
Type of Project (completed in OT 773) Aspects Completed/Due in OT 772 
Full research project Proposal background, aims, methods, & data 


analysis plan 
Systematic review or meta-analysis Proposal for doing systematic review, 


background, aims, methods, and data 
analysis plan 


Grant Proposal (NRSA or equivalent) (can 
only be completed as an individual) 


Proposal background, aims, methods, and 
data analysis plan 


 
This proposal will define an area of research, provide critical review and synthesis of relevant 
literature, and describe in detail the methods to be used to complete the project. The final 
proposal must also include all references and appendices needed to support the proposal. 







Examples will be posted on the course site and reviewed in class. The proposed project will be 
completed and presented in OT 773. In preparing your proposal, you will submit drafts of 
sections throughout this course and receive feedback from the course instructor and your 
mentor. Learning outcomes addressed in this assignment include: (1) Design and implement a 
scholarly study that aligns with current research priorities and advances knowledge translation, 
professional practice, service delivery, or professional issues (e.g., Scholarship of Integration, 
Scholarship of Application, Scholarship of Teaching and Learning) (ACOTE B.6.1). (2) Create 
scholarly reports appropriate for presentation or for publication in a peer reviewed journal that 
support skills of clinical practice. The reports must be made available to professional or public 
audiences (ACOTE B.6.3). 


Self/Peer Group Assessment – The purpose of this assignment is to support students to make 
equitable contributions to their final research projects. 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   







GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Portney, L.& Watkins, M. (2008). Foundations of Clinical Research: Applications to 
Practice (3rd Edition). Saddle River, N.J.: Prentice Hall.    


• Taylor, R. (2017). Kielhofner’s Research in Occupational Therapy: Methods for Inquiry 
for Enhancing Practice. Philadelphia, PA: F.A. Davis. 


• American Occupational Therapy Association (AOTA) student membership, 1 year. 
Please go the AOTA membership website to obtain your student membership.  If you 
have any questions or need assistance, please reach out to the professor or teaching 
assistant. Please upload your AOTA member number to Canvas by the second day of 
class.   


• Pallant, J. (2016). SPSS Survival Manual: A Step by Step Guide to Data Analysis Using 
IBM SPSS (6th ed). Chicago, IL: McGraw Hill, Inc.. ISBN: 9780335262588. 


Recommended Textbook 
• American Psychological Association. (2019). Publication Manual of the American 


Psychological Association, Seventh Edition. New York: American Psychological 
Association. 







• UW-Madison Writing Center Handbook available at 
http://writing.wisc.edu/Handbook/index.html 


Required Software 
• IBM SPSS Statistics Premium GradPack V.23 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php





enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



https://diversity.wisc.edu/





COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
COURSE OVERVIEW & DEVELOPING THE 
RESEARCH QUESTION 
Lecture: 
• Identify course expectations and 


assignments  
• Discuss course engagement and 


classroom environment 
• Identify best practices for developing a 


research question for a research 
proposal/study 


Hands-On Activity Lab: 


• Identify best practices for scientific 
writing and peer review 


 


Textbooks: 
• Taylor, R. (2017). Chapter 11. Generating Research 


Questions and Defining Specific Aims & Hypotheses. 
E-articles (posted in Canvas): 
• Harter, S. (2006). (Part I and Part II). The challenge of 


framing a problem: What is your burning question?   
Discussion Prep: 
• Completed pre-course self-assessment on Canvas 
• Read Dunn (1997) in preparation to discuss best 


practices in scientific writing 


Lecture: 
• ENGAGED PARTICIPATION 
• CLASS STRUCTURE 
• GO OVER RESULTS OF PRE-


COURSE SELF-ASSESSMENT 
• STEPS TO DEVELOPING A 


RESEARCH QUESTION 
• SOURCES OF RESEARCH 


QUESTION INSPIRATION AND 
COMMON MIS-STEPS 


 
Hands-On Activity Lab: 
• BASICS OF GOOD SCIENCE 


WRITING 
• TIPS FOR GROUP WRITING 
• PEER REVIEW GUIDELINES 


Module 2:  
STARTING THE PROPOSAL: INTRODUCTION 
& LITERATURE REVIEW 
 
Lecture: 


• Review research proposal basics 
• Learn to craft meaningful and effective 


proposals 
• Review best practices for performing 


literature searches 
• Learn best practices for writing an 


introduction & literature review 
Hands-On Activity Lab: 


• How to navigate SPSS and output of 
APA-compliant tables and graphs 


Textbooks: 
• Review: Taylor, R. (2017). Chapter 13. Writing the 


Research Proposal 
• Taylor, R. (2017). Chapter 31. Writing a Literature 


Review 
E-articles (posted in Canvas): 
• Cone & Foster: Chapters 5 & 6 (posted on canvas) 


Discussion Prep: 
• If you want to know more about the research proposal, 


read Portney & Watkins: Chapter 32 
• Lynda.com SPSS tutorial Modules 1-4 (posted on 


canvas). This takes a while, but it takes you through 
everything you need to know for the HOA Lab.  


• If you need more SPSS support, read Pallant Chapter 1.  
• Read links on how to make APA styled figures/tables in 


SPSS.  
• Upload the pdf of 2 articles from AJOT that are relevant 


to what you think your proposal topic might be. 
 


Lecture: 
• RESEARCH PROPOSAL: WHAT IT 


IS, HOW WE WRITE IT, & WHY WE 
WRITE IT 


• THE HOURGLASS METHOD OF 
WRITING PROPOSALS 


• COMPONENTS OF AN 
INTRODUCTION 


• ACTIVITY: LET’S PARSE THE 
INTRO 


 
Hands-On Activity Lab: 
• NAVIGATING SPSS 
• CREATING GRAPHS AND TABLES 


IN SPSS 
 
Due: 


• APA-STYLE TITLE PAGE, 
ABSTRACT PAGE, AND 
REFERENCE PAGE WITH 3 
REFERENCES FOR YOUR 
PROPOSAL (the text does not have 
to be real, but the text has to be 







formatted correctly according to 
APA) 


 
Module 3:  
QUALITATIVE DATA 
COLLECTION/MANAGEMENT & METHODS 
SECTIONS  
Lecture: 


• Overview of qualitative research 
• Best practices in qualitative data 


collection and analysis 
• Tools for qualitative analysis 


Hands-On Activity Lab: 


• Practice engaging qualitative data 
• Methods, results, & discussion 


Sections in qualitative research 


Textbooks: 
• Taylor, R. (2017). Chapter 16. Design Considerations in 


Qualitative Research 
• Taylor, R. (2017). Chapter 17. Collecting Qualitative 


Data 
• Taylor, R. (2017). Chapter 18. Contemporary Tools for 


Managing and Analyzing Qualitative Data 
• Taylor, R. (2017). Chapter 19. Qualitative Approaches to 


Interpreting and Reporting Data 
E-articles (posted in Canvas): 
• Video: Qualitative Interviewing 101, Nora Jacobson, 


PhD (canvas)  
Discussion Prep: 
• Please read narrative for in-class coding exercise 


Lecture: 
• QUALITATIVE vs. QUANTITATIVE 


vs. MIXED RESEARCH 
• GOALS & CORE FEATURES OF 


QUALITATIVE RESEARCH 
• COMMON QUALITATIVE 


STRATEGIES 
 
Hands-On Activity Lab: 


• PRACTICE CODING 
• QUALITATIVE INTERPRETATION 
• QUALITATIVE WRITE UP 


Module 4:  
PARTICIPATORY AND MIXED APPROACHES 
FOR ENHANCING CULTURAL COMPETENCE 
IN DISSEMINATION AND IMPLEMENTATION 
RESEARCH 
 


• Recognize and implement participatory 
and mixed methods research by 
understanding the components, 
benefits, and challenges 


• How to enhance cultural competence 
in research 


Textbooks: 
• Taylor, R. (2017). Chapter 30. Participatory Research 


Approaches. 
• Taylor, R. (2017). Chapter 34. Using Mixed Methods 


Designs to Study Therapy and Its Outcomes 
 
E-articles (posted in Canvas): 
• Kone A, Sullivan M, Senturia K,Chrisman N, Ciske S, 


and Krieger J. (2000). Improving Collaboration between 
Researchers and Communities. Public Health Reports, 
115:243-248. 


• Sullivan M, Kone A, Senturia K, Chrisman N, Ciske S, 
Krieger J. (2001). Researcher and researched – 
community perspectives: Towards bridging the gap. 
Health Education & Behavior, 28,130-149. 


• Minkler M, Salvatore A, & Chang C. (2018). Chapter 11. 
Participatory approaches for study design and analysis 
in dissemination and implementation research. 


Discussion Prep: 
Reflection on how to enhance cultural competence using 
participatory and mixed methods research due (300 words 
max about what you learned from the readings or about 
remaining questions you have about the topic)  


Lecture: 
• CONTINUUM OF PARTICIPATION 


IN RESEARCH 
• COMMUNITY BASED 


PARTICIPATORY RESEARCH 
(CBPR) AND MIXED METHODS: 
BASICS & KEY PRINCIPLES 


• CBPR AND MIXED METHODS 
BENEFITS AND CHALLENGES 


• PCORI GRANTS 
•  


Module 5:  
QUANTITATIVE DATA 
COLLECTION/MANAGEMENT & METHODS 
SECTIONS  


Textbooks: 
• Taylor, R. (2017). Chapter 20. Quantitative Research 


Designs: Defining Variables and Their Relationships 
with One Another 


Lecture: 
• GOALS & CORE FEATURES OF 


QUANTITATIVE RESEARCH 







Lecture: 


• Overview of quantitative research 
• Best practices in quantitative data 


collection and analysis 
• Tools for quantitaive analysis 


Hands-On Activity Lab: 


• Preparing the Data File & Dual Data Entry 


• Taylor, R. (2017). Chapter 22. Collecting Quantitative 
Data 


• Taylor, R. (2017). Chapter 23. Entering, Storing, and 
Managing Data 


• Pallant, J. (2016).Chapter 4: Creating a Data File and 
Entering Data. 


• Pallant, J. (2016).Chapter 5: Screening and Cleaning 
the Data 


Discussion Prep: 
• Excel for Researchers pp. 1-37 (posted on canvas) 
• Look over dual-entry excel form (under HOA lab) 


• COMMON QUANTIATIVE 
STRATEGIES 


Hands-On Activity Lab: 
• PREPARE A DATA FILE IN 


EXCEL 
• PERFORM DUAL DATA ENTRY 


Due:  
• MENTOR/MENTEE DISCUSSION 


SHEET DUE 
• POST YOUR MENTOR-APPROVED 


RESEARCH QUESTION 
 


Module 6:  
BASICS OF STATISTICS 
Lecture: 


• Understand the foundations of 
statistical analysis and descriptive 
statistics 


Hands-On Activity Lab: 


• Using SPSS to Describe Quantitative 
Data 


Textbooks: 
• Portney & Watkins: Chapter 17  & Review Chapters 4,8-


11 
• Pallant, J. (2016).Chapter 6: Descriptive Statistics. 
• Pallant, J. (2016).Chapter 7: Using Graphs to Describe 


and Explore Data 
• Pallant, J. (2016).Chapter 8: Manipulating the Data. 


Discussion Prep: 
• Statistics Quiz 1 


Lecture: 
• DESCRIPTIVE VS INFERENTIAL 


STATISTICS 
• TYPES OF VARIABLES, & SCALES 


OF MEASUREMENT 
• SHAPES OF DISTRIBUTIONS, 


CENTRAL TENDENCY, & 
VARIABILITY 


• Z-SCORES 
Hands-On Activity Lab: 
• OBTAIN & VISUALIZE 


DESCRIPTIVE STATISTICS FOR 
DIFFERENT TYPES OF VARIABLES 


• INTERPRET & REPORT 
DESCRIPTIVE STATISTICS  


Module 7:  
STATISTICAL INFERENCE AND CONCEPTS 
OF STATISTICAL TESTING  
Lecture: 


• Understand the foundations of 
inferential statistical analysis and 
hypothesis testing 


Hands-On Activity Lab: 


• Peer review of introduction and outline 
of literature review 


Textbooks: 
• Portney, L. & Watkins, M. (2008). Chapter 18: Statistical 


Inference. 
• Pallant, J. (2016). Chapter 9: Choosing the right 


statistics. 
E-articles (posted in Canvas): 
• Why inferential statistics are needed (see canvas) 
• Understanding confidence intervals (see canvas) 


Discussion Prep: 
• Submit literature review for peer review 
• Statistics Quiz 2 


 


Lecture: 
• POPULATION VS. SAMPLES 
• PROBABILITY 
• HYPOTHESIS TESTING 


Hands-On Activity Lab: 
• PEER REVIEW 


Module 8:  
1-2 GROUP QUASI-EXPERIMENTAL DESIGNS 
& T-TESTS  
Lecture: 


Textbooks: 
• Portney, L. & Watkins, M. (2008). Chapter 11: Quasi-


Experimental Designs. 
• Portney, L. & Watkins, M. (2008). Chapter 19: 


Comparing Two Means: The t-test. 


Lecture: 
• 1-2 GROUP QUASI-EXPERIMENTAL 


DESIGNS 
• T-TEST BASICS 
Hands-On Activity Lab: 







• Understand 1- & 2-group quasi-
experimental designs 


• Utilize t-tests to compare 2 groups in 
quasi-experimental designs 


Hands-On Activity Lab: 


• Performing t-tests in SPSS 


• Pallant, J. (2016).Chapter 17: T-tests. 
E-articles (posted in Canvas): 
• T-test online tutorials (see canvas) 
• Blog post: how to write statistical hypotheses 


Discussion Prep: 
• Statistics Quiz 3 


• ANSWERING RESEARCH 
QUESTIONS WITH T-TESTS 


• INTERPRETING T-TEST RESULTS 


Module 9:  
3+ GROUP QUASI-EXPERIMENTAL DESIGNS 
& ONE-WAY ANOVA 
Lecture: 


• Understand 3+-group quasi-
experimental designs 


• Utilize one-way ANOVA to compare 3+ 
groups in quasi-experimental designs 


Hands-On Activity Lab: 


• Performing one-way ANOVA in SPSS  


Textbooks: 
• Portney, L. & Watkins, M. (2008). Chapter 20 [1st half]: 


Comparing More Than Two Means: Analysis of 
Variance. 


• Pallant, J. (2016).Chapter 18: One-way analysis of 
variance. 


E-articles (posted in Canvas): 
• ANOVA online tutorials (see canvas) 


Discussion Prep: 
• Statistics Quiz 4 


Lecture: 
• 3+ GROUP QUASI-EXPERIMENTAL 


DESIGNS 
• CONCEPTUAL BASIS OF ANOVA 
Hands-On Activity Lab: 
• ANSWERING RESEARCH 


QUESTIONS WITH ONE-WAY 
ANOVAs 


• INTERPRETING ONE-WAY ANOVA 
RESULTS 


• METHODS SECTION DUE 
Module 10:  
TRUE EXPERIMENTAL DESIGNS AND 
ADVANCED ANOVA 
 
Lecture: 


• Understand true experimental designs 
• Utilize advanced ANOVA to compare 


3+ groups in quasi-experimental 
designs 


Hands-On Activity Lab: 


• Performing Advanced ANOVA & ANCOVA 
in SPSS  


Textbooks: 
• Portney, L.& Watkins, M. (2008). Chapter 10: 


Experimental Designs. 
• Portney, L.& Watkins, M. (2008). Chapter 20 [2nd half]: 


Comparing More Than Two Means: Analysis of 
Variance. 


• Pallant, J. (2016).Chapter 19: Two-way between-groups 
ANOVA. 


• Pallant, J. (2016).Chapter 20: Mixed between-within 
subjects analysis of variance. 


• Pallant, J. (2016).Chapter 22: Analysis of covariance. 
E-articles (posted in Canvas): 
• Mulder, R. T., Frampton, C., Joyce, P. R., & Porter, R. 


(2003). Randomized controlled trials in psychiatry. Part 
2: Their relationship to clinical practice. Australian and 
New Zealand Journal of Psychiatry, 37, 265–269. 


• Porter, R., Frampton, C., Joyce, P. R., & Mulder, R. T. 
(2003). Randomized controlled trials in psychiatry. Part 
1: methodology and critical evaluation. Australian and 
New Zealand Journal of Psychiatry, 37, 257–264. 


• Williams, L. S. (2001). Randomized controlled trials: 
Methodology, outcomes and interpretation. (pp 1-26). In 
J. Biller & J. Bogousslavsky (Eds.). Clinical Trials in 
Neurologic Practice. Boston MA: Butterworth-
Heinemann. 


Discussion Prep: 


Lecture: 
• RANDOMIZED CONTROLLED 


TRIALS 
• TWO-WAY (FACTORIAL) ANOVA 
• REPEATED MEASURES ANOVA 
• MIXED ANOVA 
• ANCOVA 
Hands-On Activity Lab: 
• ANSWERING RESEARCH 


QUESTIONS WITH ANOVA & 
ANCOVA 


• INTERPRETING ADVANCED 
ANOVA RESULTS 


• ANTICIPATED RESULTS DUE 







• Statistics Quiz 5 


Module 11:  
EXPLORATORY & DESCRIPTIVE RESEARCH 
AND CORRELATION & REGRESSION 
 
Lecture: 


• Understand exploratory & descriptive 
research designs 


• Utilize correlations and regression to 
find relations in 
exploratory/descriptive research 


Hands-On Activity Lab: 


• Performing Correlation & Regression in 
SPSS 


Textbooks: 
• Portney, L.& Watkins, M. (2008). Chapter 13: 


Exploratory Research: Observational Designs. 
• Portney, L.& Watkins, M. (2008). Chapter 14: 


Descriptive Research. 
• Portney, L.& Watkins, M. (2008). Chapter 23: 


Correlation. 
• Portney, L.& Watkins, M. (2008). Chapter 24: 


Regression. 
• Pallant, J. (2016).Chapter 11: Correlation. 
• Pallant, J. (2016).Chapter 12: Partial Correlation.  
• Pallant, J. (2016).Chapter 13: Multiple Regression. 


E-articles (posted in Canvas): 
• Benedict, R.E. (2006). Disparities in use of and unmet 


need for therapeutic and supportive services among 
school-aged children with functional limitations: A 
comparison across settings. Health Services Research, 
41, 103-24. 


• Ottenbacher, K. J., Smith, P. M., Illig, S. B., Linn, R. T., 
Ostir, G. V., & Granger, C. V. (2004). Trends in length of 
stay, living setting, functional outcome, and mortality 
following medical rehabilitation.[see comment]. JAMA, 
292(14), 1687-1695. 


Discussion Prep: 
• Statistics Quiz 6 


Lecture: 
• DESCRIPTIVE RESEARCH 
• OBSERVATIONAL RESEARCH 
• EXPLORATORY ANALYSES 
• EPIDEMIOLOGY, CASE-CONTROL 


STUDIES, & COHORT STUDIES 
Hands-On Activity Lab: 
• ANSWERING RESEARCH 


QUESTIONS WITH CORRELATION 
& REGRESSION 


 


Module 12:  
CHI-SQUARE, NON-PARAMETRIC STATISTICS 
SECTION  
Lecture: 


• Utilize chi-square & non-parametric 
tests in research 


Hands-On Activity Lab: 


• Performing Chi-Square and Non-
Parametric Tests in SPSS 


Textbooks: 
• Portney, L.& Watkins, M. (2008). Chapter 22: 


Nonparametric Tests for Group Comparisons. 
• Portney, L.& Watkins, M. (2008). Chapter 25: Measures 


of Association for Categorical Variables: Chi-Square. 
• Pallant, J. (2016).Chapter 16: Non-Parametric Statistics. 


E-articles (posted in Canvas): 
• AJOT Chi-Square Article (Salls et al., 2002) 


Discussion Prep: 
• Statistics Quiz 7 


Lecture: 
• CHI-SQUARE GOODNESS OF FIT 


VS. TEST OF INDEPENDENCE 
• CONCEPTUAL BASIS OF 


NONPARAMETRIC TESTS 
Hands-On Activity Lab: 
• ANSWERING RESEARCH 


QUESTIONS WITH CHI-SQUARE 
TESTS 


• ANSWERING RESEARCH 
QUESTIONS WITH NON-
PARAMETRIC TESTS 


Module 13:  
EFFECT SIZES, SYSTEMATIC REVIEWS, & 
META-ANALYSES 
Lecture: 


• Know how to interpret effect sizes 


Textbooks: 
• Portney, L.& Watkins, M. (2008). Chapter 16: 


Systematic Reviews and Meta-Analyses. 
• Taylor, R. (2017). Chapter 25. Meta-Analysis. 


E-articles (posted in Canvas): 
• How to write an abstract (blog post) 


Lecture: 
• CONCEPTUAL BASIS OF EFFECT 


SIZES 
• SYSTEMATIC REVIEW VS. META-


ANALYSIS 
• PRISMA GUIDELINES 







• Understand the components of a 
systematic review 


• Understand the components of a meta-
analysis 


Hands-On Activity Lab: 


• Calculating and reporting effect sizes 


• PRISMA Reporting Criteria 
Discussion Prep: 


• Statistics Quiz 8 


Hands-On Activity Lab: 
• CALCULATE EFFECT SIZES 
• CONVERT ACROSS DIFFERENT 


MEASURES OF EFFECT SIZE  
• INTERPRET EFFECT SIZES 


FINAL RESEARCH PROPOSAL DUE 
SELF/PEER GROUP ASSESSMENT DUE  


 
 



https://www.equator-network.org/reporting-guidelines/prisma/
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New Course Proposal
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Proposal contact information:


Name
Trigsted, Stephanie M
E-mail
strigsted@wisc.edu
Phone
608/262-8730


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Fall 2020 (1212)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
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Is this course crosslisted?
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Course Title
Evidence Based Practice 3: Research Translation


Transcript Title
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2         OCC THER 773: Evidence Based Practice 3: Research Translation


Course Description
Supports the completion of a scholarly study and the skills needed to translate research to practice. Through a series of lectures,
statistics/writing consultations, and mentored research, students complete and publicly present their scholarly work.


Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate program


Grading Basis
A/F


Component Type
Lecture section is scheduled


Credits
3


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course
is to provide information on evidence based practice within occupational therapy and support the development and presentation of a
scholarly project.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
Occ Ther 773 Evidence Based Practice 3: Research Translation does not duplicate current content in the Department of Kinesiology.
Any potential content overlap with existing health science programs (eg Athletic Training , Physical Therapy, and Communication
Disorders has been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and
the respective courses making up that program. Each health science program is subject to outside accreditation requirements thus
necessitating an independent offering as part of the OTD.


What subjects (if any) outside your department might be interested in this course?


Subjects outside of unit
PHY THER - Physical Therapy
CS&D - Communication Sci. & Disorders


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Critique quantitative and qualitative research in order to analyze and evaluate scholarly


activities, which contribute to the development of a body of knowledge including the level of
evidence, validity of research studies, strength of the methodology, relevance to the profession
of occupational therapy.


Graduate
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2 Locate, select, analyze, and evaluate scholarly literature to make evidence-based decisions. Graduate
3 Design and implement a scholarly study that aligns with current research priorities and


advances knowledge translation, professional practice, service delivery, or professional issues
(e.g., Scholarship of Integration, Scholarship of Application, Scholarship of Teaching and
Learning).


Graduate


4 Create scholarly reports appropriate for presentation or for publication in a peer reviewed journal
that support skills of clinical practice. The reports must be made available to professional or
public audiences.


Graduate


5 Select, apply, and interpret quantitative and qualitative methods for data analysis to include a)
Basic descriptive, correlational, and inferential quantitative statistics. b) Analysis and synthesis
of qualitative data.


Graduate


6 Demonstrate an understanding of the process of locating and securing grants and how grants
can serve as a fiscal resource for scholarly activities and program development. Create grant
proposals to support scholarly activities and program development


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OCC THER_773_Syllabus.pdf


Key: 13216







 
 


OCC THER 773  
Evidence Based Practice 3: Research Translation 
Fall 2 
 
3 Credits 
The credit standard for this course is met by an expectation of a total of 135 hours of student 
engagement with the course learning activities (at least 45 hours per credit), which include 45 
hours of class time and regularly scheduled instructor-student meeting times [insert meeting 
time expectations], with the rest of the time spent in  reading, writing, problem sets, studio 
time, labs, field trips, and other student work as described in the syllabus.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Face to face 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Supports the completion of a scholarly study and the skills needed to translate research to 
practice. Through a series of lectures, statistics/writing consultations, and mentored research, 
students complete and publicly present their scholarly work.  







 
Requisites: Declared in Entry Level Occupational Therapy Doctorate program  
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Critique quantitative and qualitative research in order to analyze and evaluate scholarly 
activities, which contribute to the development of a body of knowledge includes the level of 
evidence, validity of research studies, strength of the methodology, relevance to the 
profession of occupational therapy (ACOTE B.6.1) 


2. Locate, select, analyze, and evaluate scholarly literature to make evidence-based 
decisions. (ACOTE B.6.1) 


3. Design and implement a scholarly study that aligns with current research priorities and 
advances knowledge translation, professional practice, service delivery, or professional 
issues (e.g., Scholarship of Integration, Scholarship of Application, Scholarship of 
Teaching and Learning). (ACOTE B.6.1) 
 


4. Create scholarly reports appropriate for presentation or for publication in a peer reviewed 
journal that support skills of clinical practice. The reports must be made available to 
professional or public audiences. (ACOTE B.6.3) 


5. Select, apply, and interpret quantitative and qualitative methods for data analysis to 
include a) Basic descriptive, correlational, and inferential quantitative statistics. b) Analysis 
and synthesis of qualitative data. (ACOTE B.6.2) 


6. Demonstrate an understanding of the process of locating and securing grants and how 
grants can serve as a fiscal resource for scholarly activities and program development. 
Create grant proposals to support scholarly activities and program development. (ACOTE 
B.6.4) 
 


ASSIGNMENTS 
Assignment Due Date Percentage of Grade 


Homework (timelines, 
mentor/mentee discussion, 


reading reflections, research 
forum post) 


Weekly/Bi-Weekly 15% 


Poster Presentation Finals Week 25% 
Final Research Paper Finals Week 30% 
Self/Peer Assessment Finals Week  10% 
Mentor Assessment Finals week 20% 


Total  100% 
 
Assignments are organized within 12 modules, and each module lasts 1-2 weeks. 
Homework- In addition to completion of the research project, there will be assignments due at 
intervals during the semester indicated on the class schedule. These include reading reflections, 
timelines, updated timelines, a research forum discussion post, and video recorded elevator 
speeches. The purpose of the homework is to put course content into practice and to facilitate 
communication with peers, mentors, and instructors about what has been learned and where 
key gaps in learning remain. Learning outcomes addressed in this assignment include: 
Demonstrate an understanding of the process of locating and securing grants and how grants 







can serve as a fiscal resource for scholarly activities and program development. Create grant 
proposals to support scholarly activities and program development (ACOTE B.6.4). 
Poster Presentation: The purpose of this assignment is to have each research group prepare 
a poster to be presented to fellow students, faculty, and community clinicians. This poster will be 
based on the contents of the research paper. Learning outcomes addressed in this assignment 
include: Create scholarly reports appropriate for presentation or for publication in a peer 
reviewed journal that support skills of clinical practice. The reports must be made available to 
professional or public audiences (ACOTE B.6.3) 
Final Research Paper: A major focus of this class is the preparation of a research manuscript 
based on the research proposal prepared in OT 673. The goal is for each group to submit a 
manuscript (systematic review/meta-analysis or original research paper) that is ready to be 
submitted for publication in a scientific journal or to submit an NRSA (F31) or NRSA-like grant 
that is ready to be submitted to the NIH (or like agency). Learning outcomes addressed in this 
assignment include: (1) Design and implement a scholarly study that aligns with current 
research priorities and advances knowledge translation, professional practice, service delivery, 
or professional issues (e.g., Scholarship of Integration, Scholarship of Application, Scholarship 
of Teaching and Learning). This may include a literature review that requires analysis and 
synthesis of data. Systematic reviews that require analysis and synthesis of data meet the 
requirement for this Standard (ACOTE B.6.1); (2) Create scholarly reports appropriate for 
presentation or for publication in a peer reviewed journal that support skills of clinical practice. 
The reports must be made available to professional or public audiences (ACOTE B.6.3); (3) 
Select, apply, and interpret quantitative and qualitative methods for data analysis to include a) 
Basic descriptive, correlational, and inferential quantitative statistics. b) Analysis and synthesis 
of qualitative data (ACOTE B.6.2); and (4) Demonstrate an understanding of the process of 
locating and securing grants and how grants can serve as a fiscal resource for scholarly 
activities and program development. Create grant proposals to support scholarly activities and 
program development (ACOTE B.6.4). 
Self/Peer Group Assessment – The purpose of this assignment is to support students to make 
equitable contributions to their final research projects. 
Mentor Assessment – The purpose of this assignment is to provide feedback to students on 
their professional communication with the mentor, their engagement with the research process, 
and their scholarly contributions to the research presentation and written document. The 
following rubric will be used: 


 
Exceptional (3 points) Good (2 points) Satisfactory (1 point) Unsatisfactory (0 points) 


Engagement in the 
research process 


Attended and 
participated in all lab 
meetings/ meetings with 
mentor. Met or 
exceeded the 
expectations of weekly 
lab hours. Asked 
questions that 
forwarded the research 
process. 


Attended and 
participated in most lab 
meetings/ meetings with 
mentor. Met above-
minimum weekly lab 
hours. Asked questions 
about the research 
process. 


Met satisfactory 
standards but not good 
standards for lab 
meeting 
attendance/participation 
and/or weekly lab hours. 


Did not meet satisfactory 
standards for lab 
meeting 
attendance/participation 
and/or weekly lab hours. 







Scholarly contributions 
to the research 
presentation and written 
document 


Demonstrated 
exceptional 
contributions to the 773 
group paper and 
presentation, such that 
the high quality of the 
paper and presentation 
would not have been 
possible without this 
student's efforts. 


Effort of student OR 
quality of 
paper/presentation was 
good but not 
exceptional.  


Effort of student OR 
quality of 
paper/presentation met 
satisfactory standards 
but not good standards 


Effort of student OR 
quality of 
paper/presentation did 
not meet satisfactory 
standards. 


Professional 
communication 


Implemented mentor's 
feedback on written 
drafts with high fidelity. 
Demonstrated 
exceptional and 
professional oral, 
written, and nonverbal 
communication with all 
engaged in the research 
process, including 
mentor(s), collaborators, 
staff, lab members, and 
research participants. 


Demonstrated good 
implementation of 
mentor's feedback. 
Demonstrated good oral, 
written, and nonverbal 
communication with 
others engaged in the 
research process, 
including mentor(s), 
collaborators, staff, lab 
members, and research 
participants. However, 
communication was 
decreased in quality or 
consistency compared to 
the exceptional category. 


Implementation of 
feedback and/or 
communication with 
those involved in the 
research process barely 
met satisfactory 
standards but not good 
standards for 
communication and 
professionalism. 


Implementation of 
feedback and/or 
communication with 
those involved in the 
research process was not 
satisfactory or was not 
professional.  


Knowledgeability about 
key aspects of the 
research process 


Demonstrated 
exceptional 
knowledgeability about 
multiple domains of the 
research process, 
including (but not limited 
to) (1) synthesis and 
critique of existing 
research literature, (2) 
data collection and 
analysis process, (3) 
interpretation of the 
results, and (4) ability to 
link research results with 
OT practice/theory.   


Demonstrated good 
knowledgeability across 
multiple domains of the 
research process or 
exceptional knowledge 
in only one of the 
following domains, 
including (but not limited 
to) (1) synthesis and 
critique of existing 
research literature, (2) 
data collection and 
analysis process, (3) 
interpretation of the 
results, and (4) ability to 
link research results with 
OT practice/theory.   


Demonstrated 
satisfactory 
knowledgeability across 
multiple domains of the 
research process, 
including (but not limited 
to) (1) synthesis and 
critique of existing 
research literature, (2) 
data collection and 
analysis process, (3) 
interpretation of the 
results, and (4) ability to 
link research results with 
OT practice/theory.  


Did not demonstrate 
satisfactory 
knowledgeability in one 
or more of the research 
process domains, 
including (but not limited 
to) (1) synthesis and 
critique of existing 
research literature, (2) 
data collection and 
analysis process, (3) 
interpretation of the 
results, and (4) ability to 
link research results with 
OT practice/theory.  


 
Open Stats/Writing Lab – Evidence suggests that one-on-one writing instruction and iterative 
revision are the most robust techniques to enhance student writing (for a summary, see 
https://www.insidehighered.com/blogs/just-visiting/we-know-how-teach-writing#_ftn7). Because 
of the writing intensive nature of this course, traditional lectures will be interspersed with open 
stats/writing lab. This is a time for you to have one-on-one attention from the instructor and/or 
the TA during regular class time to answer any questions you have about writing your research 
project. This is also a time to have stats consultations or to problem solve an element of the 
research process that your group is facing. These opportunities are not required but are highly 
recommended. 
 



https://www.insidehighered.com/blogs/just-visiting/we-know-how-teach-writing#_ftn7





Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 







60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Taylor, R. (2017). Kielhofner’s Research in Occupational Therapy: Methods for Inquiry 
for Enhancing Practice. Philadelphia, PA: F.A. Davis. 


• American Occupational Therapy Association (AOTA) student membership, 1 year. 
Please go the AOTA membership website to obtain your student membership.  If you 
have any questions or need assistance, please reach out to the professor or teaching 
assistant. Please upload your AOTA member number to Canvas by the second day 
of class.   


Recommended Textbook 
• Portney, L.& Watkins, M. (2008). Foundations of Clinical Research: Applications to 


Practice (3rd Edition). Saddle River, N.J.: Prentice Hall  
• American Psychological Association. (2009). Publication Manual of the American 


Psychological Association, Sixth Edition. New York: American Psychological 
Association. 


• UW-Madison Writing Center Handbook available at 
http://writing.wisc.edu/Handbook/index.html 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel, Power Point 


 
OTHER COURSE INFORMATION 
• Provide any additional info (identify honors, field trips, other special attributes or activities) 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php
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COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
COURSE OVERVIEW & FOUNDATIONAL 
SKILLS FOR COMPLETING MENTORED 
SCHOLARLY WORK 
 
• Identify course expectations and 


assignments 
• Discuss course engagement and 


classroom environment 
•  Gain basic knowledge of how to plan a  


multi-faceted, mentored research project 


E-articles (posted in Canvas): 
• Cone, J. D.  & Foster, S. L.  (2006). Chapter 3: Time 


and Trouble Management. 
• Cone, J. D.  & Foster, S. L.  (2006). Chapter 10: 


Collecting, Managing, and Analyzing the Data. 
Discussion Prep: 
• Read through example Timelines and Tasks 


• ENGAGED PARTICIPATION 
• CLASS STRUCTURE 
• DEVELOPMENT OF TASK LISTS & 


TIMELINES 
• OVERVIEW OF ITERATIVE 


REVISION 
 


Module 2:  
WRITING & SUBMITTING GRANT PROPOSALS 
 
• Understand the steps for getting a grant 


prepared and submitted  


Textbooks: 
• Taylor, R. (2017). Chapter 33. Writing a Grant Proposal. 
E-articles (posted in Canvas): 
• NIH Grant Basics 
Course on understanding the NIH grant application process 


Discussion Prep: 
• Please familiarize yourself with the AOTA website of 


grants for OTs 
https://www.aota.org/Practice/Researchers/Funding.asp
x 


• Reflection on grants basics & grants available for OTs 
due (300 words max about what you learned from the 
grants workshop or about remaining questions you have 
about grants) 


• BASIC RESEARCH GRANTS (NIH) 
• GRANTS FOR PRACTICE 
• MENTOR/MENTEE DISCUSSION 


SHEET DUE 
• UPDATED LITERATURE REVIEW 


DUE 


Module 3:  
OPEN STATS/WRITING LAB 
 
Enhance the written proposal through one-on-
one statistics or writing consultations 


Discussion Prep: 
Send an email to the instructor to set up a consultation time 
during class time 


• INDIVIDUAL PROJECT 
CONSULTATIONS  


Module 4:  
TRANSLATING RESEARCH TO PRACTICE 
 


• Understand research practices that 
can be implemented in clinical practice 


• Understand grant applications as a 
clinician 


Textbooks: 
None 


• PANEL OF GUEST CLINICIANS ON 
HOW THEY IMPLEMENT 
RESEARCH TO PRACTICE 


Module 5:  
OPEN STATS/WRITING LAB 
 


Discussion Prep: 
Send an email to the instructor to set up a consultation time 
during class time 


• INDIVIDUAL PROJECT 
CONSULTATIONS  



https://www.aota.org/Practice/Researchers/Funding.aspx

https://www.aota.org/Practice/Researchers/Funding.aspx





• Enhance the written proposal through 
one-on-one statistics or writing 
consultations 


Module 6:  
ACADEMIC PUBLISHING 
 
Understand the steps for getting your 
research published 


Textbooks: 
• Taylor, R. (2017). Chapter 32.Disseminating Research: 


Presenting, Writing, and Publishing 
E-articles (posted in Canvas): 
• Richards, L. G. (2018). State of the journal, 2018. 


American Journal of Occupational Therapy, 71, 
7106070010p1-7106070010p5. 
doi:10.5014/ajot.2017.716002. 


• 2018 Guidelines for Contributors to AJOT (see link on 
Canvas) 


• Quick how to on how to reverse outline (see link on 
Canvas) 


Discussion Prep: 
Evolution of a Manuscript (see one student’s journey from 
draft to publication) 


• OVERVIEW OF PUBLICATION 
PROCESS 


• MANUSCRIPT PREPARATION & 
SUBMISSION 


• RESPONDING TO REVIEWERS  


Module 7:  
OPEN STATS/WRITING LAB 
 


• Enhance the written proposal through 
one-on-one statistics or writing 
consultations  


Discussion Prep: 
• Send an email to the instructor to set up a consultation 


time during class time 


• INDIVIDUAL PROJECT 
CONSULTATIONS 


Module 8:  
RESULTS AND DISCUSSION 
 
• Understand the steps for writing effective 


results and discussion sections 
 


E-articles (posted in Canvas): 
• Cone, J. D.  & Foster, S. L.  (2006). Chapters 11 & 12 


Discussion Prep: 
• Read through at least 2 studies in the study design: 


results and discussions folder to see how good results 
and discussion sections are crafted 


• Reflection on the readings due (300 words max about 
what you learned from the assigned readings or about 
remaining questions you have about writing results and 
discussion sections) 


 


• WORK STEP-BY-STEP TOWARDS 
COMPLETING RESULTS AND 
DISCUSSION SECTION 


• FIGURES & TABLES 


Module 9:  
OPEN STATS/WRITING LAB 
 
Enhance the written proposal through one-on-
one statistics or writing consultations  


Discussion Prep: 
• Send an email to the instructor to set up a 


consultation time during class time 


• INDIVIDUAL PROJECT 
CONSULTATIONS 


Module 10:  
DESIGNING, PRINTING, & PRESENTING A 
RESEARCH POSTER 
 


E-articles (posted in Canvas): 
• 10 Simple Rules for a Good Poster 
• The Basics of Poster Presentations 
• Instructions for printing a poster at MERIT library  


Discussion Prep: 


• UPDATED TIMELINE AND TASK 
LIST DUE 







Gain the skills to make, print, and present a 
visually pleasing poster  


• Review OT poster template 
• Please make sure to bring a laptop with PowerPoint on 


it to this session) 
• Submit a digital image (table, graph, etc.) related to your 


research for your poster BEFORE class for this session 
Module 11:  
OPEN STATS/WRITING LAB 
 
• Enhance the written proposal through one-


on-one statistics or writing consultations  


Discussion Prep: 
• Send an email to the instructor to set up a 


consultation time during class time 


• INDIVIDUAL PROJECT 
CONSULTATIONS 


Module 12:  
OPEN STATS/WRITING LAB 
 
• Enhance the written proposal through one-


on-one statistics or writing consultations  


Discussion Prep: 
• Send an email to the instructor to set up a 


consultation time during class time 


• INDIVIDUAL PROJECT 
CONSULTATIONS 


• RESEARCH FORUM DISCUSSION 
POST DUE 


Finals Week 
 


 • POSTER PRESENTATION 
• FINAL PAPER DUE 
• SELF/PEER ASSESSMENT DUE 
• MENTOR ASSESSMENT DUE 
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OCC THER 821: CASE SYNTHESIS 1
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Tue, 26 Nov 2019 22:02:34 GMT


Viewing: OCC THER 821 : Case Synthesis 1
Last edit: Tue, 26 Nov 2019 22:02:33 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
E-mail
sgartland@wisc.edu
Phone
608/890-3299


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
821


Is this course crosslisted?
No


Course Title
Case Synthesis 1


Transcript Title
Case Synthesis 1


Course Description
Synthesize learning from previous coursework and apply to cases in a comprehensive way using problem-based learning strategies
with an assigned learning group.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Seminar section is scheduled


Credits
1


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 821 Case Synthesis 1 does not duplicate current content in the Department of Kinesiology. Any potential content overlap
with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders) has been reviewed by
the respective program directors who have provided support to the new degree program (EL-OTD) and the respective courses making
up that program. Each health science program is subject to outside accreditation requirements thus necessitating an independent
offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Apply, analyze, and evaluate scientific evidence, theories, models of practice, and frames of


reference that underlie the practice of occupational therapy to guide and inform interventions
for persons, groups, and populations in a variety of practice contexts and environments.


Graduate


2 Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-based
interventions to address client factors, performance patterns, and performance skills


Graduate


3 Utilize clinical reasoning to facilitate occupation-based interventions that address client
factors. This must include interventions focused on promotion, compensation, adaptation, and
prevention.


Graduate


4 Monitor and reassess, in collaboration with the client, caregiver, family, and significant others,
the effect of occupational therapy intervention and the need for continued or modified
intervention.


Graduate


5 Design and implement intervention strategies to remediate and/or compensate for functional
cognitive deficits, visual deficits, and psychosocial and behavioral health deficits that affect
occupational performance.


Graduate
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6 Develop a plan for discharge from occupational therapy services in collaboration with the client
and members of the interprofessional team by reviewing the needs of the client, caregiver,
family, and significant others; available resources; and discharge environment.


Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OCCTHER821Case Synthesis 1.pdf


Key: 13270







 
 


OCC THER 821 
Case Synthesis 1 
Fall 2 
 
1 Credits 
Course is 1 credit and requires 45 hours of active learning. 2 hours per week for a total of 16 
hours will be face to face in class as a group.  In this course students will engage in reading, 
lectures, learning activities, written assignments, and asynchronous and synchronous class 
discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Hybrid 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Synthesize learning from previous coursework and apply to cases in a 
comprehensive way using problem-based learning strategies with an assigned 
learning group.  







Requisites: Declared in Entry Level Occupational Therapy Doctorate Program  
 
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Apply, analyze, and evaluate scientific evidence, theories, models of practice, and frames 
of reference that underlie the practice of occupational therapy to guide and inform 
interventions for persons, groups, and populations in a variety of practice contexts and 
environments. (B.2.1) 


2. Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-
based interventions to address client factors, performance patterns, and performance 
skills. (B.4.2) 


3. Utilize clinical reasoning to facilitate occupation-based interventions that address client 
factors. This must include interventions focused on promotion, compensation, adaptation, 
and prevention. (B.4.3) 


4. Monitor and reassess, in collaboration with the client, caregiver, family, and significant 
others, the effect of occupational therapy intervention and the need for continued or 
modified intervention. (B.4.22) 


5. Design and implement intervention strategies to remediate and/or compensate for 
functional cognitive deficits, visual deficits, and psychosocial and behavioral health deficits 
that affect occupational performance. (B.4.9) 


6. Develop a plan for discharge from occupational therapy services in collaboration with the 
client and members of the interprofessional team by reviewing the needs of the client, 
caregiver, family, and significant others; available resources; and discharge environment.  
(B.4.28) 


 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Discussions Weekly 10% 


Case 1 End of Module 3 20% 
Case 2 End of Module 5 25% 
Case 3 End of Module 8 25% 


Final Reflection Finals week 20% 
Total  100% 


 
Assignments are organized within eight modules and each module lasts approximately 1 week. 


 
Group Discussion –  
Discussions will occur in small group sessions each week with faciitation by third year OTD 
students as well as through asynchronous forums in the Canvas LMS.  
 


All modules will include on-line discussion questions. Each student is required to post at 
least one primary comment that represents his/her position and/or thoughts about the 
discussion question. This primary post should reflect thoughtful reflection on the 
discussion questions, incorporation of reading content or newly acquired knowledge and 







some level of synthesis. The deadlines for posting are in the course schedule section of 
the syllabus.   
 
As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and 
discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


 


Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 


4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total for each 
module: 10 points 


 


 
 
 


Case One  –  
 


The purpose of this assignment is to familiarize students with the Problem Based 
Learning Process as well as apply it to an initial clinical case.  The first case will be an 
adult with a Spinal Cord Injury.  In small groups students will state what is relevant in the 
case, identify knowledge gaps, define the main barriers to participation in occupations, 
research the knowledge, investigate solutions, present and support the chosen 
intervention plan. Students receive a group grade based on documents produced and 
uploaded each week after group discussion. 
. 
 
Learning outcomes addressed in this assignment include 1-5. 
 
 


Case Two –  
 


The purpose of this assignment is to use the Problem Based Learning Process to learn 
from a clinical case.  This case will be provided by OTD students who have just returned 
from Level 2 Field Work.  In small groups students will state what is relevant in the case, 







identify knowledge gaps, define the main barriers to participation in occupations, 
research the knowledge, investigate solutions, present and support the chosen 
intervention plan. Students receive a group grade based on documents produced and 
uploaded each week after group discussion. 
. 
 
Learning outcomes addressed in this assignment include 1-5. 


 
 


 
Case Three –  
 


The purpose of this assignment is to use the Problem Based Learning Process to learn 
from a clinical case.  This case will be a pediatric case. In small groups students will 
state what is relevant in the case, identify knowledge gaps, define the main barriers to 
participation in occupations, research the knowledge, investigate solutions, present and 
support the chosen intervention plan. Additionally aspects of discharge will be 
discussed. Students receive a group grade based on documents produced and 
uploaded each week after group discussion. 
 
Learning outcomes addressed in this assignment include 1-6. 


 
 


 
 
Final Course Reflection–  
 


Each student will create a 2-3 page reflection paper on individual learning achieved 
during this course. This will include self assessment of knowledge gaps discovered in 
intervention skills and clinical reasoning process, group dynamics and personal role as a 
team member as well as plan to prepare for Field Work Level 2 and Synthesis 2 course. 
 
Learning outcomes addressed in this assignment include 1-6 
 
 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 
website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 







characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 
2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Pendleton, H. M., Schultz-Krohn, W. (2018). Pedretti’s Occupational Therapy Practice 
Skills for Physical Dysfunction (8thed.)Philadelphia: Mosby Elsevier. 


Available free online in e-book format here.  







• Case-Smith, J., & O’Brien, J. C. (Eds.). (2014). Occupational therapy for children and 
adolescents (7th ed.). St. Louis: Mosby  


 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 
• Provide any additional info (identify honors, field trips, other special attributes or activities) 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php





Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  



https://diversity.wisc.edu/





COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
Intro to Problem Based Learning and Case 
One 
• Become familiar with Problem Based 


Learning approach  
• Apply PBL principles to initial case 
• Use knowledge gained in previous 


coursework to inform clinical reasoning 
process for a specific case.  


Textbooks: 
Pedretti Ch. 3, 22,36 
 


E-articles (posted in Canvas): 
• Effects of Problem-Based Learning on Clinical 


Reasoning in Occupational TherapyAmerican Journal of 
Occupational Therapy, May/June 2004, Vol. 58, 333-
336. https://doi.org/10.5014/ajot.58.3.333 


Discussion Prep: 
• Review content from OCC THER 722, 710 relevant to 


practice in Spinal Cord Injury  


• Lecture on Problem based learning 
approach, review of process 


• Small group case discussion- read, 
identify knowledge gaps, assign 
research 


• Complete research and post online 
before next meeting in Module 2 


Module 2:  
Case 1 continued  
• Create intervention plan for a specific case 
• Work cooperatively with a peer group to 


make a consensus recommendation 


Textbooks: 
• Pedretti Ch. 3, 22,36 
 


E-articles (posted in Canvas): 
• Researched and shared by students on assigned topics 


which they generate from discussion 
Discussion Prep: 
• Read peers posts prior to class 


 
• Small group case discussion- review 


last week case, read additional 
content, Come to consensus on 
recommendations and next steps. 


• Post online before next meeting 
synchronous class meeting 


Module 3:  
Case 2 
• Apply PBL principles to a real life case 


with a strong Mental Health or 
Psychosocial component 


• Use knowledge gained in previous 
coursework to inform clinical reasoning 
process for a specific case.  


Textbooks: 
• Pedretti Ch. 5,6, 8 


E-articles (posted in Canvas): 
• As assigned specific to case 


Discussion Prep: 
• Review content from OCC THER 724 relevant to OT 


practice in Mental Health 


• Small group case discussion- read, 
identify knowledge gaps, assign 
research 


• Complete research and post online 
before next meeting  


• Group process reflection 


Module 4:  
Case 2 continued 


• Create intervention plan for a specific 
case 


• Work cooperatively with a peer group 
to make a consensus recommendation  


Textbooks: 
• Case-Smith ch 11 
Other readings as assigned 


• Small group case discussion- review 
last week case, read additional 
content, Come to consensus on 
recommendations and next steps. 


• Post online before next meeting 
synchronous class meeting  


 
Module 5:  
Case 2 Continued 


• Apply documentation skills learned to 
a specific case 


Textbooks: 
Case- Smith Ch. 22 
• Other readings as assigned 


• Review new information about case 
• Create next steps for intervention 
• Create documentation sample 
• Review actual documentation 


samples 
• Group process reflection 



http://ajot.aota.org/article.aspx?articleid=1868395

http://ajot.aota.org/article.aspx?articleid=1868395

https://doi.org/10.5014/ajot.58.3.333





• Discuss clinical reasoning process 
beyond initial treatment plan 


Module 6:  
Case 3 
• Describe the impact of disability on 


childhood occupations 


Textbooks: 
• Case-Smith Ch. 3 


E-articles (posted in Canvas): 
• TBD 


Discussion Prep: 
• Review content from OCC THER 725 


 


• Small group case discussion- read, 
identify knowledge gaps, assign 
research 


• Complete research and post online 
before next meeting  


Module 7:  
Case 3 continued 
• Identify Family-Centered goals in a 


specific case 
• Identify other professionals involved for a 


case and how OT might interface with 
them 


 


Textbooks: 
• Case-Smith Ch. 5 


E-articles (posted in Canvas): 
• TBD 


Discussion Prep: 
• Read submissions posted by peers 


• Small group case discussion- review 
last week case, read additional 
content, Come to consensus on 
recommendations and next steps. 


• Post online before next meeting 
synchronous class meeting  


Module 8:  
Case 3 continued and Course wrap up 
 
• Create a discharge plan and note for a 


pediatric case 
• Reflect on role in group tasks 
•  


Textbooks: 
• none 


E-articles (posted in Canvas): 
• TBD 


Discussion Prep: 
• Read submissions posted by peers 


• Review new information about case 
• Create next steps for discharge plan 
• Create documentation sample – 


discharge note 
• Review actual documentation 


samples 
• Group process reflection 
• Turn in final reflection paper 


assignment. 
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OCC THER 822: CASE SYNTHESIS 2
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Tue, 26 Nov 2019 22:15:19 GMT


Viewing: OCC THER 822 : Case Synthesis 2
Last edit: Tue, 26 Nov 2019 22:15:18 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
E-mail
sgartland@wisc.edu
Phone
608/890-3299


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
822


Is this course crosslisted?
No


Course Title
Case Synthesis 2


Transcript Title
Case Synthesis 2


Course Description
Facilitate learning for peers around cases. Develop a learning case based on fieldwork experience. Synthesize learning from previous
coursework with an emphasis on advocacy and population health and apply to cases in a comprehensive way using problem-based
learning strategies with an assigned learning group.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Seminar section is scheduled


Credits
2


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 822 Case Synthesis 2 does not duplicate current content in the Department of Kinesiology. Any potential content overlap
with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders) has been reviewed by
the respective program directors who have provided support to the new degree program (EL-OTD) and the respective courses making
up that program. Each health science program is subject to outside accreditation requirements thus necessitating an independent
offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Apply, analyze, and evaluate scientific evidence, theories, models of practice, and frames of


reference that underlie the practice of occupational therapy to guide and inform interventions
for persons, groups, and populations in a variety of practice contexts and environments.


Graduate


2 Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-based
interventions to address client factors, performance patterns, and performance skills


Graduate


3 Utilize clinical reasoning to facilitate occupation-based interventions that address client
factors. This must include interventions focused on promotion, compensation, adaptation, and
prevention.


Graduate


4 Monitor and reassess, in collaboration with the client, caregiver, family, and significant others,
the effect of occupational therapy intervention and the need for continued or modified
intervention.


Graduate
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5 Design and implement intervention strategies to remediate and/or compensate for functional
cognitive deficits, visual deficits, and psychosocial and behavioral health deficits that affect
occupational performance


Graduate


6 Develop a plan for discharge from occupational therapy services in collaboration with the client
and members of the interprofessional team by reviewing the needs of the client, caregiver,
family, and significant others; available resources; and discharge environment.


Graduate


7 Apply teaching methods to facilitation of group case-based learning process Graduate
8 Identify opportunities for advocacy and population health interventions based on individual level


cases.
Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OccTher 822Case Synthesis 2.pdf


Key: 13271







 
 


OCC THER 822 
Case Synthesis 2 
Fall 2 
 
2 Credits 
Course is 2 credit and requires 90 hours of active learning. 4 hours per week for 8 weeks for a 
total of 32 hours will be face to face in class as a group.  In this course students will engage in 
reading, lectures, learning activities, written assignments, and asynchronous and synchronous 
class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: TBD 
 
Instructional Mode: Hybrid 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available regularly in class and online to check messages and 
engage in discussions.  You may arrange an individual appointment with the course instructor or 
send questions via email.  Email is most effective for questions that are relatively simple (e.g., 
verifying factual information).  If your questions relate to conceptual issues (e.g., explaining 
course content or assignments), then direct communication is encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Facilitate learning for peers around cases.  Develop a learning case based on 
fieldwork experience. Synthesize learning from previous coursework with an 
emphasis on advocacy and population health and apply to cases in a 







comprehensive way using problem-based learning strategies with an assigned 
learning group.  
Requisites:  Declared in Entry Level Occupational Therapy Doctorate Program 
 
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Apply, analyze, and evaluate scientific evidence, theories, models of practice, and frames 
of reference that underlie the practice of occupational therapy to guide and inform 
interventions for persons, groups, and populations in a variety of practice contexts and 
environments. (B.2.1) 


2. Demonstrate clinical reasoning to evaluate, analyze, diagnose, and provide occupation-
based interventions to address client factors, performance patterns, and performance 
skills. (B.4.2) 


3. Utilize clinical reasoning to facilitate occupation-based interventions that address client 
factors. This must include interventions focused on promotion, compensation, adaptation, 
and prevention. (B.4.3) 


4. Monitor and reassess, in collaboration with the client, caregiver, family, and significant 
others, the effect of occupational therapy intervention and the need for continued or 
modified intervention. (B.4.22) 


5. Design and implement intervention strategies to remediate and/or compensate for 
functional cognitive deficits, visual deficits, and psychosocial and behavioral health deficits 
that affect occupational performance. (B.4.9) 


6. Develop a plan for discharge from occupational therapy services in collaboration with the 
client and members of the interprofessional team by reviewing the needs of the client, 
caregiver, family, and significant others; available resources; and discharge environment.  
(B.4.28) 


7. Apply teaching methods to facilitation of group case-based learning process 
8. Identify opportunities for advocacy and population health interventions based on individual 


level cases. 
 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Discussions Weekly 10% 


Case 1 End of Module 3 10% 
Facilitation Experience At least one Module 20% 


Case 2 End of Module 5 25% 
Case 3 End of Module 8 25% 


Final Reflection Finals week 20% 
Total  100% 


 
Assignments are organized within eight modules and each module lasts approximately 1 week. 


 
Group Discussion –  







Discussions will occur in small group sessions each week with faciitation by third year OTD 
students as well as through asynchronous forums in the Canvas LMS.  
 


All modules will include on-line discussion questions. Each student is required to post at 
least one primary comment that represents his/her position and/or thoughts about the 
discussion question. This primary post should reflect thoughtful reflection on the 
discussion questions, incorporation of reading content or newly acquired knowledge and 
some level of synthesis. The deadlines for posting are in the course schedule section of 
the syllabus.   
 
As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and 
discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


 


Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 


4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total for each 
module: 10 points 


 


 
 
 


Case One  –  
 


The purpose of this assignment is to familiarize students with the Problem Based 
Learning Process as well as apply it to an initial clinical case.  The first case will be an 
adult with a Spinal Cord Injury.  In small groups students will state what is relevant in the 
case, identify knowledge gaps, define the main barriers to participation in occupations, 
research the knowledge, investigate solutions, present and support the chosen 
intervention plan.Third year student will additionally look at opportunities the case 
provides for advocacy, care-giver support, and population health applications. Students 
receive a group grade based on documents produced and uploaded each week after 
group discussion. 
. 







 
Learning outcomes addressed in this assignment include 1-5. 
 
 


Case Two –  
 


The purpose of this assignment is to use the Problem Based Learning Process to create 
a proposed case based on recent clinical experiences and lead a group of peers through 
the learning experience. The case will be decided on by third year OTD students who 
have just returned from Level 2 Field Work.  In small groups students will  help group 
state what is relevant in the case, identify knowledge gaps, define the main barriers to 
participation in occupations, research the knowledge, investigate solutions, present and 
support the chosen intervention plan.  
. 
 
Learning outcomes addressed in this assignment include 1-5. 


 
 


 
Case Three –  
 


The purpose of this assignment is to use the Problem Based Learning Process to learn 
from a clinical case.  This case will be a pediatric case. In small groups students will 
state what is relevant in the case, identify knowledge gaps, define the main barriers to 
participation in occupations, research the knowledge, investigate solutions, present and 
support the chosen intervention plan. Additionally aspects of discharge will be 
discussed. Third year student will additionally look at opportunities the case provides for 
advocacy, care-giver support, and population health applications Students receive a 
group grade based on documents produced and uploaded each week after group 
discussion. 
 
Learning outcomes addressed in this assignment include 1-6. 


 
 


 
 
Final Course Reflection–  
 


Each student will create a 2-3 page reflection paper on individual learning achieved 
during this course. This will include self assessment of knowledge gaps discovered in 
intervention skills and clinical reasoning process, group dynamics and personal role as a 
facilitator/leader.  
 
Learning outcomes addressed in this assignment include 1-8 
 
 


 
Assignment Submission 
Unless otherwise stated, each assignment must be electronically submitted to the course 







website by 11:59 p.m. on the assigned due date.  In order to ensure equitable grade 
assignment, all assignments must be turned in on the due date.  Assignments turned in late 
will not receive full credit.  For every day that an assignment is late, 10% of the student’s 
earned points for that assignment will be deducted.  Assignments will NOT be accepted more 
than one week late.   
 
Guidelines for Assignment Format 
Unless otherwise stated on the assignment guidelines: 
 


1. All assignments should be typed, double-spaced, and use a font size no smaller than 14 
characters per inch (e.g. Verdana 10-point font or Times New Roman 12-point font). 


2. Use a 1-inch margin on all sides. 
3. Insert page number for all assignments that are longer than 1 page.   
4. All assignments should be written professionally using full sentences and paragraphs as 


appropriate. 
5. Except for assignments to be written as occupational therapy documentation or 


otherwise specified, following the guidelines in the APA manual for writing style, 
including, but not limited to, headings, number, table format, citations, and reference list. 


6. Clear and concise communication is a critical skill for OTs.  Adhere to all page and 
space limits on assignments.  Portions of the assignments exceeding page/space limits 
will not be considered in grading.   


 
GRADING  
Course grading is based on the successful completion of all assignments and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 







<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Pendleton, H. M., Schultz-Krohn, W. (2018). Pedretti’s Occupational Therapy Practice 
Skills for Physical Dysfunction (8thed.)Philadelphia: Mosby Elsevier. 


Available free online in e-book format here.  
• Case-Smith, J., & O’Brien, J. C. (Eds.). (2014). Occupational therapy for children and 


adolescents (7th ed.). St. Louis: Mosby  
 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 
• Provide any additional info (identify honors, field trips, other special attributes or activities) 


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 



http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext

http://guide.wisc.edu/undergraduate/#rulesrightsandresponsibilitiestext





accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  
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COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
Intro to Problem Based Learning and Case 
One 
• Become familiar with Problem Based 


Learning approach  
• Apply PBL principles to initial case 
• Use knowledge gained in previous 


coursework to inform clinical reasoning 
process for a specific case.  


Textbooks: 
Pedretti Ch. 3, 22,36 
 


E-articles (posted in Canvas): 
• Effects of Problem-Based Learning on Clinical 


Reasoning in Occupational TherapyAmerican Journal of 
Occupational Therapy, May/June 2004, Vol. 58, 333-
336. https://doi.org/10.5014/ajot.58.3.333 


Discussion Prep: 
• Review content from OCC THER 722, 814, 811 relevant 


to practice in Spinal Cord Injury, teaching, and 
leadership 


• Lecture on Problem based learning 
approach, review of process 


• Small group case discussion- read, 
identify knowledge gaps, assign 
research 


• Each student to sign up for week to 
facilitate learning 


• Complete research and post online 
before next meeting in Module 2 


Module 2:  
Case 1 continued  
• Create intervention plan for a specific case 
• Work cooperatively with a peer group to 


make a consensus recommendation 


Textbooks: 
• Pedretti Ch. 3, 22,36 
 


E-articles (posted in Canvas): 
• Researched and shared by students on assigned topics 


which they generate from discussion 
Discussion Prep: 
• Read peers posts prior to class 


 
• Small group case discussion- review 


last week case, read additional 
content, Come to consensus on 
recommendations and next steps. 


• Post online before next meeting 
synchronous class meeting 


• Turn in case 2 proposal and group to 
select which one to use for Case 2 
learning.  


Module 3:  
Case 2 
• Apply PBL principles to a real life case 


with a strong Mental Health or 
Psychosocial component 


• Use knowledge gained in previous 
coursework to inform clinical reasoning 
process for a specific case.  


Textbooks: 
• Pedretti Ch. 5,6, 8 


E-articles (posted in Canvas): 
• As assigned specific to case 


Discussion Prep: 
• Review content from OCC THER 724 relevant to OT 


practice in Mental Health 


• Small group case discussion- read, 
identify knowledge gaps, assign 
research 


• Complete research and post online 
before next meeting  


• Group process reflection 


Module 4:  
Case 2 continued 


• Create intervention plan for a specific 
case 


• Work cooperatively with a peer group 
to make a consensus recommendation  


Textbooks: 
• Case-Smith ch 11 
Other readings as assigned 


• Small group case discussion- review 
last week case, read additional 
content, Come to consensus on 
recommendations and next steps. 


• Post online before next meeting 
synchronous class meeting  


 
Module 5:  
Case 2 Continued 


Textbooks: 
Case- Smith Ch. 22 
• Other readings as assigned 


• Review new information about case 
• Create next steps for intervention 
• Create documentation sample 
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• Apply documentation skills learned to 
a specific case 


• Discuss clinical reasoning process 
beyond initial treatment plan 


• Review actual documentation 
samples 


• Group process reflection 


Module 6:  
Case 3 
• Describe the impact of disability on 


childhood occupations 


Textbooks: 
• Case-Smith Ch. 3 


E-articles (posted in Canvas): 
• TBD 


Discussion Prep: 
• Review content from OCC THER 725 


 


• Small group case discussion- read, 
identify knowledge gaps, assign 
research 


• Complete research and post online 
before next meeting  


Module 7:  
Case 3 continued 
• Identify Family-Centered goals in a 


specific case 
• Identify other professionals involved for a 


case and how OT might interface with 
them 


 


Textbooks: 
• Case-Smith Ch. 5 


E-articles (posted in Canvas): 
• TBD 


Discussion Prep: 
• Read submissions posted by peers 


• Small group case discussion- review 
last week case, read additional 
content, Come to consensus on 
recommendations and next steps. 


• Post online before next meeting 
synchronous class meeting  


Module 8:  
Case 3 continued and Course wrap up 
 
• Create a discharge plan and note for a 


pediatric case 
• Reflect on role in group tasks 
•  


Textbooks: 
• none 


E-articles (posted in Canvas): 
• TBD 


Discussion Prep: 
• Read submissions posted by peers 


• Review new information about case 
• Create next steps for discharge plan 
• Create documentation sample – 


discharge note 
• Review actual documentation 


samples 
• Group process reflection 
• Turn in final reflection paper 


assignment. 
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OCC THER 880: INTRODUCTION TO CAPSTONE
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Tue, 26 Nov 2019 21:41:33 GMT


Viewing: OCC THER 880 : Introduction to Capstone
Last edit: Tue, 26 Nov 2019 21:41:32 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
E-mail
sgartland@wisc.edu
Phone
608/890-3299


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Fall 2020 (1212)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
880


Is this course crosslisted?
No


Course Title
Introduction to Capstone


Transcript Title
Intro to Capstone


Course Description
Introduces Capstone experience and project including providing a step-by-step guide for the development, planning, implementation
and dissemination of the entry-level and Post-professional occupational therapy doctoral capstone experience and project.
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Enroll Info (usually None)
None


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Seminar section is scheduled


Credits
1


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 880 Introduction to Capstone does not duplicate current content in the Department of Kinesiology. Any potential content
overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders) has been
reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and the respective
courses making up that program. Each health science program is subject to outside accreditation requirements thus necessitating an
independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Differentiate between various scholarly projects including capstone project, thesis, and


dissertation.
Graduate


2 Identify a relevant clinical problem, gap in practice or specific need in the student’s area of
occupational therapy practice or desired professional development


Graduate


3 Develop a timeline for completion of the doctoral capstone project. Graduate
4 Identify and initiate with potential sites to support a capstone project. Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OCCTHER880 Syllabus.pdf
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Key: 13269







 


 


OCC THER 880 
Introduction to Capstone 
Spring 2 
 
1 Credit 
Course is 1 credit and requires 45/cr hour of active learning. In this course students will engage 
in reading, online lectures, e-learning activities, quizzes, written assignments, and 
asynchronous and synchronous online class discussions facilitated by the course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: Course is online and uses synchronous and asynchronous  


  discussion methods. 
 
Instructional Mode: Online 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available online regularly to check messages and engage in 
synchronous and asynchronous discussions.  You may arrange an individual appointment with 
the course instructor or send questions via email.  Email is most effective for questions that are 
relatively simple (e.g., verifying factual information).  If your questions relate to conceptual 
issues (e.g., explaining course content or assignments), then direct communication is 
encouraged. 
 
OFFICIAL COURSE DESCRIPTION 
Introduces Capstone experience and project including providing a step-by-step guide for the 
development, planning, implementation and dissemination of the entry-level and Post-professional 







occupational therapy doctoral capstone experience and project.  
 
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program  
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  
 


1. Differentiate between various scholarly projects including capstone project, thesis, and 
dissertation. 


2. Identify a relevant clinical problem, gap in practice or specific need in the student’s area 
of occupational therapy practice or desired professional development 


3. Develop a timeline for completion of the doctoral capstone project. 
4. Identify and initiate with potential sites to support a capstone project. 


 
 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Discussions weekly 10% 


Assignment 1: Critique of 
Capstone Project 


End of Module 2 20% 


Assignment 2: Idea Generation  End of Module 5 30% 
Capstone Roadmap and 


Timeline 
 By Finals week 40% 


Total  100% 
 
Assignments are organized within eight modules  
 
Group Discussion –  
As an online course, discussions will occur primarily through asynchronous forums in the 
Canvas LMS, with periodic synchronous scheduled discussions with peers and the course 
instructor. 


 
 
All modules will include on-line discussion questions. Each student is required to post at 
least one primary comment that represents his/her position and/or thoughts about the 
discussion question. This primary post should reflect thoughtful reflection on the 
discussion questions, incorporation of reading content or newly acquired knowledge and 
some level of synthesis. The deadlines for posting are in the course schedule section of 
the syllabus.   
 
As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and 
discussion.  
 







The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 


4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total for each 
module: 10 points 


 


 
 
 


Assignment One: Critique of Capstone Project –  
 


The purpose of this assignment is to familiarize students with the structure of a Capstone 
Project by assigning a review and critique of a recent sample OTD project.  
 


Assignment Two: Idea Generation 
 


Through this assignment, students will list initial topics of interest for a project, brainstorm 
possible sites for project implementation and conduct a preliminary literature search to inform 
their selection. 
 


 
Capstone Roadmap and Timeline  
 


Each student will create a written roadmap and timeline for their capstone process based.  
Goals and next steps will be included to support eventual completion of Capstone Project. 


 


GRADING  
Course grading is based on the successful completion of all assignments, and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 







% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Deluliis, E. & Bednarski, (2020) The Entry Level Occupational Therapy Doctorate 
Capstone: A Framework for the Experience and Project 1st Edition 


 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 
• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
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helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to [NEED LINK] 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  
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COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
Role of Scholarly Projects in OT 
Considering PhD 


Review sample Occupation-based Capstone projects and 
dissertations: 


Fields (2017) 


Gartland (2015) 


- 


• Asynchronous discussion post 
 


Module 2:  
Clinical Irritations and Innovations 
Difference between Field Work and DEC 


Deluliis, E. & Bednarski, (2020) text Ch. 1-3 • Asynchronous discussion post 
Assignment One due at end of Module 


Module 3:  
Ethical Issues in Scholarly Projects 
HiPAA 
IRB process 


Deluliis, E. & Bednarski, (2020) text Ch 4-6 
 


• Asynchronous discussion post 
• Synchronous session- interview 


with a graduate 
 


Module 4:  
Capstone Proposal and Project 
 


Deluliis, E & Bednarski, (2020) text Chapter 7-11 • Asynchronous discussion post 
 


Module 5:  
Finding Mentors and Advisors 


Deluliis, E & Bednarski, (2020) text Chapter 12-14 • Asynchronous discussion post 
• Assignment Two due at end of 


Module 
 


Module 6:  
Capstone roadmap and plan 
Time line 


Deluliis, E & Bednarski, (2020) text Chapter 15 


 
• Asynchronous discussion post 
• Synchronous session – managing 


time/anxiety well  
 


Module 7:  
Evaluation of Project 


Deluliis, E & Bednarski, (2020) text Chapter 16 • Asynchronous discussion post 
• Potential Mentor outreach 
• Site visit 


Module 8:  
Dissemination of Projects 


Deluliis, E & Bednarski, (2020) text Chapter 17 


 
• Asynchronous discussion post 
• Potential Mentor outreach 
• Site visit 
• Final assignment due 
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OCC THER 881: DOCTOR OF OCCUPATIONAL THERAPY:
CAPSTONE PROJECT I
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


Course Change Proposal
Date Submitted: Tue, 26 Nov 2019 21:43:22 GMT


Viewing: OCC THER 881 : Doctor of Occupational Therapy: Capstone Project I
Last edit: Tue, 26 Nov 2019 21:43:21 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
E-mail
sgartland@wisc.edu
Phone
608/890-3299


Type of approval
Governance Approval Needed


Course ID
024758


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Fall 2020 (1212)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
881


Is this course crosslisted?
No


Course Title
Doctor of Occupational Therapy: Capstone Project I


Transcript Title
OTD Capstone 1
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Course Description
Prepares for Capstone Project Proposal and learning plan for experiential setting connected to proposed project. Complete a problem
statement, needs assessment, literature review and plans and implementation methods.


Enroll Info (usually None)
None


Existing Requisites
Graduate/professional standing


Requisites
Declared in Entry Level Occupational Therapy Doctorate Program


Grading Basis
A/F


Component Type
Seminar section is scheduled


Credits
3


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Explain the rationale for the changes. Do the changes impact the purpose of the course or the degree and/or major requirement(s) it
currently fulfills?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 881 does not duplicate current content in the Department of Kinesiology. Any potential content overlap with existing
health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders) has been reviewed by the respective
program directors who have provided support to the new degree program (EL-OTD) and the respective courses making up that
program. Each health science program is subject to outside accreditation requirements thus necessitating an independent offering as
part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 Identify a relevant clinical problem, gap in practice or specific need in the student’s area of


occupational therapy practice or desired professional development
Graduate


2 Complete a SWOT analysis and drafted a preliminary conceptual model Graduate
3 Conduct and summarize a comprehensive needs assessment, including literature review and


collection of information from stakeholders
Graduate
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4 Draft and defend a written proposal for an innovative project, program, intervention or approach
to the identified problem


Graduate


5 Develop an evaluation plan for assessing outcomes Graduate


Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OccTher881CapstoneProject1rev.pdf


Key: 8433







 


 


OCC THER 881 
Capstone Project 1 
Fall 3 
 
3 Credits 
Course is 3 credits and requires 45/cr hours of active learning for a total of 135 hours. In this 
course students will engage in reading, online lectures, e-learning activities, quizzes, written 
assignments, and asynchronous and synchronous online class discussions facilitated by the 
course instructor.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx? 
 
Meeting Time and Location: Course is online and uses synchronous and asynchronous  


  discussion methods. 
 
Instructional Mode: Online 
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
Institution Name: University of Wisconsin-Madison 
 
INSTRUCTOR 
Instructor Name, Degrees 


Position Title 
 608-xxx-xxxx 
 email @wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
The course instructor will be available online regularly to check messages and engage in 
synchronous and asynchronous discussions.  You may arrange an individual appointment with 
the course instructor or send questions via email.  Email is most effective for questions that are 
relatively simple (e.g., verifying factual information).  If your questions relate to conceptual 
issues (e.g., explaining course content or assignments), then direct communication is 
encouraged. 
 
OFFICIAL COURSE DESCRIPTION 







Prepares for Capstone Project Proposal and learning plan for experiential setting 
connected to proposed project.  Complete a problem statement, needs assessment, 
literature review and plans and implementation methods.  
 
 
Requisites: Declared in Entry Level Occupational Therapy Doctorate Program  
 
LEARNING OUTCOMES 
Upon course completion, the student will be able to:  


1. Identify a relevant clinical problem, gap in practice or specific need in the student’s area 
of occupational therapy practice or desired professional development 


2. Complete a SWOT analysis and drafted a preliminary conceptual model 
3. Conduct and summarize a comprehensive needs assessment, including literature review 


and collection of information from stakeholders 
4. Draft and defend a written proposal for an innovative project, program, intervention or 


approach to the identified problem  
5. Develop an evaluation plan for assessing outcomes 


 
 
ASSIGNMENTS 


Assignment Due Date Percentage of Grade 
Discussions Bi-weekly 10% 


Assignment 1: Need 
identification 


End of Module 1 10% 


Assignment 2: Gathering 
Evidence 


End of Module 3 20% 


Assignment 3: Program 
Description and Plan 


End of Module 6  20% 


Capstone Proposal  By Finals week 40% 
Total  100% 


 
Assignments are organized within eight modules  
 
Group Discussion –  
As an online course, discussions will occur primarily through asynchronous forums in the 
Canvas LMS, with periodic synchronous scheduled discussions with peers and the course 
instructor. 


 
 
All modules will include on-line discussion questions. Each student is required to post at 
least one primary comment that represents his/her position and/or thoughts about the 
discussion question. This primary post should reflect thoughtful reflection on the 
discussion questions, incorporation of reading content or newly acquired knowledge and 
some level of synthesis. The deadlines for posting are in the course schedule section of 
the syllabus.   







 
As well, it is required that each student make 2 other comments/reactions/questions 
regarding the posts of colleagues that contribute to an interactive dialogue and 
discussion.  
 
The above represents the minimum amount of participation to earn the allotted points.  
You are encouraged to participate to a greater extent according to the complexity of the 
topic and your interest in your colleagues’ thoughts.  
 


Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 


4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-
provoking, invites further response, and introduces new content as 
applicable in addition to course content as needed to support opinions 
and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, 
reflective content by the deadline. Shows respectful responsiveness to peers, 
introducing new ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts 
in a timely, thoughtful, and scholarly manner. 


Total for each 
module: 10 points 


 


 
 
 


Assignment One: Need Identification –  
 


The purpose of this assignment is to familiarize students with environmental scanning 
and SWOT analysis to determine nature of problem and forces influencing that problem.  
Based on that analysis, a conceptual model and problem statement will be developed 
and submitted. 
 
 


Assignment Two: Gathering Evidence  
 


Through this assignment, students will gather evidence that supports and justifies 
the need for the project.  They will conduct a needs assessment including a 
literature review and identify gaps in knowledge within the domain of study.   
 
 


Assignment Three: Program Description and Plan–  
 


This assignment will support student learning of Program Decription and planning.  
Students will develop a thorough description tf the project including purpose, mission 
and vision statements, detailed methods and implementation plan and evaluation 
criteria. Legal obligations and funding needs will be explored. 
 


Capstone Proposal–  







 
Each student will create a written Capstone Proposal and present it orally in recorded 
form to their Capstone committee. 


 
GRADING  
Course grading is based on the successful completion of all assignments, and is broken 
down according to the following percentages and awarded points. 
 
Final grade assignment will use the following scale: 
 
 


% Grade 


94-100 A 


90-93.99 AB 


84-89.99 B 


80-83.99 BC 


70-79.99 C 


60-69.99 D 


<60 F 


 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 
Required Textbooks 


• Issel, L.M., (2014). Health program planning and evaluation, a practical, systematic 
approach for community health. Burlington, MA. Jones & Bartlett Learning. 


• Deluliis, E. & Bednarski, (2020) The Entry Level Occupational Therapy Doctorate 
Capstone: A Framework for the Experience and Project 1st Edition 


 


Required Software 
• Canvas with BB Collaborate 
• Google Docs, Hangouts 
• YouTube 







• Adobe Acrobat 
• Microsoft Word, Excel 


 
OTHER COURSE INFORMATION 
 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 
By enrolling in this course, each student assumes the responsibilities of an active participant in 
UW-Madison’s community of scholars in which everyone’s academic work and behavior are 
held to the highest academic integrity standards. Academic misconduct compromises the 
integrity of the university. Cheating, fabrication, plagiarism, unauthorized collaboration, and 
helping others commit these acts are examples of academic misconduct, which can result in 
disciplinary action. This includes but is not limited to failure on the assignment/course, 
disciplinary probation, or suspension. Substantial or repeated cases of misconduct will be 
forwarded to the Office of Student Conduct & Community Standards for additional review. For 
more information, refer to [NEED LINK] 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 
McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-
Madison supports the right of all enrolled students to a full and equal educational opportunity. 
The Americans with Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison 
policy (Faculty Document 1071) require that students with disabilities be reasonably 
accommodated in instruction and campus life. Reasonable accommodations for students with 
disabilities is a shared faculty and student responsibility. Students are expected to inform faculty 
[me] of their need for instructional accommodations by the end of the third week of the 
semester, or as soon as possible after a disability has been incurred or recognized. Faculty [I], 
will work either directly with the student [you] or in coordination with the McBurney Center to 
identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and 
protected under FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 
Institutional statement on diversity: “Diversity is a source of strength, creativity, and 
innovation for UW-Madison. We value the contributions of each person and respect the 
profound ways their identity, culture, background, experience, status, abilities, and opinion 
enrich the university community. We commit ourselves to the pursuit of excellence in teaching, 
research, outreach, and diversity as inextricably linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and 
inclusive community for people from every background – people who as students, faculty, and 
staff serve Wisconsin and the world.” https://diversity.wisc.edu/  
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COURSE SCHEDULE 
Modules: TOPIC 
Objectives 


 
Readings 


 
Activities 


Module 1:  
Need Identification 
 


• Issel Chapter 1 • Asynchronous discussion post 
• Assignment One due at end of 


Module 
Module 2:  
Gathering Evidence 
 


• Issel Chapter 2-4 • Asynchronous discussion post 
 


Module 3:  
Gathering Evidence 


 


• Issel Chapter 4, 
• Literature related to topic of choice 


 


• Asynchronous discussion post 
• Synchronous session 
• Assignment Two due at end of 


Module  
 


Module 4:  
Program Description and Plan 
 


• Issel Chapter 14, 15,17 • Asynchronous discussion post 
• Work on assignment three 


Module 5:  
Program Description and Plan 
 


• Deluliis textbook on Capstone Proposal • Asynchronous discussion post 
• Assignment three due at end of 


module 


Module 6:  
Capstone Proposal 


•  
 


Submit capstone Proposal by end of 
module for peer feedback 


Module 7:  
Capstone Proposal 


•  Proposal Process – provide peer 
feedback 
Revise as needed 
Site visit 


Module 8:  
Capstone Proposal 
 


•  Proposal Process- Advisor/committee 
feedback 
Site visit 
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OCC THER 883: DOCTORAL EXPERIENTIAL COMPONENT
In Workflow
1. OCC THER Subject Approver (gmdiffee@wisc.edu;%20lcappabianca@wisc.edu)
2. EDU School Approver (dhess@wisc.edu;%20bgerloff@wisc.edu;%20ejach@wisc.edu;%20ckelley@wisc.edu;%20sychta@wisc.edu)
3. UCC Approver (meyoung@wisc.edu;%20mrschultz3@wisc.edu)
4. UCC Agenda (mrschultz3@wisc.edu)
5. Registrar-Course data entry (sjgolueke@wisc.edu;%20jbrown42@wisc.edu)
6. PeopleSoft (wclipske@wisc.edu;%20sjgolueke@wisc.edu;%20mjevans@wisc.edu)


New Course Proposal
Date Submitted: Mon, 25 Nov 2019 23:20:07 GMT


Viewing: OCC THER 883 : Doctoral Experiential Component
Last edit: Mon, 25 Nov 2019 23:20:06 GMT
Changes proposed by: sgartland
Proposal contact information:


Name
Gartland, Sharon G
E-mail
sgartland@wisc.edu
Phone
608/890-3299


Type of approval
Governance Approval Needed


Is your unit (department/subject listing) submitting more than 5 course proposals at this time?
Yes


Basic Catalog Information
First Available Term
Summer 2021 (1216)


Should this course have the graduate attribute?
Yes


Who is the intended audience?
Graduate or professional students only


Subject
OCC THER - Occupational Ther (Dept-Kines)


Course Number
883


Is this course crosslisted?
No


Course Title
Doctoral Experiential Component


Transcript Title
Doc Exp Component


Course Description
A 14-week advanced placement that provides students with an opportunity for applied experiences within their concentration area.
The Doctoral Experiential Component is the final degree requirement for students pursuing their clinical doctorate in occupational
therapy.
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2         OCC THER 883: Doctoral Experiential Component


Enroll Info (usually None)
None


Requisites
Enrollment in Entry Level Occupational Therapy Doctorate


Grading Basis
Credit/NoCredit


Component Type
Field Studies section is scheduled


Credits
6


Is this a topics course?
No


Repeatable
No


Rationale for the Course
Why is this course being proposed? In responding to this question, be sure to answer the following: What gap in the curriculum is this
course fulfilling? What is the purpose of the course? What degree and/or major requirement(s) will this fulfill?
This course proposal is part of a series of new and pre-existing graduate courses being created for a new named option Entry Level
Doctoral Degree in Occupational Therapy (OTD) in the Department of Kinesiology. This course proposal is put forward as companion
to the formal degree authorization proposal. The content for this course is designed to meet a portion of the curricular standards put
forth by our accrediting agency; the Accreditation Council for Occupational Therapy Education (ACOTE). The purpose of this course is
to provide an introduction into theory development in occupational therapy.


What is the estimated enrollment for the course?
32


How many qualified instructors in the primary unit will be able to teach the course?
6


Address the relationship of the course to other UW-Madison courses, including the duplication of content, both inside and outside the
primary unit.
OCC THER 883 Doctoral Experiential Component does not duplicate current content in the Department of Kinesiology. Any potential
content overlap with existing health science programs (eg Athletic Training, Physical Therapy, and Communication Disorders) has
been reviewed by the respective program directors who have provided support to the new degree program (EL-OTD) and the respective
courses making up that program. Each health science program is subject to outside accreditation requirements thus necessitating an
independent offering as part of the OTD.


Course Content Information
Course Learning Outcomes


  Outcomes – enter one learning outcome per box, use the green + to create additional boxes. Audience
1 1. Demonstrate advanced synthesis of knowledge gained in a chosen area including research,


policy, leadership, administration, entrepreneurshp, program development or advocacy through
successful achieving of individually customized learning goals.


Graduate


2 Model professional and leadership skills needed to work with multiple stakeholders successfully Graduate
3 3. Effectively communicate with others in a professional setting:


a. Interact effectively with clients, colleagues, other professionals, and community members
from diverse cultural and ethnic backgrounds on a one-on-one basis and within the context of
groups.
b. Communicate effectively with varied audiences for varied purposes


Graduate


4 Complete a Capstone Project connected to the DEC site which meets both the site needs as well
as the student learning goals


Graduate
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Credit hour policy
This course has been designed to meet the credit hour policy.


Please upload a syllabus.
OT883 DoctoralExperientialCapstone.pdf


Key: 13266







 
 


Occupational Therapy 883  
Doctoral Experiential Component 
Spring 3 Semester (14 weeks) 
 
6 Credits 
Course is 6 credits and requires a minimum of 270 hours of active learning under the supervision of a 
faculty advisor and community health leader in an approved practice setting in the community.  
 
Canvas Course URL: https://canvas.wisc.edu/courses/xxxxxx 
 
Meeting Time and Location: Varies based on student’s clinical placement.   
 
Instructional Mode: Active learning in clinical setting with minimal online requirements.  
 
Course Designations and Attributes  
Graduate course for Entry Level OTD degree 
 
INSTRUCTOR 


To be hired, OTD, OTR/L 
Capstone Coordinator  
Clinical Assistant Professor  


 xxxxxx 
 xxxxxx@wisc.edu 
  
Office hours/Chat hours: By Appointment 
 
Course instructor is available to support student (and student’s clinical supervisor) via phone, email, 
and/or in-person (for those that are completing fieldwork locally).  
 
OFFICIAL COURSE DESCRIPTION 


A 14-week advanced placement that provides students with an opportunity for applied 
experiences within their concentration area. The Doctoral Experiential Component is the final 
degree requirement for students pursuing their clinical doctorate in occupational therapy. 
 
Requisites: Graduate/professional standing  


• Successful completion of two Level II fieldwork experiences  
• Successful completion of all coursework in the OT Program curriculum. 
• Complete required prep for the Capstone project including literature review, needs assessment, 


goals/objectives and an evaluation plan.   
• Ensure that there is a signed memorandum of understanding from DEC site 


 
• Proof of CPR certification through approved provider  


Commented [JB1]: We used to say “Successful 
completion of all occupational therapy didactic 
coursework”- should I list out the courses they need to 
pass before taking fieldwork?  







• Proof of current health insurance coverage; must extend through all fieldwork and Capstone 
experiences  


• Completion of criminal background check  
• Completion of all “onboarding” requirements dictated by Capstonesite (eg. Immunizations, flu 


shot)  
 
GRADING  


This course is graded Credit/No-Credit. Students must receive a passing score on all course assignments 
in order to pass this course.  
 
REQUIRED TEXTBOOK, SOFTWARE & OTHER COURSE MATERIALS 


There are no required textbooks for this course. Students may have required readings provided by their 
assigned fieldwork site. This information would be provided by the site prior to student’s arrival.  


 
RULES, RIGHTS & RESPONSIBILITIES 


• See the Guide’s Rules, Rights and Responsibilities 
 
ACADEMIC INTEGRITY 


By enrolling in this course, each student assumes the responsibilities of an active participant in UW-
Madison’s community of scholars in which everyone’s academic work and behavior are held to the 
highest academic integrity standards. Academic misconduct compromises the integrity of the university. 
Cheating, fabrication, plagiarism, unauthorized collaboration, and helping others commit these acts are 
examples of academic misconduct, which can result in disciplinary action. This includes but is not limited 
to failure on the assignment/course, disciplinary probation, or suspension. Substantial or repeated cases of 
misconduct will be forwarded to the Office of Student Conduct & Community Standards for additional 
review. For more information, refer to studentconduct.wiscweb.wisc.edu/academic-integrity/. 
 
ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES 


McBurney Disability Resource Center syllabus statement: “The University of Wisconsin-Madison 
supports the right of all enrolled students to a full and equal educational opportunity. The Americans with 
Disabilities Act (ADA), Wisconsin State Statute (36.12), and UW-Madison policy (Faculty Document 
1071) require that students with disabilities be reasonably accommodated in instruction and campus life. 
Reasonable accommodations for students with disabilities is a shared faculty and student responsibility. 
Students are expected to inform faculty [me] of their need for instructional accommodations by the end of 
the third week of the semester, or as soon as possible after a disability has been incurred or recognized. 
Faculty [I], will work either directly with the student [you] or in coordination with the McBurney Center 
to identify and provide reasonable instructional accommodations. Disability information, including 
instructional accommodations as part of a student's educational record, is confidential and protected under 
FERPA.” http://mcburney.wisc.edu/facstaffother/faculty/syllabus.php 
 
DIVERSITY & INCLUSION 


Institutional statement on diversity: “Diversity is a source of strength, creativity, and innovation for 
UW-Madison. We value the contributions of each person and respect the profound ways their identity, 
culture, background, experience, status, abilities, and opinion enrich the university community. We 
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commit ourselves to the pursuit of excellence in teaching, research, outreach, and diversity as inextricably 
linked goals. 
 
The University of Wisconsin-Madison fulfills its public mission by creating a welcoming and inclusive 
community for people from every background – people who as students, faculty, and staff serve 
Wisconsin and the world.” https://diversity.wisc.edu/ 
 


LEARNING OUTCOMES 


Following completion of OTD Doctoral Experiential Component,, the student will be able to:  
 


1. Demonstrate advanced synthesis of knowledge gained in a chosen area including research, policy, 
leadership, administration, entrepreneurshp, program development or advocacy through successful 
achieving of individually customized learning goals.  


2. Model professional skills needed to work with multiple stakeholders successfully 
3. Effectively communicate with others in a professional setting:  


a. Interact effectively with clients, colleagues, other professionals, and community members from 
diverse cultural and ethnic backgrounds on a one-on-one basis and within the context of groups.  
b. Communicate effectively with varied audiences for varied purposes 


 4. Complete a Capstone Project connected to the DEC site which meets both the site needs as well as the 
student learning goals. 
 
 
 
ASSIGNMENTS 


Assignment Due Date  
Canvas Group Discussions Bi-weekly 10% 


Weekly Journal Reflections and Time 
record 


Last Day of FW 30% 


Doctoral Experiential Capstone 
Performance Evaluation 


Last Day of FW 60% 


Total  100% 
 
Students must complete and receive credit for all discussion posts and assignments in order to complete 
fieldwork and pass this course.  


 
Group Discussion –  


Students will be assigned to a small group discussion that they will access through the course Canvas 
page. A prompt will be provided each week. Students are required to post one initial discussion post as 
well as one response to a peer. These discussion posts are a useful tool to remain connected with your 
classmates that are completing fieldwork in similar settings, and a primary means by which the academic 
fieldwork coordinator will monitor progress. Thoughtful and thorough completion of weekly discussion 
posts is required to pass this course.  
 
Weekly discussion topics are as follows:  
 



https://diversity.wisc.edu/





1. Share your established DEC learning goals with your group.  What will you do in this first few 
weeks to facilitate meeting those goals? What advice are you seeking from your peers ? 


2. What are you observing about the culture of your setting?  What feels most familiar or different 
to your personal cultural lens as well as the culture of Occupational Therapy? How will it impact 
your success in this setting?  How might your peers support you? 


3. What knowledge gaps are you starting to experience as you spend time in your site and work 
towards your project?  Where will you go to learn more?   


4. What barriers are you experiencing as you work on your Capstone project in this site?  What 
possible solutions are there to address these barriers? 


5. Describe how Occupational Therapy is viewed in your DEC site.  How do you feel about the 
level of understanding or current role of OT?  How will you expand that role for the future? 


6. What ways can your experience for this DEC be part of your future career?  What are some next 
steps you might take to weave in this advanced knowledge into your professional development 
plan? 


7. As your time winds down on-site, what do you wish you had done differently? Where did you 
experience conflict or even failure and what did you learn from that? 


 
 
 
 


 
Rubric for Asynchronous Discussions 


 
Point Value 


 
Grading Criteria 


4 Posts—Submitted on time; communication is professional and uses 
appropriate references; integrates learning from course, is thought-provoking, 
invites further response, and introduces new content as applicable in addition 
to course content as needed to support opinions and ideas presented. 


4 Responses to Peers—Responds to at least 2 postings with substantive, reflective 
content by the deadline. Shows respectful responsiveness to peers, introducing new 
ideas or perspectives that enhance overall learning.   


2 Further Discussion—Continues interaction by responding peers’ response posts in a 
timely, thoughtful, and scholarly manner. 


Total for each 
module: 10 points 


 


 
 
 


Weekly Journal Reflections and Time record–  
Students will complete a weekly journal post on-line documenting time spent on and off site as well as 
reflections on progress made towards personalized learning goals which were developed prior to this DEC 
semester.  Final Journal post will incorporate feedback from DEC Performance Evaluation and be 
reflective of future professional development goals post graduation.   


 
 
DEC Performance Evaluation –  
Students and site mentors are required to complete this form at midterm (Week 6) and at final (Week 12-
14). Students are required to meet with their mentors to require their feedback, obtain signatures, and 
upload this document to Canvas by the last day of  DEC. Students must receive a passing score from their 
site mentor.  


 







 
Assignment Submission 
All assignments will be submitted on our class Canvas webpage.  
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